














Phase Four

The final phase of this research study was to establish validity evidence based on
internal structure as well as evidence of reliability (AERA, 2014). An exploratory factor
analysis with a principal axis factor method with a varimax rotation was conducted in
SPSS. Reliability was also examined in this phase using Cronbach’s alpha on the overall
instrument, and each construct was examined for internal consistency. The researcher
used the 10:1 ratio rule (10 persons per item) (Yong & Pearce, 2013) and as 18 items
were analyzed using SPSS, acquired the number of responses to examine for validity and
reliability evidence. There were 200 participants in total and 181 surveys were analyzed
in SPSS. The remaining 19 surveys were not analyzed as these participants responded No
or Not Sure to the screening item, “At least one of my teachers and/or coaches mentioned
or said something about this student’s death to me or my class”.

To recruit participants, the researcher was supported by the assistant principal
who reached out to elective teachers to let them know that the researcher would be
visiting their classes to explain the purpose of the survey. Like the pilot study, the
researcher explained the purpose of the study to all selected classes and passed out paper
student consent forms for interested participants to sign. Due to the difficulty of
collecting signed parental consent forms in the pilot study, the researcher obtained IRB
approval to amend the collection process to include an online consent form option for
parents. Therefore, students were also asked to share their parent’s email to receive an
online link to complete the parental consent form, in addition to the paper option. This
online option assisted considerably in collecting parental signatures, as over 50% of the

consent forms were signed electronically.
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Of the surveys collected, 136 were collected in paper format during class. Due to
the Covid-19 pandemic and subsequent closure of all schools beginning March 16, 2020,
an IRB amendment was approved to distribute the survey online to students that had not
yet completed the survey in paper form. Therefore, the remaining 64 surveys were
collected online using Qualtrics. The online link was sent to students who had already
stated they had wanted to participate in the survey, but had not yet turned in a parental
consent form. This online link was also shared with an additional three elective teachers
who sent the survey link to their classes. Shifting to an online format resulted in a
significantly lower number of students reporting that their schoolmate had been killed by
gun violence within the last six months (57.9%). This is potentially because in the
classroom, though students were asked to not discuss the survey, some students
verbalized the name of the student that had been killed, likely prompting the memories of
students.

Of the 176 participants that identified gender, 65.2% of the participants were
female, 31.5% male, and .6% other. 35.9% of the respondents were in ninth grade, 30.9%
were in tenth grade, 10.5% in eleventh grade, and 16.6% in twelfth grade. The median
grade was tenth grade and the median age was 16 years. 24.3% of students identified as
Black/African American and 51.9% identified as Hispanic/Latino. 3.9% identified as
Hispanic, 3.3% identified as a combination of both Black/African American and
Hispanic/Latino, and 2.2% identified as Other.

The Kaiser-Meyer-Olkin measure was run to determine sampling adequacy and

determine the number of factors to retain (Yong & Pierce, 2013). This measure gauged
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how suitable the correlations of the sample size are for factor analysis. This test resulted
in a value of .89, therefore, sampling adequacy was met.

When examining the overall Youth Gun Violence and Youth Voice Survey, the
item that got the highest score was, “My teacher/coach seemed to care about the death of
my schoolmate” with a mean of 5.97 and standard deviation of 1.397. The item “My
teacher/coach seemed unsure of what to say after the death of my schoolmate” had the
lowest score of 3.43 and standard deviation of 1.805 and the item “I wanted to talk to my
teacher/coach about the death of my schoolmate” had the second lowest score of 3.47 and
standard deviation of 1.553. Table 6 shows the complete descriptive statistics for the full-

scale study.
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Table 6

Descriptive Statistics for Full-Scale Study (N = 181)

Item Mean Std. dev.

The way T/C talked about death made me comfortable 491 1.881
More than one T/C offered emotional support 4.53 1.881
T/C needs to be better prepared to deal with death 3.71 1.820
| know T/C that | can talk to 5.27 1.666
T/C seemed unsure of what to say 3.43 1.805
T/C talked about coping strategies 4.56 1.805
T/C seemed to care about death of schoolmate 5.97 1.397
Wanted to talk to T/C about the death 3.47 1.553
T/C helped me emotionally deal w/death 4.19 1.691
T/C should talk about death of student 4.68 1.719
T/C understands how | feel 4.66 1.636
T/C provides a safe space to express my emotions 5.15 1.580
| feel comfortable speaking w/ T/C about death 4.75 1.624
Feel good about how T/C handled discussing death 5.37 1.407
T/C knows how to speak to the class about death 5.32 1.624
T/C provides environment that feels safe from harm 4.99 1.583
T/C would want to listen to my thoughts on how T/C handled 4.80 1.446
discussion

| have advice for T/C how to speak to students about death 3.94 1.711
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Cronbach’s alpha was used to test reliability on the overall instrument and each
individual construct. When the overall instrument was examined, Cronbach’s alpha was
.86, which indicated a strong internal consistency. Though items 8 and 10 were initially
recoded in the pilot study, upon further consideration, they were not recoded, as it was
determined that they were potentially vague and not written negatively in a definitive
manner. These items were noted to be questions that may work best as “Yes/No”
questions and considerations such as exploratory factor analysis would assist in
determining if they should be kept in the original form. Each construct was then
examined for internal consistency.

In the first construct, Creating a Trauma-Informed Learning Environment,
Cronbach’s alpha was .88 on ten items. In the second construct, Trustworthiness and
Transparency, Cronbach’s alpha was .77 on five items, which was adequate. In the third
construct, Empowerment, Voice and Choice, Cronbach’s alpha for these five items was
.57 and under the .7 threshold of being adequate. The researcher then reviewed these
three items: “I have advice/ideas for my teacher/coach about how to speak to students
when one of our schoolmates is killed”, “My teacher/coach seemed unsure of what to say
after the death of my schoolmate”, and, “I think my teacher needs to be better prepared to
deal with the death of a schoolmate”. If these three items were to be removed,

Cronbach’s alpha would be .9 for the overall instrument.
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Table 7

Inter Item Correlations for Full-Scale Study (N=181)

ltem C_ronbach's Alpha
if Item Deleted
The way T/C talked about death made me comfortable .858
More than one T/C offered emotional support .857
| know T/C that I can talk to .854
T/C talked about coping strategies .854
T/C seemed to care about death of schoolmate .853
Wanted to talk to T/C about the death .858
T/C helped me emotionally deal w/death .848
T/C should talk about death of student .859
T/C understands how | feel .850
T/C provides a safe space to express my emotions 847
| feel comfortable speaking w/ T/C about death .853
Feel good about how T/C handled discussing death .851
T/C knows how to speak to the class about death .852
T/C provides environment that feels safe from harm .852
T/C would want to listen to my thoughts on how T/C handled discussion .849
I have advice for T/C how to speak to students about death .860
| think my T/C needs to be better prepared to deal with death .881
My T/C seemed unsure of what to say .880
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When exploratory factor analysis (EFA) with principal axis factoring extraction
and varimax rotation was conducted on the 18-item pilot data, three factors emerged. 10
items loaded on factor 1, five items loaded on factor 2, and three items loaded on factor 3.
The factor loadings demonstrate that all items loaded strongly on one predominant factor,
though seven of the items cross-loaded into two factors. The first factor loaded the
strongest with factor-loadings of .45 to .82. See Table 8 for a complete summary of the
exploratory factor analysis results.

The researcher then compared the three factors to the principles derived from the
table of specifications in phase one. There were seven principles that a minimum of three
subject matter experts tied to the item with an 80% confidence rate. These seven
principles were then compared to the items that loaded on the three factors. While all
three factors can be argued to overlap constructs as all principles obtain components of
creating a trauma-informed classroom, upon EFA analysis, the three factors grouped
themselves into different themes which demonstrate different roles in creating a trauma-
informed classroom setting.

In factor 1, each of the 10 items analyzed appeared to include logistical elements
of creating a trauma-informed classroom environment, focused on youth judging the
decisions and actions made by the teacher/coach, subsequent to the loss of their
schoolmate. These items included, “I think teachers/coaches should talk about the death
of a student”, ““I think my teacher/coach knows how to speak to the class/team about the
death of a student”, “My teacher/coach provides an environment that makes me feel
physically safe from harm”, and, “My teacher/coach seemed to care about the death of

my schoolmate”. These items are staff-led actions, which can determine the level of

105



comfort a student experiences and create the feeling of a safe space for youth. Additional
items that loaded on this factor include, “The way my teacher/coach talked about the
death of my schoolmate made me feel comfortable”, “I feel comfortable speaking with a
teacher/coach about the death of a schoolmate”, and, “I feel good about how my
teacher/coach handled discussing the death of my schoolmate”. These items address the
actions of a teacher or coach and the youth assessment of such actions, and are therefore
tied to the construct Creating a Trauma-Informed Learning Environment.

Factor 2 items tied to personal emotional elements and feelings of students,
inclusive of the subsequent five items: “I wanted to talk to my teacher/coach about the
death of my schoolmate”; “My teacher/coach understands how I feel regarding the death
of my schoolmate”; “My teacher/coach talked about coping strategies (healthy ways to
deal with grief)”; “My teacher/coach helped me emotionally deal with the death of my
schoolmate”; and, “More than one teacher/coach offered me some form of emotional
support after my schoolmate was killed”. This theme of support requires trust and
openness between a student and staff member, therefore the researcher tied these items
most closely to the construct Trustworthiness and Transparency.

Factor 3 clearly tied to Empowerment, VVoice and Choice as the three items that
loaded on this factor express the youth voice of how their teacher or coach handled the
situation regarding the loss of a fellow schoolmate. These three survey questions
prompted student response to the following items: “I have advice/ideas for my
teacher/coach about how to speak to students when one of our schoolmates is killed”,
“My teacher/coach seemed unsure of what to say after the death of my schoolmate”, and,

“I think my teacher needs to be better prepared to deal with the death of a schoolmate”.
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Table 8

Summary of Exploratory Factor Analysis Results for Full-Scale Study (N = 181)

Factor
Construct Item 1 2 3
T/C provides environment that feels safe from 559 345
£ harm
£
s The way T/C talked about death made me 445
= comfortable
1]
2 | know T/C that | can talk to 544 305
c
3 T/C would want to listen to my thoughts on how 562  .474
3 T/C handled discussion
% T/C seemed to care about death of schoolmate 575
—E T/C should talk about death of student 459
£
3 T/C provides a safe space to express my 670  .423
= emotions
(@]
% | feel comfortable speaking w/ T/C about death 572
8 Feel good about how T/C handled discussing .818
death
T/C knows how to speak to the class about death  .711
More than one T/C offered emotional support 458
g 9 T/C understands how I feel 443 564
c 2
% § T/C helped me emotionally deal w/death 392 687
c
% E T/C talked about coping strategies 534
= O
=S Wanted to talk to T/C about the death .620
o My teacher/coach seemed unsure of what to say .559
22 after the death of my schoolmate
qé o | have advice for T/C how to speak to students 310 411
g2 about death
) 3+
o
5 §>3’ I think my T/C needs to be better prepared to 775

deal with the death of a schoolmate

Note: Strongest factor loadings are bolded
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Summary

Chapter 4 presented an explanation of the results of each phase and how they
were used to implement the next phase of research. It also presented the qualitative and
quantitative methods used in this mixed methods design. Phase one was a qualitative
phase that utilized nine subject matter experts, both academic and practitioners. This
phase established validity evidence based on test content through those experts matching
items to principles in a table of specifications. Phase two was also a qualitative phase that
established validity evidence based on cognitive processes through cognitive interviews
which were conducted with eleven students. Phase three was a pilot of the quantitative
phase of the study, which resulted in one item being removed before conducting the full-
scale study. The fourth and final phase was a quantitative phase that established validity

evidence based on internal structure and reliability evidence with Cronbach’s alpha.
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think my teacher needs to be better prepared to deal with the death of a schoolmate”.
According to Williams and Cornell (2006), high levels of internal consistency are not
necessary for scales measuring heterogeneous constructs and internal consistency is
strongly affected by scale length, which may need to be brief for students to complete in
a school setting. As there were only three items that tied to this construct, other items
could be added such as, “By completing this survey, I feel like my voice has been heard”,
“I feel that my opinion is important in determining school policy of response to the death
of a fellow student”, and “I feel empowered to share my voice and feelings regarding this
matter”. These items would align with the emphasis of Youth Empowerment Programs
which emphasize youth being engaged in leadership and participation and having the
same control as adults (Morton & Montgomery, 2013). By adding more such items to this
construct of Empowerment, VVoice and Choice, it is probable that the internal consistency

of this construct will then be achieved (Tavakol & Dennick, 2011).

The purpose of this work was to develop a valid tool to gather the perspective of
youth following the classroom experience of loss. The three resulting factors exhibit that
the survey succeeded in instilling the perspective of youth into its content. Creating a
Trauma-Informed Learning Environment cannot happen without the voice of students.
This is crucial as students want to be able to voice their views and have buy-in to the
classroom environment. Youth Empowerment Programs do provide a platform for
students to use their voice and develop the ability to take control in changing their own
communities (Bulanda & Johnson, 2015; Harden et al., 2015) but these programs should

not only exist in an afterschool, extracurricular setting. In reflecting on the Youth Gun
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Violence and Voice Survey one high school student described school as “where | come to
get away from all that sadness. | do love school and it's where I can let my mind be
free...I do feel safe.” Another student shared about his coach, “That's why they keep us
here late. We go home and are tired and are off the streets. He keeps us safe from
violence.” Schools themselves are spaces where students must be protected and teachers
must provide a safe space for youth, but the youth must be the ones to share and
collaborate with teachers and staff to determine what a safe space means to them and how
it can be created. Utilizing results from the Youth Gun Violence and Voice Survey can
provide important insider information on how to create a trauma-informed learning

environment and set school policy and procedure to the needs of youth.

This empowerment of youth to determine an appropriate trauma-informed
classroom environment by using the Youth Gun Violence and Voice survey aligns with
the second factor of Empowerment, VVoice and Choice. In this study students reported
that they slightly disagree or feel neutral about wanting to talk to their teacher about the
death of their classmate (see Table 6). This is in accordance with the findings of
Wesseley and Deahl (2004) which state that debriefing may be appropriate for some,
whereas not talking may be appropriate for others. Children can react differently to
traumatic events depending on their developmental stage, skills at managing stress and
anxiety, and cognitive capacity (Demaria & Schonfeld, 2013). As a result this can create
complications when determining how a teacher should address the situation of the
homicide of a fellow schoolmate, as some students may want to speak about it whereas

others do not. As the consequences of adversity can have long-term negative effects on
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youth, there is a need for innovative strategies to reduce toxic stress in students within a
coordinated system of services and policies, particularly as students that live in high
violence communities can experience such a loss at multiple times during their school
experience (Shonkoff & Garner, 2012; Walkley & Cox, 2013). The Youth Gun Violence
and Voice Survey can be tool for students to voice their needs so as to provide critical
information for teachers and school administrators for determining and adjusting the

classroom experience and school policy following the loss of a schoolmate.

Trustworthiness and Transparency was the third resulting factor of this study
While the central purpose of the Youth Gun Violence and Voice Survey is to provide a
platform for youth to feel empowered to share their voices, thus informing the making of
a trauma-informed classroom, this cannot be possible without trust. This factor is integral
to the whole survey; youth must feel that they are able to voice their perspectives and
interact with their teachers in a manner that is transparent and honest. The Substance
Abuse and Mental Health Service Administration states that trustworthiness is essential
to creating a trauma-informed system. One survey item asks students if they wanted to
talk with their teacher about the death of their schoolmate and this could imply that a
student trusts their teacher enough to talk about the death. During the cognitive phase of
this study, multiple youth shared that they felt their teachers that grew up in their
neighborhood understood the death because they came from the same area. One student
shared, “Since we come up in the same place they know about some things.” This seemed

to create a space of trust in which students could open up to their teachers and be honest
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about their thoughts and emotions. Potentially, an additional item could be added to this

survey to explicitly ask if the student trusts their teacher.

Implications for Theory

This study employed trauma-informed theory guided by principles of the
Substance Abuse and Mental Health Administration’s trauma-informed approach and the
National Child Traumatic Stress Network’s essential components of a trauma-informed
school system. Combined, these 16 principles were used to guide the development of the
Youth Gun Violence and Voice Survey. In the first phase of this study, subject matter
experts determined which principles they felt related to the items that sought to assess the
youth perspective, which resulted in the selection of six principles. From these six
principles in phase one, four constructs emerged in the pilot study: Creating a Trauma-
Informed Learning Environment, Trustworthiness and Transparency, Empowerment,
Voice and Choice, and Addressing and Treating Traumatic Stress.

According to the results of this study’s exploratory factor analysis in the full-scale
study, the Creating a Trauma-Informed Learning Environment and Addressing and Treating
Traumatic Stress constructs overlapped conceptually as all items loaded onto one factor.
Overlapping of the first two constructs could indicate that the definitions of these two
constructs should be further refined because of the overarching reach of the principle of
establishing a trauma-informed setting can include constructs of addressing and treating
trauma within its meaning. These two constructs were incorporated into the one construct
of Creating a Trauma-Informed Learning Environment. Trustworthiness and Transparency,

and Empowerment, Voice and Choice were the other two principles that were labeled as

constructs in the final phase of this study.
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These three constructs specifically address those components of the guiding
principles which are youth-centered. Understanding the importance of these concepts to
acquire the youth perspective, and utilizing the theoretical framework of pragmatism,
should lead researchers and policy makers to further incorporate the youth voice into
trauma-informed work and theory. Pragmatists are interested in examining practical
consequences and empirical findings to help in determining which action to take next
(Johnson & Onwuegbuzie, 2004). As pragmatism favors action over philosophizing,
evidencing the validity of the Youth Gun Violence and Voice Survey has important
implications for practice.

Implications for Practice

The purpose of the development and validation of this survey is to provide a tool
for school systems to gain the youth perspective to better inform practice. According to
the National Association of School Psychologists (NASP), schools have an important role
in decreasing the impact of a traumatic event. The Crimes Against Children Research
Center (n.d.) notes that a scarcity of youth-focused surveys limits the ability to assess the
developmental impact of exposure and identify the most important targets for policy.
This survey is most beneficial for schools that are located in high-violence
neighborhoods, as they can experience higher incidents of youth homicide. Initial
findings from the Youth Gun Violence and Voice Survey showed that, on average, high
school youth from one Miami-Dade County school slightly agreed (mean score=4.68)
that teachers or coaches should talk about the death of a student. This item’s score is an
example of how a school can use this information to inform their own policies or

procedures when providing guidance for staff response to the loss of a student. Upon
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receiving the results of this survey, school administration can determine if their own
students believe that teachers or coaches should discuss this death. Item 23 asks if
students have advice to share with their teacher or coach and the subsequent short answer
questions allows the opportunity to write down their advice about “how to handle the
death of my schoolmate”. Upon gaining this knowledge, results can be shared in staff
meetings and incorporated into crisis management trainings and policy to prepare school
staff to support their students following the loss of a schoolmate.

This survey can also serve as an assessment of teachers and coaches as to whether
or not youth feel that they are being supported by staff. With a mean score of 5.97, the
youth sampled in the pilot study agreed that their teacher or coach “seemed to care” about
the death of their schoolmate, which is valuable, firsthand information in assessing
whether youth feel their teachers are concerned about the death of their student. If an
administrator finds that the study body overwhelmingly does not feel that the teachers or
coaches “seem to care” then this should trigger a serious reassessment of the training and
capacity of staff to empathize with and support their students.

This survey also provides the opportunity for youth to share, in their own words,
any advice or ideas they have for their teachers or coaches on how to speak to handle
such an incident and to share if they feel like their classroom is a safe space with teachers
that help them “emotionally deal with the death of my schoolmate”. Daiute and Fine
(2003) found that youth perspectives challenge normative perspectives on social
arrangements, “critiquing the very institutions and practices that adults take for granted
and question those behaviors, institutions, policies, and practices that seem most natural

in mainstream adult society” (p.3). Though there are some resources that assist with
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implementing trauma-related practices in the classroom, student perspectives are largely
absent from their development (West et al., 2014) and this survey can be a tool to access
the youth lens.

The Youth Gun Violence and Voice Survey can also be used as a first step in
enabling youth to process the trauma, and to work with their teachers in processing the
trauma as a collaborative learning experience. Cromer and Newman (2011) found that
participants benefit from being questioned about their traumatic experiences by feeling
valued and listened to and Jolivette et al. (2015) noted that youth participants are
appreciate of being able to share their perspectives. In phase 2 of this study, students
voiced feelings about completing the survey. One student shared that participating in the
survey “made me feel like I'm more comfortable with it. Now you know a little
something about me and how I deal with stuff.” Another student noted that the survey is
“feedback to make things better so it made me feel good in a way.” One shared that it
“made me feel honest”. Two students shared that completing the survey was difficult for
them emotionally as, “It made me reminisce about what happened. How | picture him in
my mind. When we talk we just be joking. | saw him a week before and to hear about it, |
was home and got a call from somebody that he just died. | just seen him a couple of days
ago and...it was hard.” Another student shared that, “It was a little difficult to do and a
little emotional” but that her motive to participate was that it “sounds like you care and
are trying to get more info”. It is clear from these results that even the administration of a
survey in of itself is an important part of the process in empowering youth and building
their trust. And further that the teachers and administrators can gain immediate

information about how the youth are feeling about the traumatic experience.
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The Youth Gun Violence and Voice survey is not only a tool that can be utilized
by school systems as a self-assessment that can inform training and the needs of students.
Nonprofits and organizations that work directly with youth can utilize this survey as they
can assess their own policies and procedures, based on the feedback that this instrument
provides. While this survey was created for middle and high school youth, it could also
be modified for other age groups that live or work in high violence areas that may
experience the homicide of their peers or co-workers.

Limitations

This study was implemented in public high schools in Miami-Dade County with
an almost exclusively Black/African American and Hispanic/Latino demographic. In fact,
surveys that were analyzed in SPSS in the pilot and full scale study included only one
white respondent. Though the demographic makeup of the participants were not
representative of state or national demographics, homicides affect Black and Latino youth
at higher rates than white youth (CDC, 2016; Hall et al., 2012; Wintemute, 2015),
therefore, as the demographics were representative of communities that experience higher
levels of violence, generalizability can be appropriate for communities that are
predominantly Black/African American and Hispanic/Latino.

This study was limited to high school respondents only in the cognitive interview,
pilot study and full-scale study phases. Therefore, the perspectives of middle school
youth were not present in this study. In the cognitive interview phase, 9 of the eleven
students that completed the cognitive survey were male, though the pilot study and full-

scale study was more evenly distributed amongst gender. Limitations also included not
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having the perspective of participants who did not speak English, and were therefore
unable to participate in the study.

There were also limits to accessing participants, as school administration allowed
the researcher to recruit from elective courses only. The researcher did not have access to
participants from all classes of the deceased nor the ability to survey all students at the
entire school. There were also students within the targeted courses that simply did not
want to participate, therefore their perspectives were not shared with the researcher.
Additionally, following the specific procedures of the IRB-approved verbatim
introduction of this study to students was rarely possible. As the researcher has fifteen
years of experience working with high school youth, it was important to be able to
connect with youth to garner their interest in participating. Some students wanted more
detailed information and had questions that were not addressed in the verbatim statement.
Another student demanded to be told why she should even be interested in this work and
the researcher understood that it would be important to gain her trust in a genuine
manner, not simply reading off the script. Moreover, one teacher did not allow the
researcher to share detailed information about the survey, rather she said any students that
were interested in sharing their thoughts on violence could take a survey in the back of
the class and did not allow the researcher to speak to the entire class. For those students
that chose to do so, at the start of the survey, one male student told the researcher that he
realized who this was about and pointed to a poster on the wall that contained a picture of
some young men and quotes from students under the heading “Forever in our Hearts”.
Only then did the researcher understand that the student that had died was a member of

this class. Afterwards, the teacher confirmed this information in private and added that
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his best friend was in that class and she wanted to be sensitive to the loss of their
classmate. Future implementation of this survey should include a person who is already
trusted by the student or has the ability and experience to connect with youth to access
the voices of as many students as possible.

Recall was also a limitation in this study. In phase 2, upon completion of the
survey, the researcher understood that one student was responding to items based on
student that had been killed the year prior, not within the previous six months. It appeared
that she felt that it had happened recently, perhaps because the experience had been so
visceral and it was her relative that was killed. In the pilot study phase, the researcher was
permitted access to the school four months following the death of the student, which
appeared to result in less acute memories of the classroom experience. The results of this
study confirmed that 33% of participants stated that their teacher did not talk about the
student’s death or they did not remember. These results align with Groves et al. (2009) in
which they found that accuracy of reporting would be higher if the questions were asked
within two months. In the cognitive and full-scale study phases, the researcher was able
to employ the survey within two months of the student’s death in which all students
remembered the death in the cognitive phase, and in the paper survey implementation of
the full-scale study only 9.5% of students stated that their teacher did not talk about the
student’s death or they did not remember.

Recommendations for Future Research

As this research centered upon the initial development of the Youth Gun Violence
and Voice Survey, there are further modifications that could be made. As previously

discussed, only three items loaded on the Empowerment, Voice and Choice construct,

122



which did not meet the reliability threshold of .7, therefore more items could be added to
this instrument in future studies. Upon the addition of additional items, there is strong
likelihood that the internal consistency of this construct will evidence adequate reliability.
This future recommendation will be a continuing validation of the instrument, as
validation is an on-going process.

This current study was specific to the teacher student experience, but there are
multiple interactions and experiences that students experience following the homicide of
a fellow student. Future studies could include the assessment of those students that sought
assistance from a school psychologist, administrator, or staff member. In Miami-Dade
County, Crisis Management policy includes the ability of students to speak with a
psychologist, and this experience was noted in some of the cognitive interviews as
students voiced their thoughts. This issue was also brought up by teachers who gave the
researcher their own perspectives and commentary on this policy of offering the services
of a school psychologist. The inclusion of other staff in student experiences could be
explored in future research to better inform practice.

Additional studies looking at the overall school experience, and not strictly
limited to that of the classroom or specific staff personnel, would be beneficial. For
example in the cognitive interview phase, one participant expressed her anger with school
administration, as she shared that the two deaths at her school were treated differently
because one student was “a gangbanger but he didn’t deserve it” and one was “an angel”.
She stated that, “They treated their deaths different because of who they were at school.
And that’s fucked up.” Another participant shared that it would be important to ask

students, “How did you get yourself together and get back to school after something like
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that happened?”. A future case study could include discovering how some youth recover
from such loss and acquire the support that they may need.

In three phases of the study, the researcher was explicitly asked about addressing
the teacher perspective. In phase one, two subject matter experts advised in the notes
section that there should be an addition to ask teachers their own perspectives. In the pilot
study, one teacher asked the researcher to consider creating a survey for teachers as it
would be helpful to have information from the teacher’s perspective. This teacher also
noted that the results of the Youth Gun Violence and Voice Survey would be helpful as
she has experienced the loss of multiple students to community violence and such results
could provide guidance to her on how to address her students in her classroom. These
requests from multiple teachers align with Maring and Koblinsky’s (2013) findings in
their study which targeted teachers in communities that experienced high levels of
violence. The authors worked with teachers to assess what their challenges are and what
support systems would help them respond more effectively to the needs of their students
affected by community violence.

In the full-scale study, the researcher spent four days at the high school, and over
that time spoke with a teacher who had both taught and known the student that had died
by a gunshot wound. He shared the same feedback as the aforementioned teacher, but
also shared more intimate information about the student who had been killed, stating, “He
was very smart. He just lived in the wrong place.” The teacher, who had served in the
military, stated, “They’re like soldiers. They just didn’t choose to be.” This organic
proffering of feelings and insight from this teacher would be valuable to future studies. In

particular a qualitative case study of the teacher perspective could highlight the stressors
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and trauma that teachers experience when their student has been killed at the brutal hand
of community violence.
Conclusion

As many schools and neighborhoods deal with community violence and the death
of young people by homicide, support for students who deal with this violence and its
aftermath is of vital importance to the school community and the community as a whole.
For students the consequences of violence and homicide can result in lowered academic
success and an increase in social-emotional problems, behavioral issues, and mental
health issues. Currently there is a dearth of student-centered research to address this
impact and research is sorely lacking regarding the youth voice concerning the school
response to community violence, specifically the loss of a peer to gun violence.

This study developed and validated a survey instrument to understand the youth
perspective of the classroom experience following the death of a schoolmate due to gun
violence. The Youth Gun Violence and VVoice Survey is an essential step in assessing this
experience. The tool surveys youth directly and ask them to share their perspectives of
subsequent classroom experiences with their teachers. This instrument also assesses the
extent to which students feel that their classrooms are safe places where they are being
supported by their teachers.

Schools systems can use student feedback from this survey to inform policy and
create procedures on how to address the loss of a student from the school due to
community violence. In particular, schools and organizations can utilize this tool to
create youth-centered and youth-informed policies and procedures to address the needs

and support for students. In addition it can be used as a self-assessment of the impact
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schoolteachers have made in the classroom in attempts to address or avoid discussing
such tragedies.

The Youth Gun Violence and Voice Survey instrument is a significant
contribution to the ability of schools to gather information from students and understand
the youth perspective so as to better inform their own policies to support their students

following the tragic loss of a youth’s life.
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Appendix A

Youth Gun Violence and Voice Survey

The purpose of this questionnaire is to understand your honest perspective.
There are no right or wrong answers.
Your answers will not be shared with students or any teachers.

Please choose one answer to the following questions and mark the box next to your

choice.

1.

2.

In the last six months one of my schoolmates was a victim of gun violence and
died.

Y=yes ]
N=no [J
NS= not sure [J

At least one of my classroom teachers discussed this student’s death with me
and/or my classmates.

Y=yes [] (if yes, continue to #3)
N=no [J (if no, skip to #9)
NS= not sure [] (if not sure, skip to #9)

The first teacher that I remember discussing this student’s death with me was at
the following time:

During class [

Before or after class [
Outside of the school day [
I don’t remember [

Please think of the first teacher that you remember discussed this student’s death
with you and/or your classmates and answer the following questions:

1.

My teacher discussed the student’s death with the entire class.
Y=yes []

N=no [

NS= not sure [J
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2. My teacher discussed the student’s death with me in a small group.
Y=yes ]
N=no [
NS= not sure []

3. My teacher discussed the student’s death with me individually.
Y=yes[]
N=no []
NS= not sure [

4. | asked my teacher to send me to a counselor, coach, or another school
administrator to speak about the event.
Y=yes [
N=no [
NS= not sure [

5. My teacher let me know that | can speak to a counselor or another school
professional.

Y=yes ]
N=no []
NS= not sure []

Answer the following questions by circling the degree of agreement that
corresponds with your answer using the range of 1=strongly disagree to 7= strongly
agree.

6. The way my teacher talked about the death of my schoolmate made me feel
comfortable.

Strongly | Disagree | Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

7. | feel that my teacher handled discussing the death of my schoolmate well.

Strongly | Disagree | Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7
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8. More than one teacher offered me some form of emotional support after my
schoolmate was killed.

Strongly | Disagree | Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

Answer the following questions by circling the degree of agreement that

corresponds with your answer using the range of 1=strongly disagree to 7= strongly

agree.

9. | feel comfortable speaking with a teacher about the death of a schoolmate.

Strongly | Disagree | Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

10. | know a teacher that | can talk to about the death of my schoolmate.
Strongly | Disagree | Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

11. My teacher seemed to care about the death of my schoolmate.
Strongly | Disagree | Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

12. 1 think my teacher helped me emotionally deal with the death of my schoolmate.

Strongly | Disagree | Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

13. I think my teacher understands how | feel regarding the death of my schoolmate.

Strongly | Disagree | Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

141




14. 1 think teachers should not talk about the death of a student.

Strongly | Disagree | Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

15. I think my teacher needs to be better prepared to deal with the death of a

schoolmate.
Strongly | Disagree | Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7
16. I do not care about what my teacher had to say to me about the death of my
schoolmate.
Strongly | Disagree | Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7
17. 1 think my teacher knows how to speak to the class about the death of a student.
Strongly | Disagree | Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7
18. My teacher seemed unsure of what to say after the death of my schoolmate.
Strongly | Disagree | Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7
19. | have advice/ideas for my teacher about how to speak to students when one of
our schoolmates is killed.
Strongly | Disagree | Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

20. If my teacher said or did the following, |1 would be more comfortable talking

about the death of my classmate:
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Please provide the following information:

1. Gender:

Male []
Female [
Other [

School:

Age:
Grade:
Race/Ethnicity: (mark all that apply)

o &~ 0D

American Indian or Alaska Native [

Asian [J

Black or African American [

Hispanic or Latino [J

Native Hawaiian or Other Pacific Islander [
White [
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Appendix B
Subject Matter Experts Request

Dear ----- ,

As | consider you a subject matter expert, I would like to get your feedback regarding the
attached Table of Specifications. This is the first of four phases of my dissertation
research | will be conducting to demonstrate reliability and validity for the Youth Gun
Violence and Voice Survey.

Brief Background

In 2016, 24 people aged 0-18 were killed due to gun violence in Miami-Dade County.
Community violence affects a variety of developmental outcomes, inclusive of social-
emotional, behavioral, and cognitive domains and adolescents who are exposed to
continual community violence can manifest aggression, anxiety, behavioral issues,
academic problems, and truancy. Though research has evidenced the detrimental
consequences of community violence, there is a dearth of data to evaluate and uncover
the youth perspective, as there is not an instrument available to assess if students feel that
their classrooms are safe places where they are being supported adequately in the
aftermath of community violence.

The purpose of this study is to validate a survey instrument that measures the youth
perspective of the classroom experience following the loss of a schoolmate due to
homicide by firearm. Validating a survey to collect such information is crucial to better
prepare and inform teachers, administrators, curriculum and mental health specialists in
communities that experience high levels of gun violence, and to inform school
procedures and policies.

Table of Specifications
A Table of Specifications is a set of procedures that aligns a set of items with a set of
concepts that are to be assessed. In the creation of a survey instrument, such a process
provides validity evidence based on test content. Items in the Youth Gun Violence and
Voice Survey will be connected to the principles outlined by the Substance Abuse and
Mental Health Service Administration’s trauma-informed approach and the National
Child Traumatic Stress Network’s elements of a trauma-informed school system. There
are a total of 16 principles. Please review the them below:

> . : r :

> https://www.nctsn.org/trauma-informed-care/trauma-informed-

systems/schools/essential-elements

Instructions
In the attached excel document, you will find two tabs. In the first tab, labeled TOS, you
will see the 16 principles listed horizontally in Row 1 and the 20 items listed vertically in
Column A.

» Review the SAMHSA and NCTSN principles in the previous section.

» Match each survey item to one or more of the principles listed horizontally.
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o Note: Some principles may appear similar or identical, therefore, you can
choose multiple principles per item, though they do not need to have the
same confidence percentage.

o Note: Some principles may not pertain to any items, therefore, you will
not necessarily select all principles.

» Use the “fill color” function to connect the item to the principle(s).

» Include your response confidence percentage by degrees of 20% (i.e., 100%, 80%,
60%, 40%, 20%) and add comments if the percentage is below 100%.

» Add comments regarding the survey item in the item comments section.

o Note: See the example item in the document. Three principles have been
selected. The principle that does not have 100% confidence is explained.
Additional notes have been left in the item comments section.

> Please see Tab 2 for six short answer questions regarding the survey.

| want to thank you again for your assistance in this process. | will incorporate your
feedback to help refine the principles and the items. Please send me your feedback by
February 10, 2019. | will follow up with you if | have questions regarding your
feedback. Once my analysis is complete you will have an opportunity to make sure your
feedback is included. If you have any questions, please do not hesitate to contact me.

Sincerely,
Diana Santangelo
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Table of Specifications
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Appendix D

Youth Gun Violence and Voice Survey: Cognitive Interview Phase

The purpose of this questionnaire is to understand your honest perspective.
There are no right or wrong answers.
Your answers will not be shared with students or any teachers.

Please choose one answer to the following questions and mark the box next to your choice.

1.

In the last six months, one of my schoolmates was a victim of gun violence and died.
Y=yes ]

N=no [

NS= not sure [

At least one of my classroom teachers discussed this student’s death with me and/or my
classmates.

Y=yes (] (If yes, continue to #3.)

N=no (1 (If no, please stop here.)

NS= not sure [ (If not sure, please stop here.)

The first teacher that I remember discussing this student’s death with me was at the
following time:

During class []

Before or after class [']

Outside of the school day [

I don’t remember [

Please think of the first teacher that you remember discussed this student’s death with you
and/or your classmates and answer the following questions:

1.

2.

3.

My teacher discussed the student’s death with the entire class.
Y=yes ]

N=no [l

NS= not sure [

My teacher discussed the student’s death with me in a small group.
Y=yes[]

N=no [J

NS= not sure [

My teacher discussed the student’s death with me individually.

Y=yes ]

N=no J

NS= not sure [

I asked my teacher (on my own) to send me to a counselor, coach, or another school
administrator to discuss the death of my schoolmate.

Y=yes[]

N=no [J

NS= not sure [
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5. My teacher told me that | can speak to a counselor or another school staff member.
Y=yes![!
N=no [J
NS= not sure [

Please continue to think of the first teacher that you remember discussed this student’s
death with you and/or your classmates and answer the following questions by circling the
degree of agreement that corresponds with your answer using the range of 1=strongly
disagree to 7= strongly agree.

6. The way my teacher talked about the death of my schoolmate made me feel comfortable.

Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

7. More than one teacher offered me some form of emotional support after my schoolmate

was Killed.

Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

8. | think my teacher needs to be better prepared to deal with the death of a schoolmate.
Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

9. | know a teacher that | can talk to about the death of my schoolmate.
Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

10. My teacher seemed unsure of what to say after the death of my schoolmate.
Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

11. My teacher gave me coping strategies in class.
Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7
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12.

My teacher seemed to care about the death of my schoolmate.

Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

13. 1 wanted to talk to my teacher about the death of my schoolmate.
Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

14. 1 think my teacher helped me emotionally deal with the death of my schoolmate.
Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

15. In general, | think teachers should not talk about the death of a student.
Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

16. | think my teacher understands how | feel regarding the death of my schoolmate.
Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

17. In general, | feel comfortable speaking with a teacher about the death of a

schoolmate.

Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

18. | feel good about how my teacher handled discussing the death of my schoolmate.
Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7
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19. 1 feel like my teacher is stressed about the death of my schoolmate.
Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

20. | think my teacher knows how to speak to the class about the death of a student.
Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

21. My teacher provides a classroom environment that makes me feel safe.
Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

22. | feel that my teacher is open to feedback from me regarding how the death of my

schoolmate is handled in class.

Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

23. | have advice/ideas for my teacher about how to speak to students when one of our

schoolmates is killed.

Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

24. If my teacher said or did the following, | would be more comfortable talking about

the death of my schoolmate:
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Please provide the following information:

1.

a > D

Gender:

Male [
Female [
Other [

School:

Age:
Grade:
Race/ethnicity: (mark all that apply)

American Indian or Alaska Native ]
Asian |

Black or African American [
Hispanic or Latino O

Native Hawaiian or Other Pacific Islander []

White [
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Appendix E
Youth Gun Violence and Voice Survey: Pilot Study

The purpose of this anonymous questionnaire is to understand your honest perspective.
There are no right or wrong answers.
Your answers will never be shared with other students or school staff.

Please choose one answer to the following questions and mark the box next to your choice.

1.

In the last six months, one of my schoolmates was a victim of gun violence and died.
Y=yes ]

N=no

NS= not sure [

At least one of my teachers and/or coaches mentioned or said something about this
student’s death to me.

Y=yes [ (If yes, continue to #3.)

N=no (1 (If no, please stop here.)

NS= not sure [ (If not sure, please stop here.)

The teacher and/or coach that | remember the most about what he/she said about this
student’s death was (choose one and fill in the blanks):

a. My period teacher who teaches me (name of
class).
b. My (name of sport) coach.

This teacher and/or coach said something about this student’s death to me at the
following time:

During class U

Before or after class [

Outside of the school day [

I don’t remember [

Please think of the teacher or coach that you named in #3 for each of the following
questions:

1.

2.

My teacher/coach discussed the student’s death with the entire class/team.
Y=yes[]

N=no

NS= not sure [

My teacher/coach discussed the student’s death with me in a small group.
Y=yes[]

N=no [

NS= not sure [J
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3. My teacher/coach discussed the student’s death with me individually.
Y=yes[]
N=no []

NS= not sure [

4. | asked my teacher/coach (on my own) to send me to a counselor, coach, or another
school administrator to discuss the death of my schoolmate.
Y=yes[]
N=no [J
NS= not sure [

5. My teacher/coach told me that | can speak to a counselor or another school staff member.

Y=yes ]

N=no [J

NS= not sure
Please continue to think of the teacher or coach that you named in #3 and answer the
following questions by using the range of 1=strongly disagree to 7= strongly agree.

6. The way my teacher/coach talked about the death of my schoolmate made me feel
comfortable.

Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

7. More than one teacher/coach offered me some form of emotional support after my
schoolmate was Killed.

Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

8. Ithink my teacher/coach needs to be better prepared to deal with the death of a

schoolmate.

Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

9. | know a teacher/coach that | can talk to about the death of my schoolmate.
Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

10. My teacher/coach seemed unsure of what to say after the death of my schoolmate.
Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7
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11. My teacher/coach talked about coping strategies (healthy ways to deal with grief).

Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

12. My teacher/coach seemed to care about the death of my schoolmate.
Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

13. | wanted to talk to my teacher/coach about the death of my schoolmate.
Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

14. | think my teacher/coach helped me emotionally deal with the death of my schoolmate.

Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

15. In general, | think teachers/coaches should not talk about the death of a student.
Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

16. | think my teacher/coach understands how | feel regarding the death of my schoolmate.

Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

17. My teacher/coach provides a “safe space” that makes me feel safe to express my

emotions and feelings if | want to.

Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7
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18. In general, | feel comfortable speaking with a teacher/coach about the death of a

schoolmate.
Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7
19. | feel good about how my teacher/coach handled discussing the death of my schoolmate.
Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7
20. | can tell, due to my teacher's/coach’s reaction to the death of my schoolmate, that my
teacher/coach is stressed about the death.
Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7
21. | think my teacher/coach knows how to speak to the class/team about the death of a
student.
Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7
22. My teacher/coach provides a classroom/training environment that makes me feel
physically safe from harm.
Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7
23. | think that my teacher/coach would want to listen to my thoughts about how he/she
handled the death of my schoolmate.
Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7
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24. | have advice/ideas for my teacher/coach about how to speak to students when one of our

schoolmates is killed.

Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

25. My advice for my teacher/coach about how to handle the death of my schoolmate is:

Please provide the following information:

1. Gender:

Male (]
Female [
Other [

School:

Age:

Grade:

Race/ethnicity: (mark all that apply)

o ~ D>

American Indian or Alaska Native [

Asian [

Black or African American [

Hispanic or Latino O

Native Hawaiian or Other Pacific Islander [
White [
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Appendix F

Youth Gun Violence and Voice Survey: Full-Scale Study

The purpose of this anonymous questionnaire is to understand your honest perspective.
There are no right or wrong answers.
Your answers will never be shared with other students or school staff.

Please choose one answer to the following questions and mark the box next to your choice.

1.

In the last six months, one of my schoolmates was a victim of gun violence and died.
Y=yes ]

N=no [J

NS= not sure [

At least one of my teachers and/or coaches mentioned or said something about this
student’s death to me or my class.

Y=yes [ (If yes, continue to #3)

N=no [J (If no, go to #24)

NS= not sure [ (If not sure, go to #24)

The teacher and/or coach that I remember saying the most about this student’s death was:
(choose one and fill in the blanks)

c. My period teacher who teaches me (name of
class).
d. My (name of sport) coach.

This teacher and/or coach said something about this student’s death to me at the
following time:

During class U

Before or after class []

Outside of the school day [

I don’t remember [

1. My teacher/coach discussed the student’s death with the entire class/team.

Y=yes[]

N=no [l

NS= not sure [

My teacher/coach discussed the student’s death with me in a small group.
Y=yes[]

N=no [J

NS= not sure [
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3. My teacher/coach discussed the student’s death with me individually.
Y=yes[]
N=no []

NS= not sure [

4. | asked my teacher/coach (on my own) to send me to a counselor, coach, or another
school administrator to discuss the death of my schoolmate.
Y=yes[]
N=no [J
NS= not sure [

5. My teacher/coach told me that | can speak to a counselor or another school staff member.

Y=yes ]

N=no [J

NS= not sure []
Please continue to think of the teacher or coach that you named in #3 and answer the
following questions by using the range of 1=strongly disagree to 7= strongly agree.

6. The way my teacher/coach talked about the death of my schoolmate made me feel
comfortable.

Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

7. More than one teacher/coach offered me some form of emotional support after my
schoolmate was Killed.

Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

8. Ithink my teacher/coach needs to be better prepared to deal with the death of a

schoolmate.

Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

9. I know a teacher/coach that | can talk to about the death of my schoolmate.
Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

10. My teacher/coach seemed unsure of what to say after the death of my schoolmate.
Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7
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11. My teacher/coach talked about coping strategies (healthy ways to deal with grief).

Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

12. My teacher/coach seemed to care about the death of my schoolmate.
Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

13. | wanted to talk to my teacher/coach about the death of my schoolmate.
Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

14. | think my teacher/coach helped me emotionally deal with the death of my schoolmate.

Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

15. | think teachers/coaches should talk about the death of a student.
Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

16. | think my teacher/coach understands how | feel regarding the death of my schoolmate.

Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

17. My teacher/coach provides a “safe space” that makes me feel safe to express my

emotions and feelings if | want to.

Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7
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18. | feel comfortable speaking with a teacher/coach about the death of a schoolmate.

Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

19. | feel good about how my teacher/coach handled discussing the death of my schoolmate.

Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

20. I think my teacher/coach knows how to speak to the class/team about the death of a

student.
Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

21. My teacher/coach provides a classroom/training environment that makes me feel
physically safe from harm.

Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

22. | think that my teacher/coach would want to listen to my thoughts about how he/she
handled the death of my schoolmate.

Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7

23. | have advice/ideas for my teacher/coach about how to speak to students when one of our

schoolmates is killed.

Strongly Disagree Somewhat | Neutral Somewhat | Agree Strongly
disagree disagree agree agree
1 2 3 4 5 6 7
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24. My advice for my teacher/coach about how to handle the death of my schoolmate is:

Please provide the following information:

1. Gender:

Male [
Female [
Other O

2. Age:
Grade:
4. Race/ethnicity: (mark all that apply)

American Indian or Alaska Native [

Asian [

Black or African American []

Hispanic or Latino ]

Native Hawaiian or Other Pacific Islander [
White [

Other [
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