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ABSTRACT OF THE DISSERTATION 

IDENTITY, PURPOSE, AND WELL-BEING AMONG EMERGING ADULT 

HISPANIC WOMEN 

by 

Vanessa Lynn Madrazo  

Florida International University, 2014 

Miami, Florida 

Mary J. Levitt, Major Professor 

Few studies apply the Eriksonian model of identity formation to cross-cultural 

samples (3), even though issues of ethnicity and culture may inform a Hispanic woman’s 

self-concept (Phinney, 1996). Hispanic women may also be influenced by traditional 

gender role behaviors such as passivity or dependence that are outlined by marianismo 

(Stevens, 1973). A recent study of a multiethnic sample of emerging adult women and 

men found that purpose commitment mediated the effects of identity commitment on 

hope and life satisfaction (Burrow & Hill, 2011). The current research consists of two 

studies that replicate and expand upon the work of Burrow and Hill (2011). Study I 

replicated the work of Burrow and Hill (2011) among a sample of emerging adult 

Hispanic women, in order to assess the extent to which the original findings would 

replicate in a culturally distinct sample. Study II examined the role of marianismo, ethnic 

identity, and acculturation on identity commitment among emerging adult Hispanic 

women. Both studies utilized a sample of 532 female undergraduate psychology students, 

age 18 to 25, who self-identified as Hispanic and submitted data via online surveys. Both 

studies used self-report, quantitative data, which was analyzed using structural equation 
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modeling. Results from Study I indicated good model fit and replicated the findings from 

Burrow and Hill (2011). Specifically, the direct effect of identity commitment on hope 

was fully contingent upon an individual’s level of purpose commitment, while the effect 

of identity commitment on life satisfaction was not contingent upon an individual’s level 

of purpose commitment. Results from Study II indicated that marianismo, Spanish 

proficiency, familiarity with Latino culture, and familiarity with American culture 

demonstrated statistically significant direct effects on identity commitment among 

emerging adult Hispanic women. Results indicated cultural convergence regarding the 

association of an individual’s identity with well-being through a sense of purpose. 

Findings also revealed the role of cultural factors in the extent to which Hispanic women 

commit to a personal identity. Future studies should employ mixed method research 

designs as a means to better ascertain implications of findings.  
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I.  INTRODUCTION 

Positive Youth Development and Emerging Adulthood 

Adolescence as a field of research was initially developed by Granville Stanley 

Hall (1904) at the turn of the 20th century. Hall was a contemporary of Sigmund Freud 

and Carl Jung, and characterized adolescence as a time of “storm and stress” (Lerner, 

Lerner, Almerigi, Theokas, Phelps, & Gestsdottir, et al., 2005). The Positive Youth 

Development movement of the 19990s countered this negative impression of adolescence 

by positing that young people are capable of healthy development and should be viewed 

as resources to be developed (Hamilton, Hamilton, & Pittman, 2004; Lerner, Dowling, 

Anderson, 2003). The Positive Youth Development perspective aims to foster positive 

development among young people by identifying mechanisms of thriving among young 

adults (Lerner, von Eye, Lerner, Lewin-Bizan, & Bowers, 2010). 

The Positive Youth Development movement also highlights the need to develop 

resilience and competency among young adults so that they may successfully navigate 

the challenges associated with the transition from adolescence to adulthood (Roth & 

Brooks-Gunn, 2003). The term emerging adulthood (Arnett, 2000) refers to the time 

period between 18 and 25 years of age during which individuals set out to determine their 

life purpose (Hill, Burrow, Brandenberger, Lapsley, & Quaranto, 2010). A sense of 

purpose is beneficial for emerging adults as they explore their identity and personality 

during their transition to adulthood (McKnight & Kashdan, 2009). Purpose and identity 

are both associated with the pursuit and achievement of goals (Erikson, 1968; Hill & 

Burrow, 2012).  
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Although research on emerging adults has been extensive, there are few studies 

that focus on the experience of emerging adult Hispanic women. Nevertheless, the 

number of Hispanics in the United States is growing at a rate that is four times the 

national average (US Census Bureau, 2011). Miami was the location where the current 

research took, and is home to the 7th largest concentration of Hispanics in the United 

States (Pew Hispanic Research Center, 2012). Hispanics have recently become the largest 

ethnic minority group on US college campuses (Cauchon & Overberg, 2012; Pew 

Hispanic Center, 2012). Hispanic women outnumber Hispanic men in both college 

enrollment and completion (Cauchon & Overberg, 2012; Pew Hispanic Center, 2012), 

but have lower rates of degree attainment when compared to African American and 

White women (Rodriguez, Guido-DiBrito, Torres, & Talbot, 2000).  

Research on Hispanic women in college is necessary because cultural factors may 

influence a person’s commitment to an individualistic ego identity, which is generally 

promoted by Western cultures that value independence and separation (Frucht, 1995; 

Miville, Koonce, Darlington, & Whitlock, 2000). Research on identity generally focuses 

on individual goal pursuits and personal identity, both of which may be more applicable 

to individualistic cultures that endorse personal autonomy, than to collectivist cultures 

that tend to emphasize group cohesion over individual concerns (Kagitcibasi, 2007). 

Thus, studies are needed that examine the experience of women from Hispanic cultures 

because they may be less likely to engage in identity exploration as a result of cultural 

precepts that discourage the development of individualistic personality characteristics 

(Diaz, 2004). 
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Burrow and Hill (2011) studied the relations of identity and purpose well-being in 

emerging adulthood. Their results indicated that purpose commitment mediated the 

effects of identity commitment on the well-being indicators of hope and life satisfaction 

(Burrow & Hill, 2011). However, the extent to which their findings would apply to a 

population of Hispanic women is unknown. Women from Hispanic cultures are often 

encouraged to adopt a self-effacing role as outlined by the concept of marianismo 

(Stevens, 1973), which prioritizes the good of spouses and other family members over 

personal concerns.  

In order to address the role of culture in identity development, as well as to 

develop research that is relevant to current demographic trends, it is important to examine 

research findings on emerging adults among populations of Hispanic women. However, 

there is discrepancy in the literature of identity among Hispanic women in college 

(Owles, 2009), which has contributed to decreased understanding regarding the 

experiences of Hispanic women college students (Rodriguez, Guido-DiBrito, Torres, & 

Talbot, 2000).     

The current research included two related studies that were designed to extend the 

study by Burrow and Hill (2011) among a sample of emerging adult women who self-

identified as Hispanic. Study I assessed the extent to which the original Burrow and Hill 

findings would be replicated in this culturally divergent sample. Study II examined 

cultural variables that were hypothesized to contribute to ego identity commitment 

among emerging adult Hispanic women, namely marianismo, ethnic identity, and 

acculturation. These two complementary studies address the paucity of research on 

Hispanic youth that apply a positive developmental framework (Kuperminc, Wilkins, 
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Roche, & Alvarez-Jimenez, 2009). Furthermore, the current studies address the need as 

specified by Rodriguez et al. (2000) for more studies that examine the experience of 

Hispanic women in college (Gloria, Castellanos, & Orozco, 2005).  

Study I: Identity Commitment, Purpose Commitment, and Well-Being 

Study I was designed to replicate the 2011 study by Burrow and Hill entitled 

“Purpose as a Form of Identity Capital for Positive Youth Adjustment,” which applied 

the identity capital model (Côté, 1996) to inform hypotheses regarding the relations 

between identity commitment, purpose commitment, hope, and life satisfaction. The 

identity capital model proposes that an individual’s identity capital consists of those parts 

of her or his identity that can be used to engage in tasks and capitalize on life experiences 

(Côté, 1996; Côté & Schwartz, 2002). Burrow and Hill (2011) hypothesized that purpose 

could serve as a form of identity capital and would serve to mediate the relationship 

between identity and well-being.  

Participants in the Burrow and Hill study provided data by completing surveys 

online, and were awarded course credit for their participation. A total of 398 

undergraduates at a Catholic University in the Midwestern United States participated in 

the study (58% women; Mage = 19.0 years, SD = 1.11; 65% first year students) and 

provided data on identity commitment, purpose commitment, hope, and life satisfaction 

through quantitative, self-report measures. As noted previously, results indicated that 

purpose commitment mediated the relationship between identity commitment and the 

well-being outcomes of hope and life satisfaction (Burrow & Hill, 2011).  

Specifically, purpose commitment partially mediated the relation between identity 

commitment and life satisfaction and fully mediated the relation between identity 
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commitment and the two subscales of the hope measure (pathways: the ability to identify 

a means to achieve a goal; and agency: the capability to proceed along identified 

pathways). These results suggested that purpose commitment is a means by which a 

young person’s identity is associated with positive outcomes (Burrow & Hill, 2011). The 

researchers concluded that determining one’s purpose in life is associated with self-

affirming behaviors, which, may lead to experiences that are more likely to be positive 

and satisfying (Burrow & Hill, 2011).  

 Study I from the current research examined purpose commitment as a mediator 

of the relationship between identity and well-being among a sample of emerging adult 

Hispanic women in order to replicate and extend the work of Burrow and Hill (2011). 

Figure 1 presents the conceptual model that corresponds to Study I.  

Study II: Cultural Factors and Identity Commitment in Hispanic Women 

Study II further extended the work of Burrow and Hill (2011) by identifying 

cultural factors associated with identity commitment in this population. The current 

research focused on identity development among Hispanic women, who are likely 

influenced by cultural expectations. Owles (2009) found that the experience of 

immigration was associated with personal identity among a sample of Cuban American 

women, which corroborates with the existing literature on social influence and identity 

formation (Portes & Rumbaut, 2006; Portes & Stepick, 1994; Stepick et al., 2003).  

In general, ethnic and cultural factors are important factors of self-definition 

among minorities and immigrants of multiple cultural backgrounds (Phinney & Ong, 

2007) such as the participants in the current research. Studies have also shown that the 

attitudes and beliefs associated with a Hispanic woman’s ethnicity or culture of origin 
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help to inform her self-concept (Miville, Koonce, Darlington, & Whitlock, 2000; 

Phinney, 1996). An example of how a Hispanic woman’s college experience can be 

associated with issues of ethnicity and culture is apparent in the pressure she may 

experience as she is encouraged to enroll in a college that is closer to her family of origin 

as opposed to one that is located far away (Lujan, 2008). Experiences such as these 

illustrate the influence of culture and gender on Hispanic women that is elucidated by the 

concept of marianismo (Stevens, 1973). Marianismo posits that gender role beliefs in 

traditional Hispanic culture espouse a behavior style that emphasizes self-abnegation, 

passivity, and a lack of independence from others (Gil & Vasquez, 1996; Stevens, 1973).  

Thus the purpose of Study II was to examine ego identity development among 

emerging adult Hispanic women. The culturally informed variables of marianismo, ethnic 

identity, and acculturation, were hypothesized to contribute to ego identity development 

among emerging adult Hispanic women. Figure 6 presents the conceptual model for 

Study II.  

Contributions to the Literature 

Despite the amount of literature on Erikson’s model of ego identity development, 

there are few studies that apply the theory to cross-cultural samples (Kagitcibasi, 2007). 

There is a paucity of research that applies Eriksonian principles of identity development 

to youth from multicultural backgrounds (Diaz, 2004) despite the importance of identity 

development among ethnic minority youth (Phinney, 1992). Studies are needed which 

assess ego identity development among ethnic minority populations, especially Hispanics 

(Schwartz, Mason, Pantin, & Szapocznik, 2009). According to Schwartz et al. (2009), 

researchers should examine Erikson’s theory of identity among Hispanics and examine 
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the generalizability of findings from non-Hispanic White populations to Hispanic 

populations (Schwartz, Côté, & Arnett, 2005).  

The current studies are expected to contribute to the existing literature in many 

ways. First, the studies contribute to the literature on identity development, which is a 

core developmental milestone for the emerging adult population. Research is needed to 

examine predictors of identity commitment and the relation of identity commitment to 

well-being (Ojeda, Navarro, Rosales Meza, & Arbona, 2012). Second, the current studies 

address the gap in the literature identified by Stoddard and Garcia (2011), who 

emphasized the need for studies at the national and state level that examine the 

psychological well-being of Hispanic women. Third, the studies also inform the current 

research on Hispanic emerging adults enrolled in college, who are generally 

underrepresented in the literature (Rodriguez, et al., 2000). Fourth, the present research 

also addresses the need for further inquiry into the roles that cultural beliefs regarding 

gender roles, ethnic identity, and acculturation play in the formation of ego identity 

commitment and the relation between ego identity and well-being among young ethnic 

minorities (Aries & Moorehead, 1989; Phinney & Alipuria, 1990).  

Statement of the Problem 

The purpose of Study I was to examine the mediating effects of purpose on the 

relationships between identity commitment and the well-being outcomes of hope and life 

satisfaction among emerging adult Hispanic women. The purpose of Study II was to 

examine the relations of marianismo, ethnic identity, and acculturation to ego identity 

among emerging adult Hispanic women. These two related studies were designed to 

answer the following research questions.  
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Research Questions 

Study I. What is the nature of the relationships between ego identity commitment 

and purpose commitment (independent variables), and hope and life satisfaction 

(dependent variables) among emerging adult Hispanic women?   

Study II. What is the nature of the relationships between marianismo, ethnic 

identity, and acculturation (independent variables) and ego identity commitment 

(dependent variable) among emerging adult Hispanic women?  
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II. LITERATURE REVIEW 

The following literature review first includes an overview of the research on the 

development and significance of ego identity commitment in adolescence and emerging 

adulthood. The literature relevant to Study I on identity, purpose, hope, and life 

satisfaction is reviewed first, followed by a review of the literature on marianismo, 

acculturation, and ethnic identity. The specific aims of the research are also presented. 

Identity Commitment 

The construct of identity is an integral part of the work by Erik Erikson (1950), 

who posited that a coherent ego identity provides the infrastructure for the development 

of a productive life course, describing ego identity as an individual’s stable, coherent, and 

integrated sense of self (Erikson, 1968). Identity was also named in Erikson’s (1968) 

psychosocial stages of development, which described adolescence as a time period where 

an individual must reconcile his or her tendencies towards identity achievement versus 

identity confusion. Ego identity formation is generally described in terms of exploration 

and commitment, with exploration denoting the consideration of multiple identity 

possibilities (Grotevant 1987), and commitment referring to the adoption of one or more 

such alternatives (Bosma & Kunnen, 2001). Identity commitment refers to the degree of 

conviction regarding who one and his or her identification with a specific identity (Hill & 

Burrow, 2012; Serafini & Adams, 2002). 

The work of Marcia (1966, 1980) built upon Erikson’s (1964) understanding of 

identity by hypothesizing that a person’s level of global identity is indicative of the level 

of evolutionary development of their ego (Branch, Tayal, & Triplett, 2000). Marcia 

(1980) proposed the identity status model, which describes four statuses of identity 
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development that illustrate various degrees of commitment: diffusion, foreclosure, 

moratorium, and achievement. When a person has not decided upon an identity and is not 

concerned by experiencing a lack of identity, that individual is in the diffused identity 

status (Branch, et al., 2000). Foreclosed identity status refers to a person who has 

committed to an identity that was determined by other people, whereas an individual who 

actively seeks an identity but has not formed a commitment to a definitive identity is in 

the moratorium identity status (Branch et al., 2000). An individual who has made a 

substantial commitment to a particular identity is understood to be experiencing the 

achieved identity status as outlined by Marcia’s identity status model (Branch et al., 

2000; Marcia, 1966).  

Although opinions vary as to how people establish their identities (van Hoof & 

Raaijmakers, 2003), ego identity formation is considered a process that heavily 

influences adult decisions such as marriage, career, and family (Fadjukoff, Pulkkinen, & 

Kokko, 2005). Identity also serves as a social-psychological structure that assists in the 

process of self-regulation (Adams & Marshall, 1996), particularly for young people. This 

is due in part to the association of identity-related difficulties with low self-esteem and 

self-destructive activities (Côté & Levine, 2002; Côté & Bynner, 2008).  

Conversely, a well-defined ego identity is correlated with a number of positive 

outcomes (St. Louis & Liem, 2005) such as self-esteem, scholastic success, moral 

reasoning, and adaptive mental functioning, as well as an internal locus of control, a 

reduced incidence of depression (Aries & Moorehead, 1989; Cramer, 1995; Kroger, 

2007; Marcia, 1980; Waterman, 1992), and lowered degrees of internalizing and 

externalizing symptoms (Schwartz, 2007). In their 1996 study, Miville and Helms applied 
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the identity status model of identity development to a sample of 177 Hispanic women in 

order to examine the intersections of cultural, gender, and personal identity. All four 

identity status categories were associated with gender and cultural identity; specifically, 

identity achievement was associated with positive gender identity and positive cultural 

identity.  

Study I addressed the extent to which findings regarding the association of 

identity commitment to well-being are applicable to emerging adult Hispanic women.  

Study II assessed cultural factors potentially related to identity commitment. 

Study I: Purpose as a Mediator of the Identity-Well-Being Relationship 

Study I of the current research is a replication of the 2011 work by Burrow and 

Hill, which examined the mediating effects of purpose commitment on the relations 

between identity commitment and the well-being outcomes of hope and life satisfaction. 

In a review of literature pertaining to Study I, the findings on purpose commitment as 

identity capital are presented first, followed by findings related to the outcome variables 

of hope and life satisfaction.  

Purpose Commitment 

Psychologists have long studied purpose in life as an internal motivating force 

(Frankl, 1963; Hayes, Strosahl, & Wilson, 1999; Yalom, 1980). According to Damon 

(2008), purpose in life is an enduring and overarching objective towards an achievement 

that is not only personally salient, but also encourages a person to pursue situations that 

supersede self-interests (Damon et al., 2003; Damon, 2008).  

Kashdan and McKnight (2009) offer an additional definition, which describes 

purpose as an aim in life that is central and self-organizing. A better understanding of the 
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components to Kashdan and McKnight’s definition of purpose helps develop a deeper 

understanding of the meaning behind the concept of purpose in life. According to 

Kashdan and McKnight (2009), purpose is considered central because it is highly 

influential in regards to identity, and self-organizing because it presents a paradigm that 

informs an individual’s daily behavior. Furthermore, purpose is a life aim because it does 

not have a delimited end in and of itself.  As such, it is something that cannot be obtained 

and continues to drive behavior. Thus the literature suggests that purpose in life exerts a 

substantial amount of influence on one’s self-concept and direction in life.  

Studies associated with positive psychology have most frequently examined the 

relations between purpose and thriving (Bronk et al., 2009). Victor Frankl’s experience in 

the holocaust prompted him to propose that a strong sense of purpose is an asset that 

helps individuals to cope with difficulties that occur over the course of one’s lifespan 

(Frankl, 1963). He also asserted that an individual’s sense of purpose can be enhanced by 

encountering adverse situations (Ryff, Keyes, & Hughes, 2003). Benson (2006) also 

reiterated the positive implications of life purpose by describing it as a developmental 

asset that is associated with flourishing (Seligman, 2002) and increased levels of 

subjective well-being (French & Joseph, 1999). Purpose is likewise associated with 

increased psychological health among adults (Crumbaugh & Maholick, 1964; Kish & 

Moddy, 1989), and decreased mental distress (Debats, 1998). Youths with a sense of 

purpose are also more likely to exhibit psychological health than their peers (Shek, 1993).  

Purpose and the identity capital model. The current research replicates the 

work of Burrow and Hill (2011), who applied the identity capital model to their study on 

emerging adults and hypothesized that purpose commitment can serve as a form of 
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identity capital. As defined by Burrow and Hill (2011), purpose commitment refers to 

one’s personal quest to engage with, identify, and determine the content of his or her life 

purpose, whereas identity capital is comprised of the aspects of one’s personal identity 

that contribute to a stable sense of self and allow for adaptive decision-making. The 

identity capital model (Côté, 1996) applies a developmental-social psychological 

perspective to the process of identity formation, and was developed in order to better 

comprehend the mechanisms through which emerging adults can improve their capacity 

to function at college or in the workplace (Côté, 1996; 1997).  

Identity capital can be classified as tangible or intangible (Côté & Schwartz, 

2002). Examples of tangible assets of identity capital include educational attainment, 

material goods, or membership in clubs or organizations, while examples of intangible 

forms of identity capital include one’s personality characteristics, cognitive capabilities, 

self-efficacy, or critical thinking skills (Côté, 1996). Identity capital is particularly salient 

for emerging adults enrolled in college because the university setting offers many 

opportunities for development of both forms of identity capital (Côté, 1996).  

Burrow and Hill (2011) proposed that the capital ensuing from establishing a 

stable sense of identity facilitates the development of self-directed goals enabling 

commitment to a purpose in life which, in turn, fosters personal well-being. A search of 

the relevant literature reveals no studies on the application of the identity capital model to 

Hispanic women. Following the work of Burrow and Hill (2011), the model tested in 

Study I examined the mediating effects of purpose commitment on the relationships 

between ego identity commitment and the well-being indicators of hope and life 

satisfaction among emerging adult Hispanic women.  
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Hope 

Hope has emerged within the literature as a topic of interest because of a current 

trend among researchers to explore positive psychology and related constructs (Arnau, et 

al., 2010). Hope demonstrates that an individual believes in tomorrow and has a positive 

association with future events (Hinds, 1984; Miller & Powers, 1988). A person with high 

levels of hope feels capable of pursuing goals and can identify means by which these 

goals can be achieved (Snyder, Hoza, Pelham, Rapoff, Ware, & Danovsky et al., 1997). 

Hope accompanies individuals as they pursue goals and helps to mitigate the burden of 

their earthly concerns (Smith, 1983). Other researchers (Arnau et al., 2010; Staats, 1987) 

posit that hope aligns with a person’s desire for events yet to come and motivates her or 

his actions. Studies on positive psychology suggest that hope fortifies a person’s 

character and is highly affected by one’s cognitive state (Peterson & Seligman, 2004). 

The field of positive psychology has classified hope as a character strength because of its 

effects on a person’s behaviors, thoughts, and feelings (Park, Peterson, & Seligman 2004; 

Seligman & Csikszentmihalyi, 2000). 

Although hope is related to self-efficacy (Bandura, 1982) and dispositional 

optimism (Scheier & Carver, 1985), it is not to be confused with these concepts. Studies 

have shown that hope and self-efficacy differ in terms of expectancy (Magaletta & 

Oliver, 1999). Efficacy expectancy is determined by the perception that one is able to 

accomplish a task, while hope expectancy involves the perception that one will in fact 

complete the task (Bronk et al., 2009). Hope differs from optimism in that hope is more 

specifically associated with individual goal achievement, whereas optimism refers to the 

overall anticipated nature of forthcoming events (Bryant & Cvengros, 2004).  
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Although several researchers have conceptualized hope in the literature (Pacico, 

Zanon, Bastianello, & Hutz, 2011), it is C. R. Snyder’s Hope Theory (1994) that has 

drawn the most attention among the psychology community (Snyder, Rand, & Sigmon, 

2002). According to Hope Theory, an individual’s degree of agency serves as a catalyst 

of hope by cultivating a positive sense of goal achievement (Snyder et al., 1991). 

Furthermore, hope-agency refers to the capability to proceed along identified pathways, 

while hope-pathways refers to the ability to identify plans that are necessary in order to 

meet identified goals (Snyder et al., 1991). Therefore, agency indicates one’s efficacy 

expectancy while pathways indicate one’s outcome expectancy (Snyder et al., 1991).  

Optimism is more likely to correspond with hope-agency than hope-pathways (Snyder et 

al., 2001).  

Despite the importance of the concept of hope in positive psychology, there is a 

lack of understanding regarding the experience of hope among ethnic minority 

populations, particularly among young Hispanics (Edwards, Ong, & Lopez, 2007). 

Hispanic youth stand to benefit from the development of hope, because they are generally 

coming into adulthood at the same time that they are struggling with establishing a 

bicultural identity affected by both Hispanic and European American cultural influences 

(Phinney, Kim Jo, Osorio, & Vilhjalmsdottir, 2005). Furthermore, Edwards et al. (2007) 

suggest that hope may serve as a protective factor for Hispanic youth, who can utilize 

their sense of hope agency and hope pathways in order to handle issues associated with 

biculturalism such as discrimination. In their 2007 study, Edwards et al. examined hope 

among a group of 135 Mexican youth. Results of their research indicate that the scores of 

Mexican youth on the Children’s Hope Scale correlated positively with positive affect 
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and support from friends and family, in addition to life satisfaction (Edwards et al., 

2007). These results indicate that the scores of Mexican youth on the Children’s Hope 

Scale supported the criterion validity of the construct, which suggests that hope may 

operate similarly among Hispanic youth as it does among non-Hispanic youth (Edwards 

et al., 2007).  

Life Satisfaction 

Diener et al. (1999) included life satisfaction in their definition of subjective well 

being, describing it as consisting of the emotions and environment-specific satisfactions 

combined with one’s overall assessment of life satisfaction. More specifically, life 

satisfaction works in concert with an individual’s emotional responses (i.e., positive and 

negative affect), and domain satisfactions (i.e., feelings of fulfillment associated with a 

person’s career or interpersonal relationships; Diener et al., 1999). Although life 

satisfaction is considered a primary indicator of one’s subjective well-being (Diener & 

Diener, 1995), it is a necessary but not sufficient component. Life satisfaction 

encompasses the cognitive aspect of an individual’s subjective well-being (Park et al., 

2004), and supersedes the effects caused by an individual’s mood state (Diener et al., 

1999). Assuming that a person’s basic needs are met, life satisfaction is generally 

associated with the successful realization of goals (Veenhoven, 2004), and beliefs about 

one’s self (Diener et al., 1999; Leung & Leung, 1992; Liebkind & Jasinskaja-Lahti, 2000; 

Terry & Huebner, 1995).  

Furthermore, life satisfaction has been the focus of several studies that have 

demonstrated its associations with positive developmental outcomes such as self-esteem 

(Diener & Diener, 1995), in addition to positive mood and resilience (Cohn, Fredrickson, 
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Brown, Mikels, Conway, 2009; Gross & John 2003). Life satisfaction is likely associated 

with goal attainment because attaining goals is associated with positive attributions of the 

self as well as increased overall satisfaction (Bradley & Corwyn, 2004). Furthermore, life 

satisfaction has been associated with physical aspects of well being, such as increased life 

expectancy (Chida & Steptoe, 2008).  

Life satisfaction has been associated with outcomes similar to ego identity, 

including positive developmental indicators such as positive self-image, positive social 

relationships, and reduced problem behaviors (Luyckx, Goossens, Soenens, Beyers, & 

Vansteenkiste, 2005; Zimmer-Gembeck, 2006). Hope has also been found to correlate 

with life satisfaction (Park et al., 2004), which in turn contributes to a person’s level of 

general mental health (Burrow, Summer, & Ong, 2013; Cummins & Nistico, 2002) and 

happiness, also known as subjective well-being (Diener, 2000).  

There is no lack of research on life satisfaction, but the majority of related studies 

have been performed on samples of individuals who are of European ancestry residing in 

Western cultures (Bradley & Corwyn, 2004). Life satisfaction and its relation to an 

individual’s experience may differ for members of different ethnic groups (Bradley & 

Corwyn, 2004), as intrapsychic phenomena may serve as the foundation of life 

satisfaction among some cultures, whereas other cultures may consider social factors as 

forming the basis of life satisfaction (Suh, Diener, Oishi, & Triandis, 1998). A person’s 

internal tendencies are less emphasized within collectivist cultures as opposed to 

individualistic cultures (Morris & Peng, 1994), the latter of which view the self as a 

separate entity that is less likely to be influenced by contextual and relational factors 

(Triandis, 1989).  
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The literature on life satisfaction among Hispanics explores its correlations with 

related constructs. For example, Bradley and Corwyn (2004) studied perceived life 

satisfaction in a multiethnic sample that included 48 Mexican Americans. Among the 

Mexican Americans in this sample, life satisfaction was positively associated with self-

efficacy (Bradley & Corwyn, 2004). In their 2012 study, Ojeda et al. examined the 

relation between demographic variables and life satisfaction in a sample of 115 Latino 

college students, 87 of whom were women. Results from their inquiry suggested that men 

experienced higher levels of life satisfaction than women. The authors suggested that the 

observance of traditional Hispanic gender roles (such as those described by marianismo) 

may influence the experience of life satisfaction among the Hispanic women in their 

sample (Ojeda et al., 2012).  

In sum, the literature suggests that personal identity commitment, commitment to 

a life purpose, hopefulness, and life satisfaction are important components of positive 

development in emerging adulthood. However, only one study (Burrow and Hill, 2011) 

has established the interrelations among these indicators. Research on these aspects of 

positive development in emerging adult Hispanics has been limited and, prior to the 

current study, there has been no replication of the Burrow and Hill research with a 

Hispanic population.  

Study II: Marianismo, Ethnic Identity, Acculturation 

 In Study II, marianismo, ethnic identity, and acculturation were examined as 

predictors of ego identity commitment among emerging adult Hispanic women. The 

literature relevant to each of these areas is reviewed in this section. 
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Marianismo: Traditional Hispanic Gender Role Beliefs  

Research suggests that culture predicts mental health outcomes among Hispanic 

college students (Ojeda, Flores, & Navarro, 2011) and recent studies have aimed at a 

better understanding of the role that Hispanic gender values have on mental health 

outcomes (e.g., Castillo, Perez, Castillo, & Ghosheh, 2010). Hispanic culture maintains 

traditional beliefs concerning gender roles (Castillo & Cano, 2008), and is heavily 

influenced by a patriarchal structure that restricts women from independently developing 

their views on gender role behaviors (Arredondo, 2002). Conflict may arise for Hispanic 

women who are pursuing a college degree because they may not conform to traditional 

values regarding gender role behaviors, especially if career aspirations are prioritized 

over family interests (Castillo et al., 2010; Marano, 2000).  

Marianismo (Stevens, 1973) is a concept that depicts the traditional gender role 

beliefs within traditional Hispanic culture that define a woman’s role in regards to her 

relationships, family, and career (Castillo et al., 2010). Marianismo is a reflection of the 

rigid patriarchal structure that permeates Hispanic society and consequently limits the 

impact and influence of women (Arredondo, 2002). According to the marianismo 

construct, a Hispanic woman may only experience her power within the confines of her 

role as a wife and a mother to someone else (Lavrin, 2004; Rocha-Sanchez & Diaz-

Loving, 2005). Although a Hispanic woman in college might view marianismo 

differently than a woman who is less educated (Castillo et al., 2010), she may still face 

scrutiny from members of her own ethnic group if she decides to reject these beliefs 

(Niemann, 2001),  
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In their 1996 work, Gil and Vazquez identified the “Ten Commandments of 

Marianismo,” namely that a traditional Hispanic woman should not: 1) forget her place, 

2) forsake tradition, 3) be independent, 4) put her needs first, 5) engage in sex for 

pleasure, 6) be more than a housewife, 7) get angry at her husband, 8) ask for help, 9) 

change, or 10) discuss personal problems outside the home (p. 6). These commandments 

illustrate marianismo in its “purest, darkest form” (Gil & Vasquez, 1996), and the tenets 

of marianismo can affect a Hispanic woman’s ability to obtain self-validation (Cano, 

2003). At its extreme, the characteristics of marianismo produce two archetypes, the 

namely the “fallen woman” and the highly esteemed woman or maternal figure (Rivera-

Marano, 2000).   

The characteristics portrayed in marianismo describe behavior that is passive, 

dependent and self-effacing (Kulis et al., 2008) and marianismo has been linked to 

depressive symptoms. For example, Cano (2003) examined acculturation, marianismo 

and depression among a sample of 122 undergraduate Mexican American women. 

Results from this research indicated that marianismo accounted for approximately 11% of 

the population variance with regards to depression. Therefore, higher endorsement of 

marianismo beliefs among women in this sample was associated with higher levels of 

depression. Jezzini (2013) also found that levels of marianismo were associated with 

depressive symptoms. Additional studies have shown that traditional gender role 

behaviors such as those espoused by marianismo are positively related to depression 

(Nieves-Squires, 1991) and other negative outcomes such as intimate partner violence 

and HIV/AIDS (Moreno, 2007).  
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Acculturation 

Acculturation is a process that takes place as an individual experiences repeated 

contact between two distinct cultures (Berry, Trimble, & Olmedo, 1986). It is a societal 

variable (Caldera et al., 2003) in the form of a multidimensional process during which an 

individual adapts to a receiving culture that differs from his or her native culture (Berry, 

1980). Acculturation occurs as a person alters aspects of his or her social presentation in 

order to appear more similar to members of another culture (Ojeda et al., 2012), although 

a person’s sense of identity can serve to “anchor” the individual who is undergoing the 

process of acculturation (Schwartz et al., 2006). Thus, the individual engages in the 

acculturation process by adopting new behaviors (Rogler, Cortes, & Malgady, 1991) 

from the receiving culture and retaining beliefs and principles from her or his native 

culture (Phinney, Horenczyk, Liebkind, & Vedder, 2001). For Hispanics, this can entail 

using Spanish as well as English to communicate or altering an individual’s social 

relations to reflect a larger influence of Hispanic culture (Caldera et al., 2003). 

The existing literature offers suggestions that individuals who are engaging in the 

acculturation process may experience stress as a result of inhabiting different worlds 

(Ojeda et al., 2012). Thus acculturative stress may result in feelings of detachment from 

members of their ethnic group (Ginorio, Gutiérrez, Cauce, & Acosta, 1995) as well as 

members of the college community (Gloria & Pope-Davis, 1997). In a study by Romero 

and Roberts (2003), depressive symptomatology was associated with bicultural stress, or 

stress from belonging to more than one cultural group. Both minority status stress (stress 

resulting from ethnic minority status (Saldaña, 1994) and acculturative stress (stress 
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associated with the process of acculturation (Rodriguez, Myers, Morris, & Cardoza, 

2000) have been associated with psychological distress. 

However, individuals that are comfortable engaging with both their native and 

host cultures appear to fare better than those who are not. In a study by Berry, Phinney, 

Sam, and Vedder (2006), integration of both cultures was found to be associated with 

psychological and sociological adaptation. Furthermore, a recent study of immigrant 

college students by Schwartz et al. (2013) addressed the association between 

acculturation and personal identity more directly. Students classified as identity achieved 

(committed) scored higher on measures of acculturation to both their native and host 

cultures, which is consistent with the view that bicultural competence is personally 

adaptive.  

 The four-fold model of acculturation. One of the most prominent theories of 

acculturation is the model proposed by Berry (1998). According to the theory, 

acculturation takes place across four forms, namely Assimilation, Integration, Separation, 

and Marginalization (Berry, 1980). Assimilation occurs when an individual alters his or 

her cultural orientation to reflect the receiving culture, in place of a previously held 

orientation to that person’s native culture (Berry, 1998). Integration, also known as 

Biculturalism, represents a combination of beliefs from both the receiving culture and the 

native culture, while Separation indicates sole retention of native culture orientations 

(Berry, 1998). Marginalization is associated with alienation from orientations associated 

with both the receiving culture and the native culture (Berry, 1998).  

Although the model of acculturation proposed by Berry (1998) has heavily 

influenced the literature on acculturation, there are some shortcomings of this 
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perspective. Some of the strongest arguments against the fourfold model have been 

posited by Unger at al. (2007), who suggest that acculturation is not a linear process and 

the adoption of aspects from the receiving culture does not necessitate a loss of influence 

from one’s native culture (Rudmin, 2003; Unger et al., 2007). In addition, the fourfold 

model does not account for individual variance with respect to the acculturation process 

because an individual’s acculturation pattern is subject to multiple influences, such as 

perceived norms and factors that are specific to the situation at hand (Unger et al., 2007). 

Moreover, the fourfold model has been criticized because it assumes that the 

receiving culture is comprised of a singular majority culture (Unger et al., 2007), which is 

infrequently the case in our modern globalized society. The fourfold model also assumes 

that the four patterns are mutually exclusive, even though several studies indicate that 

they are intercorrelated (Rudmin, 2003; Unger et al., 2007). Despite the substantial 

influence of the fourfold model on acculturation theory, its shortcomings allow for 

improvements to be made regarding future models of acculturation processes. The current 

research employs a bidimensional measure of acculturation (as defined below) that 

assesses acculturation to American culture and acculturation to (i.e., retention of) 

Hispanic culture separately.   

 Unidimensional vs. bidimensional measures of acculturation. Although a 

substantial amount of research has examined acculturation among Hispanics, fewer 

studies have focused on how to best measure the process associated with acculturation 

(Unger et al., 2007). For the most part, measures that examine acculturation are generally 

classified as unidimensional or bidimensional (Unger et al., 2007). Unidimensional 

measures seek to place the participant on a continuum from the native culture to the 
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receiving culture by applying a zero-sum paradigm to the acculturative process, such that 

an instrument measuring acculturation from Mexico to the United States might employ a 

scale ranging from exclusively Spanish to exclusively English and include both cultures 

within the same item on the survey (Unger et al., 2007).  

Bidimensional measures assess for identification with native culture and receiving 

culture by treating the two categories as mutually exclusive (Unger et al., 2007). 

Therefore, a bidimensional scale measuring acculturation among Mexican-Americans 

would posit questions regarding levels of identification with Mexican culture and United 

States culture separately and would not assess for influence of both cultures in the same 

questionnaire item (Unger et al., 2007). The current study uses data from the 

Multidimensional Measure of Cultural Identity Scales for Latinos (MMCISL; Félix-Ortiz, 

Newcomb, & Myers, 1994), a bidimensional measure of cultural identity that has been 

developed specifically for use with Hispanics.  

Cultural identity. Acculturation informs an individual’s sense of identity. A 

person’s degree of acculturation stems from their social and cultural identity (Schwartz et 

al., 2006). Cultural identity is a unique form of social identity that is defined by a 

person’s coalescence with his or her cultural context (Bhatia & Ram, 2001; Padilla & 

Perez, 2003; Phinney et al., 2001). The values and behaviors that comprise an 

individual’s cultural identity represent specific ideals and beliefs that are unique to that 

particular culture and may include constructs such as collectivism, familism, and filial 

piety (Jensen, 2003). Cultural identity is likewise associated with a feeling of solidarity 

with the principles of a specific cultural group along with the values and behaviors 
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directed toward one’s own culture in response to this solidarity (Jensen, 2003; Roberts, 

Phinney, Masse, Chen, Roberts, & Romero, 1999).  

However, a person’s cultural identity may change because the acculturation 

process may prompt the individual to reexamine her or his core beliefs, choice of 

language, and views on the importance of the individual relative to the group (Schwartz 

et al., 2006). Additionally, the notion of an “ingroup” may grow to include individuals 

from the receiving culture, who may no longer be classified as members of an “outgroup” 

(Schwartz et al., 2006). Therefore, professionals who work with Hispanic adolescents 

must improve their understanding of acculturative processes in addition to the 

development of appropriate measures of acculturation (Unger, et al., 2007).  

Some relations between cultural identity and ego identity commitment have been 

found.  Miville and Helms (1996) studied the relationship between ego identity and 

cultural identity among Hispanics of Central American, South American, or Cuban 

origin. The results of their study demonstrated that cultural resolutions were mirrored in 

their ego identity, such that commitment to cultural identity predicted ego identity 

commitment (Miville and Helms, 1996). Similar findings were discovered in a 2000 

study on Mexican Americans, which demonstrated that commitments associated with ego 

identity were likewise associated with resolution of cultural identity themes (Miville et 

al., 2000).  

Ethnic Identity 

Ethnic identity exploration often coincides with the process of acculturation and is 

a key developmental task during adolescence (Spencer & Markstrom-Adams, 1990). 

There is conceptual overlap between the concepts of cultural identity and ethnic identity, 
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although the literature on adolescent and emerging adult development has focused more 

on ethnic identity. Ethnic identity is defined as one’s sense of “self-identification, 

feelings of belongingness and commitment to a group” (Liebkind, 2006, p. 80). Along 

with marianismo, a Hispanic woman’s ethnic identity is likely to contribute to her sense 

of ego identity (Phinney & Alipuria, 1990). 

However, ethnic minorities may experience damage to their self-image and self-

respect (Tajfel, 1981) that is associated with perceived discrimination (Phinney, 1990). 

Additional stressors associated with ethnic minority status include pressure to conform to 

one’s own-group and preoccupation with confirming a stereotype (Phinney, 1996). 

Young people with a strong ethnic identity tend to develop a more profound sense of 

purpose and meaning in life, which can lead to adaptive functioning (Kiang & Fuligni, 

2010) and emotional well-being (Branscombe, Schmitt, & Harvey, 1999).  

Conflict with respect to one’s cultural identity has been associated with crises of 

ego identity (Miville et al., 2000). St. Louis and Liem (2005) found that both majority 

and minority college students who have not made concrete commitments with respect to 

their ego identity are more likely to have not fully explored their association with a 

particular ethnic group. Thus an individual who exhibits a lack of ethnic identity 

commitment is subsequently more likely to experience a lack of ego identity commitment 

(St. Louis & Liem, 2005).  

Jean Phinney (1989) applied a developmental perspective to ethnic identity 

formation by positing that an individual who commits to and learns about his or her 

ethnic group is likely to reject negative and stereotypical views. Phinney (1992) has 
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demonstrated that ethnic identity formation is associated with the development of 

positive psychosocial adjustment among young members of ethnic minority groups.  

Other researchers have suggested that studies examining identity should include 

multiethnic samples (Sneed, Schwartz, & Cross, 2006), while Schwartz, Zamboanga, 

Weisskirch, & Rodriguez (2009) have underscored the need to study ethnic and cultural 

identity alongside personal identity. Gamst et. al (2002) have suggested that studies on 

ethnic identity in young adults should include related concepts such as acculturation and 

gender roles (Gamst et al., 2002). The current research follows that suggestion.   

The Current Studies 

The current research involved two studies focused on ego identity commitment in 

emerging adult Hispanic women. The literature has indicated, commitment to a personal 

identity is considered to be a primary developmental task for emerging adults (Erikson, 

1968). The establishment of a positive identity is associated with personal well-being 

(Meeus, Iedema, Helsen, & Vollebergh, 1999). A seminal study by Burrow and Hill 

(2011) found that commitment to a life purpose mediated the effects of identity 

commitment on two well-being indicators, hope and life satisfaction, in a Midwestern 

U.S. sample of emerging adults, but whether these findings would generalize to a 

Hispanic population has not been determined.   

As noted, the literature also suggests that a focus on personal identity and 

individual goal pursuits (as in pursuit of purpose) may fit more with individualistic 

cultures valuing personal autonomy than with collectivist cultures valuing group cohesion 

(Kagitcibasi, 2007). Thus, it is important to address how cultural factors may relate to 

identity commitment. Hispanic women are of particular interest in this regard, as the 
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value placed on traditional gender roles requiring women to be self-effacing and devoted 

to family, as embodied in the concept of marianismo, might be expected to work against 

developing a strong ego identity. Some research has suggested that acculturation and 

ethnic identity are additional cultural factors that may affect personal identity 

commitment among emerging adults with immigrant backgrounds.    

The current research consisted of two studies extending the Burrow and Hill 

(2011) research to a sample of emerging adult Hispanic women college students. Study I 

assessed the extent to which the original Burrow and Hill findings would generalize to a 

Hispanic female sample. Study II addressed cultural factors potentially contributing to 

ego identity commitment among emerging adult Hispanic women, including marianismo, 

ethnic identity, and acculturation. On the basis of the existing literature, two research 

questions were posed: 

1. What is the nature of the relationships between ego identity commitment and 

purpose commitment (independent variables), and hope and life satisfaction (dependent 

variables) among emerging adult Hispanic women? (Study I) 

2. What is the nature of the relationships between marianismo, ethnic identity, and 

acculturation (independent variables) and ego identity commitment (dependent variable) 

among emerging adult Hispanic women? (Study II)  

Specific hypotheses associated with each research question are delineated in the 

following sections. Study I hypotheses are presented first, followed by hypotheses 

developed for Study II.  
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Study I Hypotheses: Identity, Purpose, and Well-Being 

Study I of the current research is a replication of Burrow and Hill (2011) which 

examined well-being as an outcome and assessed for the mediating effects of purpose on 

the relationship between identity and well-being among emerging adult college students. 

The hypotheses to be tested for the present study were taken from the findings of Burrow 

and Hill, to ascertain whether results from that study regarding identity processes could 

be generalized to the current sample of Hispanic women. Thus, the following 

relationships were hypothesized for Study I.  

Hypothesis 1-A: Identity commitment, purpose commitment, hope, and life 

satisfaction were hypothesized to exhibit positive intercorrelations.  

Hypothesis 1-B: Purpose commitment was hypothesized to fully mediate the 

relationship between identity commitment and both the agency and pathways 

subscales of hope. 

Hypothesis 1-C: Purpose commitment was hypothesized to partially mediate the 

relationship between identity commitment and life satisfaction. 

Study II Hypotheses: Marianismo, Ethnic Identity, and Acculturation  

Study II of the current research examined cultural factors predictive of identity 

commitment. The effects of marianismo, ethnic identity, and acculturation on ego identity 

commitment were examined. Past research has suggested that adherence to traditional 

gender role beliefs, as embodied in the concept of marianismo, has negative 

consequences such as depression and susceptibility to intimate partner violence that are 

likely associated with difficulties establishing a solid ego identity. Conversely, 

developing a strong ethnic identity has been associated previously with personal identity 
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commitment. Finally, Schwartz et al. (2013) found bicultural acculturation reflecting 

facility with and appreciation of both American and Hispanic culture was linked to 

personal identity achievement. Therefore, the following hypotheses were proposed for 

Study II. 

Hypothesis 2-A:  Marianismo was hypothesized to be negatively associated with 

ego identity commitment.  

Hypothesis 2-B: Ethnic identity resolution was hypothesized to be positively 

associated with identity commitment.  

Hypothesis 2-C: Acculturation, as indexed by Spanish language proficiency, 

English language proficiency, familiarity with Latino culture, and familiarity with 

American culture, was hypothesized to be positively associated with ego identity 

commitment. 
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III.   METHODOLOGY 

Participants 

A convenience sample of 532 female Hispanic college women (Mage = 20.60 

years, SD = 1.80, range = 7) was recruited through the Department of Psychology subject 

pool, known as Sona Systems. Students who participated in the research earned extra 

credit for their participation. Inclusion criteria for the study were that the participant must 

be female, self-identify as Hispanic, and be between 18 and 25 years of age. The top five 

nationalities associated with the current sample were Cuban (42.8%), Colombian (8.9%), 

Puerto Rican (7.5%), Nicaraguan (7.3%), and Peruvian (5.5%), with 28% percent of the 

current sample reporting other nationalities. The percent of the sample born outside of the 

United States was 35%. Eighty three percent of the sample reported that their mothers 

were born outside of the United States and 84% reported that their fathers were born 

outside of the United States.  

Procedures 

Participants completed an online survey through the University’s Qualtrics survey 

program.  Approval for the study was obtained from the Institutional Review Board at 

Florida International University. Prior to beginning the survey, students were shown a 

screen containing a Consent Form and asked to click a link acknowledging their consent 

to participate in the study. Students had the option to either give consent or leave the 

study and return to the list of available studies. Once consent was received, participants 

were able to complete the measures anonymously.   

After completion of the survey, participants were directed to an entirely separate 

survey where they were asked to enter their name, student ID number, and age in order to 
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receive credit for their participation. In order to allow for anonymity, the questions 

containing participants’ identifying information were not linked to the survey used in the 

current study. The data were then exported to an SPSS data file on a computer with a 

login and access code known only to the Principal Investigator. 

Measures 

Inclusion information 

  Participants were asked to report demographic information for the purpose of 

determining their eligibility for the current studies, as per the inclusion criteria of age 

(18-25), gender (female) and ethnicity (Hispanic). Data from participants whose self-

reported age, gender, and Hispanic ethnicity met these criteria were included in the 

analyses for Study I and Study II.  

Ego Identity Process Questionnaire (Studies I and II) 

The Ego Identity Process Questionnaire (EIPQ; Balistreri et al., 1995) measures 

identity status by capturing the building blocks of identity formation of commitment and 

exploration on a global process level and on an intermediate content level (Kroger, 2003). 

Instead of relying entirely on Marcia’s model (Kroger, 2003), the EIPQ aims to measure 

the process associated with identity status among multiple areas of functioning (Balistreri 

et al., 1995; Kroger, 2003).  

In his 2002 study, Schwartz assessed the convergent validity between the EIPQ 

and the global identity statuses of the Extended Objective Measure of Ego Identity Status, 

revised (EOM-EIS-II; Bennion & Adams, 1986). Results indicated that Identity 

Commitment was positively related to Identity Achievement, unrelated to Identity 

Foreclosure, and strongly negatively related to Identity Moratorium (Schwartz, 2002). 
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Berman, Schwartz, Kurtines, & Berman (2001) found a moderate to high convergence 

between the EIPQ and the identity styles outlined by the revised Identity Style Inventory 

(ISI; Berzonsky, 1992). Commitment had a moderate positive correlation with 

Informational identity style, a strong positive correlation with Normative identity style, 

and a moderate negative association with the Diffuse/Avoidant style (Berman et al., 

2001).  

The EIPQ is a self-administered 32-item summated rating scale, with scores 

ranging from 16 to 96. Twenty items of the questionnaire are positively worded and 12 

items are negatively worded (Luyckx, Goossens, Soenens, & Beyers & 2006), all of 

which are spread over two subscales (Commitment and Exploration) and eight domains. 

The domains are classified as ideological or interpersonal, with ideological domains 

consisting of politics, religion, occupation and values, and interpersonal domains 

consisting of friendships, dating, gender roles, and family. The response scale is a 6-point 

Likert-like scale with responses ranging from “strongly agree” to “strongly disagree.”  

Sample items include “I have never questioned my career goals,” and “My beliefs about 

dating are firmly held.” A higher score on the Ego Identity Process Questionnaire 

indicates the presence of higher levels of ego identity.  

Luyckx et al. (2006) examined the factor structure of the EIPQ in a study on 775 

college students from the Dutch-speaking area of Belgium. The study yielded a model 

containing two process factor subscales, namely Exploration and Commitment (Luyckx, 

et al., 2006). Both subscales demonstrated good internal consistency reliability, with 

Cronbach alpha levels of .70 and .72 for the 15-item Commitment subscale and 13-item 

Exploration subscale, respectively. The current study used the Commitment subscale, 
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which has yielded a reported Cronbach’s alpha of .75 (Balistreri et al., 1995), which was 

repeated in the current study ( = .75).  

Study I Measures  

Revised Youth Purpose Survey. The Revised Youth Purpose Survey (YP; 

Bundick et al., 2006) was constructed by borrowing from related measures of purpose 

and meaning in life (i.e., Crumbaugh & Maholick, 1964; Keyes, Smotkin, & Ryff, 2002; 

Steger, Frazier, Oishi, & Kaler, 2006). Its aim is to measure commitment to a life 

purpose, exploration of purpose (Bundick et al., 2006), and different types of purpose as 

indicated by college students (Mariano, 2007). The YP survey is a self-administered 

measure that was designed for use on adolescent and emerging adult populations, in 

which a higher score indicates the presence of high levels of life purpose. In addition to 

measuring different types of purpose, the YP was developed to assess the challenges and 

supports associated with these purposes (Mariano, 2007).  

The current study used the Commitment subscale of the YP survey, which 

assesses for a commitment to an identified purpose. Previous research by Burrow, O’Dell 

and Hill (2010) has shown that purpose commitment is positively correlated with identity 

commitment and hope. Fifteen items are scored on a 7-point Likert-type scale ranging 

from “strongly disagree” to “strongly agree,” with a higher score indicating a higher level 

of purpose commitment. Sample items include “My life has a clear sense of purpose’’ 

and “I do many things that give my life meaning.” The YP survey has demonstrated 

reliability and predictive validity with adolescent samples (Bronk et al., 2009; Burrow et 

al., 2010). Reported Cronbach’s alpha for the Commitment subscale is .81 (Burrow & 
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Hill, 2011). The current sample yielded a Cronbach’s alpha of .86 for the Commitment 

subscale of the Youth Purpose Survey.  

Hope Scale. The Snyder Hope Scale (HS; Snyder et al., 1991) was created 

according to a goal-setting framework. Hope is hypothesized to consist of agency and 

pathways, which operate as two interrelated cognitive attributes (Snyder et al., 1991). 

Agency refers to an individual’s belief that he or she can successfully achieve one’s 

goals, while pathways refers to an individual’s self-perceived capacity to outline the 

means by which to achieve said goals (Snyder et al., 1991). The Hope Scale consists of 

12 self-report items that are assessed on a 4-point Likert-type scale ranging from 

“definitely false” to “definitely true”, with the two subscales consisting of four items 

each, and four items serving as fillers. The Agency subscale consists of four items that 

measure an individual’s determination with respect to goals. A sample item from the 

Agency subscale is “My past experiences have prepared me well for the future.” The 

Pathways subscale consists of four items that measures an individual’s self-perceived 

capacity to discover several means to achieve a goal. A sample item from the Pathways 

subscale is “There are lots of ways around any problem.” 

The Hope Scale has shown positive correlations with optimism, perception of 

personal control, and self-esteem (Irving et al., 1990), and negative correlations with 

psychological disturbances (Schrank, Stanghellini, & Slade, 2008). A high score on the 

Hope Scale indicates the presence of high levels of hope. The concurrent validity of the 

Hope Scale was established (Gibb, 1990), when used in conjunction with other scales that 

were hypothesized to correlate moderately with hope. Reported standardized Cronbach's 

alpha values are .73 for the Agency subscale and .61 for the Pathways subscale (Burrow 
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& Hill, 2011). Cronbach’s alpha values for the current sample were .68 for the Pathways 

subscale and .78 for the Agency subscale.  

Satisfaction With Life Scale. The Satisfaction With Life Scale (SWLS; Diener, 

Emmons, Larsen, & Griffin, 1985) was developed as a brief but reliable measure of 

global life satisfaction as a cognitive and judgmental process (Diener et al., 1985). The 

SWLS was designed to address the need for a life satisfaction measure that was free of 

researcher bias and consisted of more than one item. The SWLS consists of five items 

that are averaged, with higher scores indicating more overall life satisfaction (Diener et 

al., 1985). Participants responded to self-report items on a seven-point Likert-type scale 

ranging from “strongly disagree” to “strongly agree”. Sample items include “The 

conditions of my life are excellent,” and “I am satisfied with my life.”  

The SWLS does not tap related constructs such as positive affect or loneliness 

(Diener et al., 1985). Convergent validity of the SWLS is supported by significant 

correlations between the SWLS and other common measures of well-being (Diener et al., 

1985). Scores on the SWLS have shown slightly positive correlations with personality 

traits and significantly positive correlations with measures of subjective well-being 

(Diener et al., 1985). The measure has shown high temporal reliability and internal 

consistency (Diener et al., 1985); its internal consistency has been demonstrated with an 

alpha coefficient of .87 (Diener et al., 1985). Cronbach’s alpha for the current sample was 

.90.  

Study II Measures 

Marianismo Beliefs Scale. The Marianismo Beliefs Scale (MBS; Castillo, et al., 

2010) is predicated on beliefs associated with gender role behaviors ascribed to women 
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that are associated with traditional Hispanic culture (e.g., women are submissive, women 

should sacrifice for their family, women should be virginally pure and nonsexual). The 

measure consists of 24 items and uses a 4-point Likert-like scale of “strongly agree” to 

“strongly disagree.” Sample items include “A Hispanic woman must be a source of 

strength for her family” and “A Hispanic woman should be pure.” Higher scores on the 

Marianismo Beliefs Scale indicate higher levels of beliefs endorsed by marianismo. 

Research has supported convergent and discriminant validity of the MBS in a sample of 

370 Hispanic university students (Castillo et al., 2010). Reported internal reliability for 

the scales ranged from .77 to .85. Cronbach’s alpha for the Marianismo Beliefs Scale has 

been reported at .85 (Piña-Watson, Castillo, Ojeda, & Rodriguez, 2013). Cronbach’s 

alpha for the current sample was .93.   

Multidimensional Measure of Cultural Identity Scales for Latinos. The 

Multidimensional Measure of Cultural Identity Scales for Latinos (MMCISL) (Félix-

Ortiz et al., 1994) measures Hispanic and American cultural identity in areas such as 

language, behaviors and values. The measure was evaluated and validated for use with an 

adult population (Dillon, Félix-Ortiz, Rice, De La Rosa, Rojas, & Duan, 2009). The 

MMCISL’s psychometric properties were studied by Dillon et al. (2009) and the findings 

support the factor structure and psychometric properties of the measure with an adult 

population. The MMCISL has also demonstrated good reliability and validity among a 

sample of Hispanic mothers and daughters (Dillon et al., 2009).  

The current study used the English Proficiency, Spanish Proficiency, Familiarity 

with American Culture, and Familiarity with Latino Culture subscales in order to assess 

level of acculturation. Sample items include “How well do you read Spanish?” (Spanish 
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Proficiency), “How well do you read English?” (English Proficiency), “How familiar 

would you say that you are with fine art and fine artists of your Latin American country?” 

(Familiarity with Latino Culture), and “How familiar would you say that you are with 

history and politics of the United States?” (Familiarity with American Culture). The 

Spanish Proficiency and English Proficiency subscales used three items on a 4-point 

Likert scale ranging from “not at all” to “excellent” with higher scores indicating higher 

language proficiency. The Familiarity with American Culture and Familiarity with Latino 

Culture subscales used four items on 4-point Likert scale ranging from “I don’t know 

anything about these” to “I know a lot about these” with higher scores indicating higher 

levels of familiarity. Reported Cronbach’s alphas for the subscales are: .88 (Spanish 

Proficiency), .91 (English Proficiency), .77 (Familiarity with Latino Culture), and .69 

(Familiarity with American Culture; Félix-Ortiz, Newcomb, & Myers, 1994). Cronbach’s 

alphas for the current study are: .89 (Spanish Proficiency), .92 (English Proficiency), .80 

(Familiarity with Latino Culture), and .76 (Familiarity with American Culture).  

Ethnic Identity Scale. The Ethnic Identity Scale (EIS; Umaña-Taylor, Yazedjian, 

& Bámaca-Gómez, 2004) assesses for affirmation, exploration, and resolution related to 

ethnic identity. Studies using samples of college students and Hispanics have utilized and 

validated the EIS (St. Louis & Liem, 2005; Umaña-Taylor & Updegraff, 2007; Umaña-

Taylor, Vargas-Chanes, Garcia, & Gonzales-Backen, 2008), which differentiates itself 

from other ethnic identity surveys by measuring an individual’s process of defining their 

own ethnic identity (Umaña-Taylor et al., 2004).  

Items from the Ethnic Identity Survey measure participants’ feelings regarding 

ethnic identity and their level of engagement in activities related to ethnic identity (Lara, 
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2009). Seventeen items are distributed among Affirmation, Exploration and Resolution 

subscales. All items are assessed on a 4-point scale ranging from “Does not describe me 

at all” to “Describes me very well.” Higher scores on the Ethnic Identity Scale indicate a 

higher presence of beliefs associated with ethnic identity (stronger identification with 

one’s ethnicity). The current study used the Resolution subscale, which has a reported 

Cronbach’s alpha of .92 (Umaña-Taylor et al., 2004). Chronbach’s alpha was .88 in the 

current study.  

Data Analytic Plan 

Descriptive statistics were obtained and evaluated using the SPSS computer 

package. Patterns of distributions were assessed for outliers and multiple peaks in 

distributions (Hartwig & Dearing, 1979). Pearson bivariate correlations among the 

variables of interest were also obtained using the SPSS program. Structural models were 

specified for the hypothesized relations among the variables in Studies I and II (Figures 1 

and 6). Analyses of effects were performed using robust estimators available in the 

computer program Mplus 5.0 (Muthén & Muthén, 1998-2010). Goodness of model fit 

was assessed using standard indicators available through the Mplus program.   
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IV.   RESULTS 

Preliminary Analyses 

Preliminary analyses were undertaken to assess distributional characteristics of 

the measures and to identify potential outliers. Multivariate outliers were identified by 

examining leverage indices for each individual, defining an outlier as a leverage score 

four times greater than the mean leverage (Wilcox, 2012), although no outliers were 

found.  

Univariate indices of skewness and kurtosis were within acceptable range (see 

Tables 1 and 5 for Study 1 and Study II measures respectively) with the exception of 

English language proficiency (skewness = -3.37, kurtosis = 14.38), which was 

attributable to the sample being US college students who are likely to be high in English 

proficiency. The modeling included Maximum Likelihood Estimators (MLR) and 

bootstrapping with 2000 model iterations. MLR is robust to non-normality and non-

independence of observations and bootstrapping yields more stable estimates of effects 

with non-normal data. Bootstrapping is a statistical procedure that is recommended for 

the analyses of significance levels for indirect effects (Schumacker & Lomax, 2010). 

Study I: Identity Commitment, Purpose Commitment, and Well-Being 

 The objective of Study 1 was to replicate the 2011 study by Burrow and Hill, 

which examined purpose as a form of identity capital. Table 1 presents the descriptive 

statistics for identity commitment, purpose commitment, hope, and life satisfaction.  

Hypotheses Testing 

Three hypotheses were proposed for Study 1 in order to replicate Burrow and Hill 

(2011):  Hypothesis 1-A was that the independent variables (identity commitment and 
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purpose commitment) and the dependent variables (hope and life satisfaction) would be 

positively correlated with each other. It was also hypothesized that that purpose 

commitment would mediate the effect of identity commitment on well-being, as 

measured by hope and life satisfaction. In order to replicate the work of Burrow and Hill 

(2011), purpose commitment was hypothesized to fully mediate the relations between 

identity commitment and hope-agency and hope-pathways (Hypothesis 1-B) and to 

partially mediate the relation of identity commitment to life satisfaction (Hypothesis 1-

C). The hypotheses were tested using Pearson correlation coefficients (Hypothesis 1-A) 

and structural equation modeling (SEM) analyses (Hypotheses 1-B and 1-C).  Results for 

each hypothesis are described below.   

Hypothesis 1-A. Identity commitment, purpose commitment, hope, and life 

satisfaction were hypothesized to correlate positively with one another. Table 2 presents 

the correlation coefficients for the Study I variables. As anticipated, identity commitment, 

purpose commitment, hope-pathways, hope-agency, and satisfaction with life were 

positively intercorrelated, thus supporting Hypothesis 1-A.  

Cohen's (2003) conventions for magnitude of correlations were applied in order to 

assess the strengths of the correlations. Hope-pathways and identity commitment were 

slightly correlated (r = .198, p < .001), indicating that an increase in hope-pathways was 

associated with a slight increase in identity commitment. Correlations among the 

following variables were moderate: life satisfaction and hope-pathways (r = .350, p < 

.001); hope-agency and identity commitment (r = .441, p < .001); life satisfaction and 

identity commitment (r = .367, p < .001) and hope-pathways and purpose commitment (r 

= .311, p < .001), indicating that increases in one of these variables corresponded to a 
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moderate increase in the other variable. The following variables were strongly correlated: 

life satisfaction and hope-agency (r = .508, p < .001); hope-pathways and hope-agency (r 

= .609, p < .001); and life satisfaction and purpose commitment (r = .519, p < .001), 

indicating that as the levels of one variable increased, levels of the other variable were 

highly likely to increase.  

Structural Equation Analyses: Hypotheses 1-B and 1-C. Purpose commitment 

was hypothesized to fully mediate the relation between identity commitment and both 

subscales of hope (1-B) and to partially mediate the relation between identity 

commitment and life satisfaction (1-C). The structural model representing these 

hypotheses is described in Figure 1 and was evaluated using robust estimators obtained in 

the computer program Mplus 5.0 (Muthén & Muthén, 1998-2010). Following the 

recommendations of Bollen and Long (1993), a variety of global fit indices were used to 

evaluate the fit of the model to the data. Results of model analysis using Structural 

Equation Modeling indicate good model fit (X2 = 0.647(1), p = .421; CFI = 1.000; 

RMSEA = 0.000; SRMR = .009). Inspection of the residuals and the modification indices 

revealed no significant points of ill fit. Results of the analysis are presented in Tables 3 

and 4 and depicted in Figures 2 through 5. 

As can be seen in Table 3 and Figure 2, purpose commitment was positively 

associated with all other variables of interest. Identity commitment and purpose 

commitment had the strongest relationship ( = .708, p < .001), such that for every one 

standard deviation increase above the mean in identity commitment there was an increase 

in purpose commitment of .708. Purpose commitment was associated with hope-

pathways ( = .043, p < .001), such that for every one standard deviation increase in 
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purpose commitment there was a .043 increase in hope-pathways. Purpose commitment 

was also associated with hope-agency ( = .055, p < .001), such that for one standard unit 

increase in purpose commitment there was a .055 increase in hope-agency. Purpose 

commitment was also associated with life satisfaction ( = .201, p < .001), such that 

every one standard unit increase in purpose commitment was associated with a .201 

increase in life satisfaction. Identity commitment was associated with life satisfaction ( 

= .071, p = .020), such that for each standard deviation increase in identity commitment 

there was a .071 increase in life satisfaction.  

 These results support the hypothesis that purpose commitment mediates the 

relation between identity commitment and well-being (as measured by hope and life 

satisfaction) among Hispanic emerging adult women. Indirect effects are presented in 

Table 4 and mediation effects are depicted in Figures 3, 4, and 5. Partial mediation and 

full mediation occurred with respect to the variables in Study I. Purpose commitment 

fully mediated the relation between identity commitment and both hope subscales, and 

partially mediated the relation between identity commitment and life satisfaction.  

Full mediation was supported because the indirect path from identity commitment 

to hope-agency through purpose commitment was significant ( = .030, p < .001), but the 

direct path from identity commitment to hope-agency was not ( = .012, p = .128). 

Likewise, the indirect path from identity commitment to hope-pathways through purpose 

commitment was statistically significant ( = .030, p < .001), but the direct path from 

identity commitment to hope-pathways was not ( = .008, p = .420), thus supporting full 

mediation. In the case of life satisfaction, both the indirect effect ( = .142, p < .001) and 
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the direct effect ( = .071, p = .020) were statistically significant, supporting partial 

mediation. Thus, Hypotheses 1-B and 1-C were supported by the data, because purpose 

commitment fully mediated the relationship of ego identity commitment to hope-agency 

to and hope-pathways, and partially mediated the relationship of ego identity 

commitment to life satisfaction,  

Study II: Marianismo, Ethnic Identity, Acculturation and Identity  

  The objective of Study II was to examine the effects of marianismo, ethnic 

identity, and acculturation on identity commitment among emerging adult Hispanic 

women. Three hypotheses were posited, namely that marianismo would be negatively 

associated with ego identity commitment (Hypothesis 2-A), ethnic identity resolution 

would be positively associated with ego identity commitment (Hypothesis 2-B), and 

acculturation would be positively associated with ego identity commitment (Hypothesis 

2-C).  

The descriptive statistics for Study II are presented in Table 5. As noted 

previously, skewness and kurtosis values of all subscales were within the acceptable 

range for normality of distribution, with the exception of the non-normal distribution of 

English Proficiency subscale. This distributional non-normality is thought to reflect the 

nature of the sample, which was comprised of US college students who could be 

expected to be proficient in English.  

Table 6 presents the correlation values for marianismo, ethnic identity resolution, 

and the acculturation subscales. Significant positive correlations were found between 

Spanish proficiency and ethnic identity resolution (r = .174, p = .001), ethnic identity 

resolution and familiarity with Latino culture (r = .266, p = .001), Spanish proficiency 
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and familiarity with Latino culture (r = .395, p = .001), familiarity with Latino culture 

and familiarity with American culture (r = .344, p = .001), and also between familiarity 

with American culture and English proficiency (r = .247, p = .001). All other variables 

exhibited correlations that approached zero, indicating no correlations between variables. 

Relationships between variables were tested using Structural Equation Modeling and the 

Mplus statistical software program (Múthen & Múthen, 1998-2010). Only direct effects 

were specified. These effects are presented in Table 7 and Figure 7. 

Hypothesis Testing  

Hypothesis 2-A. It was hypothesized that levels of marianismo would be 

negatively associated with identity commitment among emerging adult Hispanic women. 

This hypothesis was supported, as marianismo was negatively associated with identity 

commitment ( = -.016, p = .047); specifically, for every increase in identity commitment 

that exceeded one standard deviation over the mean, there was an associated decrease of 

.016 in level of marianismo. Therefore, Hypothesis 2-A was supported by the data, which 

demonstrated that marianismo was negatively associated with ego identity commitment 

among emerging adult Hispanic women.  

Hypothesis 2-B. Hypothesis 2-B posited that ethnic identity resolution would be 

positively related to identity commitment. This hypothesis was not supported by the data, 

as ethnic identity resolution did not exhibit a significant effect on ego identity 

commitment ( = .018, p = .256). Therefore, Hypothesis 2-B, which posited that ethnic 

identity resolution would be positively associated with ego identity commitment among 

emerging adult Hispanic women, was not supported.  
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Hypothesis 2-C. Hypothesis 2-C posited that acculturation would be positively 

associated with ego identity commitment. In the current study, acculturation was 

measured by Spanish language proficiency, English language proficiency, familiarization 

with Latino culture, and familiarity with American culture. Results indicated a significant 

positive direct effect between familiarity with American culture and ego identity 

commitment ( = .286, p = .007). The direct effects of Spanish proficiency ( = .135, p = 

.070) and familiarization with Latino culture (β = .128, p = .087) on ego identity 

commitment were marginally significant (p < .10). Findings indicated that for every 

increase in ego identity commitment that was one standard deviation above the mean, 

there was a .286 increase in level of familiarity with American culture, a .135 increase in 

Spanish proficiency, and a .128 increase in familiarization with Latino culture. Therefore, 

Hypothesis 2-C was largely supported by the data, with the caveat that there were no 

significant findings with regards to English proficiency and its relationship to ego identity 

commitment.  
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V.   DISCUSSION 

Two studies were undertaken in the current research, both of which focused on 

ego identity commitment among emerging adult Hispanic women. Study I replicated the 

work of Burrow and Hill (2011) by examining the meditational effects of purpose on the 

relation between identity and well-being. Study II extended this research further by 

examining the relation between marianismo, ethnic identity, acculturation and identity 

commitment. The results of these studies are discussed separately, followed by a 

discussion of limitations of the research, implications of the studies, and future research 

directions.      

Study I: Identity Commitment, Purpose Commitment, and Well-Being 

Results from Study I replicated the work of Burrow and Hill (2011), as purpose 

commitment fully mediated the relationships between identity commitment and hope and 

partially mediated the relation between identity commitment and life satisfaction. These 

results address the need for studies that investigate identity development among people 

from immigrant backgrounds (Schwartz, et al., 2006). These findings also help to address 

the gap in the literature noted by Ryff (1989), that indicates a paucity of literature 

regarding the impact of ethnicity on an individual’s sense that her or his life has a 

purpose, and on whether or not that person has been able to harness his or her abilities 

(Keyes et al., 2002).  

Although more research needs to be done on identity, purpose, hope, and life 

satisfaction among diverse populations, the findings from Study I replicated the initial 

findings that were found among a multiethnic sample of men and women. Thus the 

results from Study I indicated that there was conceptual convergence regarding identity, 
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purpose, and well-being across the two distinct samples. This is also noteworthy because 

the original study from Burrow and Hill (2011) took place at a university where the total 

minority enrollment for undergraduate students was 32% in 2012 (Dstem, 2012), whereas 

the current research took place at a Hispanic Serving Institution, where Hispanics 

comprise 66% of the student body (HSI; Hispanic Association of Colleges and 

Universities, 2013). Thus, the current research contributed to the literature by replicating 

the original study at a majority-minority institution, given that most studies on identity 

development among ethnic minorities take place at universities whose student 

populations are predominantly non-Hispanic White (Owles, 2009).  

Study II: Marianismo, Ethnic Identity, Acculturation and Identity 

 The aim of Study II was to examine marianismo, ethnic identity, and acculturation 

as they related to identity commitment among emerging adult Hispanic women. 

Marianismo was found to be negatively associated with identity commitment, which 

supported the hypothesized relationship. Although the size of the relationship was 

relatively small, it is notable that there were significant findings regarding marianismo in 

the current research. The tenets of marianismo run counter to the values associated with 

college enrollment, which espouses personal achievement and assertiveness (Alvarez, 

1999; Vasquez, 1997). Thus the current sample of Hispanic college women would be less 

likely to endorse the traditional gender role beliefs associated with marianismo. 

Therefore, the results of the current research demonstrate the salience of traditional 

cultural themes that present themselves above and beyond ethnic identity.  

 The hypothesized relationship between ethnic identity resolution and ego identity 

commitment was not supported by the findings of the current study. By placing this 
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finding within a greater context, it is possible to consider a plausible explanation as to 

why there was no significant effect of ethnic identity resolution on personal identity 

commitment. The participants in the current study had self-identified as Hispanic and 

were attending a Hispanic Serving Institution. It is possible that the salience or personal 

meaning of an individual’s ethnic identity may take on a different form when that person 

engages with an environment that is heavily populated with individuals who are from 

similar ethnic backgrounds. In other words, the participants of the current study are 

ethnic minorities nationally, but not locally, and certainly not at the university where they 

are matriculating. Owles (2009) interviewed Cuban American women who were students 

at the same institution where the current research took place. She found that the 

participants in her study did not view themselves as ethnic minorities because of the high 

Hispanic population in Miami. Only when they engaged with other students or exited the 

greater Miami community did they become aware of their ethnic minority status at the 

macro level (Owles, 2009). By taking this into consideration, it becomes plausible that 

ethnic identity may not play as strong a role in ego identity formation when an individual 

is part of the majority population within her immediate environment.  

With regard to acculturation, the results of Study II revealed that familiarity with 

American culture, Spanish proficiency, and especially familiarity with American culture 

were associated with ego identity commitment. The current findings also underscore the 

suggestion by Schwartz et al. (2013) that exploration of an individual’s personal identity 

and cultural identity may go hand in hand for members of different cultural and ethnic 

groups. This can be contrasted with the lack of findings regarding ethnic identity, and 

suggests that acculturation may be more salient than ethnic identity given the 
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characteristics of the current sample. The results of the current study underscore the 

importance of including measures of both ethnic identity and acculturation when 

examining results from a multicultural sample. They are also consistent with the 

Schwartz et al. (2013) finding that individuals who were higher in both American and 

Hispanic acculturation measures were higher in identity commitment, which supports the 

hypothesis that bicultural competence is adaptive.  

Limitations of the Research 

 The current research sheds light on the role of identity and purpose among 

emerging adults and highlights culturally relevant factors that may affect identity 

commitment. However, the current research is not without limitations. First, the sample 

was comprised solely of emerging adult Hispanic women, which limits the 

generalizability of the findings. Moreover, the current research used a sample of 

convenience because the participants were college students who received course credit 

for their participation, which further limits the generalizability of the findings. In 

addition, the study relied entirely on self-report data. The self-report nature of the data 

may have contributed to common method bias (Podsakoff, MacKenzie, Lee, & 

Podsakoff, 2003), which must be taken into account when considering the implications of 

the findings.  

Furthermore, the current investigation employed a cross-sectional design that did 

not allow for the assessment of causality among the study variables. Although findings 

suggest that identity and purpose were associated with well-being as measured by hope 

and life satisfaction, it is not possible to conclude definitively that identity or purpose 

cause well-being. The current research also relied entirely on person-level variables, 
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which did not take into account ecological or systemic effects. Moreover, the present 

research was a replication and extension of a study which was developed through a 

specific framework and methodology applied by the original researchers. Considering 

that 35% of the sample was born outside of the United States, and approximately 50% of 

the sample would be considered second-generation Americans, the methodology of the 

current research is limited because immigration status was not a variable of interest. 

Future studies should include examine the relation between identity and immigration 

status.  

Implications and Future Directions 

It is notable that the original findings were fully replicated in the current study 

because it was conceivable that the constructs of identity and purpose and the outcome 

variables of hope and life satisfaction would be experienced differently for this culturally 

distinct population of students. Students at the university where the current research took 

place are mostly commuter students, and many live with their parents while attending 

college. Thus, the participants in the current study are more likely to have experiences 

similar to those described by Young (1992), who found that Mexican American women 

in college were likely to work while going to school and tending to family matters. 

Therefore, it is possible that culture may play a role for participants in the current 

research because she may adapt her or his personal identity according to various 

ecological realms (Cooper, 1999). In addition, the Hispanic women in the current sample 

may feel encouraged to assimilate to the collegiate culture (Gloria & Rodriguez, 2000) 

while rectifying any discrepancies between their cultural values and those of the 

university community (Gloria & Robinson Kurpius, 1996).  
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The results of the current study have implications for the field of positive youth 

development, which maintains a focus on positive and desirable outcomes for youth 

(Bowers et al., 2010). More importantly, results from the current research studies 

represent an application of positive youth development concepts to a sample of Hispanic 

women enrolled in college, who are generally underrepresented in the literature. The fact 

that the results of Burrow and Hill’s (2011) initial work were replicated in the current 

research indicates that identity, purpose, hope, and life satisfaction may not be subject to 

influence from variables that are demographic in nature (i.e., gender and ethnicity). In 

addition, the findings of the current research underscore the importance of purpose as a 

mediator of the effects of identity on hope and life satisfaction among emerging adult 

Hispanic women who are enrolled in college.  

It is significant that these findings were replicated in a sample of Hispanic college 

students. Hispanics comprise only 16.5% of all students enrolled in US colleges and 

universities (Pew Hispanic Center, 2012), even though they are the largest ethnic 

minority group on American college campuses (Cauchon & Overberg, 2012). Twenty-

five percent of Hispanics in the United States do not obtain a high school diploma or its 

equivalency (Gerald & Hussar, 2010, p. 9), and only 8.5% of students who obtained a 

bachelor’s degree in 2010 were Hispanic (Pew Research Hispanic Center, 2012). Because 

of the discrepancy in degree attainment among Hispanics, it is important for research to 

examine the experience of Hispanics enrolled in college and to view college enrollment 

as a positive developmental outcome. 

If enrollment in college is viewed as a positive developmental outcome, then the 

results of Study 1 underscore the need to develop interventions for adolescents that 
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cultivate the character strengths of identity and purpose as a means to foster positive 

development and the pursuit of positive developmental trajectories, which may include 

post secondary education. These findings can inform the research on positive youth 

development because they illustrate the importance of identity and purpose as concepts 

that are associated with well-being among emerging adults from various ethnic 

backgrounds attending distinct institutions of higher learning. 

The results of Study II have implications particularly regarding the experience of 

emerging adult Hispanic women enrolled in college. It appears that even though a 

Hispanic woman may be enrolled in college in the United States, she may still feel the 

influence of traditional Hispanic gender role beliefs that are associated with detrimental 

outcomes such as intimate partner violence (Moreno, 2007). Therefore, the current 

findings support interventions that serve to empower young women in such a way that is 

culturally sensitive yet self-affirming.  

In addition, the current study yields findings that suggest that marianismo and 

acculturation are associated with ego identity development, which in turn is associated 

with well-being. Thus the current study suggests that gender and culture must inform the 

student health programs at the collegiate level. Moreover, as the current study suggests 

that the identity of Hispanic women in college is informed by issues of gender and 

culture, positive youth development interventions that wish to promote positive 

trajectories for women of various ethnicities must consider the influence of culture and 

gender in positive youth development. Future studies should also examine the relation 

between identity and familismo, which may indicate the influence of parental values 

(Levine & Padilla, 1980).  
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In general, it is worth noting that the Eriksonian model of identity development is 

not informed by issues of gender, ethnicity, or culture. Thus the measure of identity used 

in the current study may not accurately reflect the construct of ego identity as it is 

experienced among a sample of Hispanic women.  Most immigrants living in the US are 

from collectivist societies (Steiner, 2009; Van de Vijver, Fons, & Phalet, 2004) whose 

values may contrast with American culture (Schwartz et al., 2013). The significant 

findings of acculturation effects on ego identity commitment in the current sample 

provide a glimpse into the future with regards to higher education in the United States. 

The college campus serves as a microcosm of the increasingly diverse American cultural 

landscape, and the current findings highlight the multifaceted nature of identity among 

emerging adult Hispanic women. Results from the current study demonstrate the need to 

employ measures that are culturally informed and reinforce the need to develop culturally 

informed measures. Future studies will benefit from applying a systemic or ecological 

framework to the relations between identity, purpose, and well-being among emerging 

adult Hispanic women. Research is also needed to expand the present findings to other 

ethnic minorities and to develop culturally appropriate constructs and measures in order 

to assess positive development in a multicultural context.     
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TABLES 

Table 1 

Descriptive Statistics of Identity, Purpose, Hope, and Life Satisfaction  

Variable Name Mean (SD) Skewness Kurtosis 

Identity Commitment 65.067 (10.291) -.014 -.031 

Purpose Commitment  81.21 (14.317) -1.167 2.056 

Hope-Agency 123.13 (1.852) -.466 1.096 

Hope-Pathways 12.86 (1.759) -.105 .551 

Satisfaction With Life  25.11 (6.227) -.751 .632 
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Table 2 

Correlations Between Identity, Purpose, Hope, and Life Satisfaction  

Variable 1 2 3 4 5 

1. Identity Commitment __     

2. Purpose Commitment  .469** __    

3. Hope-Agency .305** .441** __   

4. Hope-Pathways .198** .311** .609** __  

5. Life Satisfaction  .367** .519** .508** .350** __ 

** Indicates significance at 0.01 level (2-tailed).  
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Table 3 

Direct Effects of Identity and Purpose on Hope and Life Satisfaction  

Outcome Predictor Path 

Coefficient 

P-

Value 

95% CI 

Purpose Commitment Identity Commitment .708 (.503)** .001 .561 to .856 

Hope-Pathways Purpose Commitment .043 (.351)** .001 .030 to .055 

 Identity Commitment .008 (.044) .420 -.011 to .026  

Hope-Agency Purpose Commitment .055 (.428)** .001 .038 to .071 

 Identity Commitment .012 (.066) .128 -.003 to .027  

Satisfaction With Life Purpose Commitment .201 (.469)** .001 .149 to .252  

 Identity Commitment .071 (.117)* .020 .011 to .130  

Note: Standardized values in parentheses. * p < .05; ** p < .01 
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Table 4 

Purpose as a Mediator of Relation Between Identity and Well-Being 

 Purpose as Mediator  

Outcome Indirect  95% CI 

Hope-Agency .039* (.215) .024 to .054 

Hope-Pathways .030* (.176) .019 to .041 

Satisfaction With Life  .142* (.236) .093 to .191 

* p < .01 
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Table 5 

Descriptive Statistics of Marianismo, Ethnic Identity, and Acculturation Variables  

Variable Mean Standard 
Deviation 

Skewness Kurtosis 

Marianismo 52.98 12.83 .636 1.226 

Ethnic Identity Resolution 12.23 3.14 -.665 .002 

Spanish Proficiency 9.38 2.22 -.379 -.688 

English Proficiency 11.54 1.17 -3.37 14.38 

Familiarity With Latino Culture 10.19 2.91 -.078 -.567 

Familiarity With American Culture  13.57 2.17 -1.08 1.48 
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Table 6 

Intercorrelations of Marianismo, Ethnic Identity, and Acculturation Variables  

Variable 1 2 3 4 5 6 

1. Marianismo __      

2. Ethnic Identity Resolution  -.038 __     

3. Spanish Proficiency .014 .174** __    

4. Familiarity With Latino Culture .012 .266** .395** __   

5. English Proficiency -.042 .042 -.022 -.074 __  

6. Familiarity With American Culture -.050 .083 -.006 .344* .247** __ 

** Indicates significance at 0.01 level (2-tailed).  
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Table 7 

Effects of Marianismo, Ethnic Identity, and Acculturation on Identity  

Outcome Predictor Path Coefficient P-
Value 

95% CI 

Identity  Marianismo -.016 (-.110)** .047 -.031 to .000 
Commitment Ethnic Identity 

Resolution  
.018 (.043) .256 -.013 to .049 

 Spanish Proficiency .135 (.111)* .070 -.011 to .281 
 English Proficiency .056 (.044) .482 -.100 to .212 
 Familiarity With 

Latino Culture 
.128 (.101)* .087 -.019 to .276 

 Familiarity With 
American Culture 

.286 (.208)*** .007 .079 to .492 

Note: Standardized values in parentheses. * p < .10; ** p < .05; *** p < .01 
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FIGURES 

Figure 1 

Hypothesized Effects of Identity, Purpose, Hope, and Life Satisfaction 
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Figure 2 

Influence of Identity and Purpose on Hope and Life Satisfaction  

 

Note: Standardized values in parentheses. * p < .05  
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Figure 3 

Purpose Mediates the Relation Between Identity and Hope-Agency  

 

Note: Standardized values I parentheses. * p < .05 
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Figure 4 

Purpose Mediates the Relation Between Identity and Hope-Pathways  

 

Note: Standardized values in parentheses. * p < .05 
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Figure 5 

Purpose Mediates the Relation Between Identity and Life Satisfaction   

 

Note: Standardized values in parentheses. * p < .05 
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Figure 6 

Hypothesized Effects of Marianismo, Ethnic Identity, and Acculturation on Identity
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Figure 7 

Direct Effects of Marianismo, Ethnic Identity, and Acculturation on Identity  

 

Note: Standardized values in parentheses. * p < .10; ** p < .05; *** p < .01 
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