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ABSTRACT OF THE DISSERTATION
THE INFLUENCE OF STUDY AND TRAVEL ABROAD ON THE PERSONAL
AND PROFESSIONAL DEVELOPMENT OF STUDENTS IN
ARCHITECTURE DESIGN PROGRAMS
by
Lyle D. Culver
Florida International University, 2011
Miami, Florida
Professor Benjamin Baez, Major Professor

International travel has significant implications on the study of architecture.
This study analyzed ways in which undergraduate and graduate students benefited
from the experience of international travel and study abroad. Taken from the
perspective of 15 individuals who were currently or had been architecture students
at the University of Miami and Florida International University or who were alumni
of the University of Florida and Syracuse University, the research explored how
international travel and study abroad enhanced their awareness and understanding
of architecture, and how it complemented their architecture curricula. This study
also addressed a more personal aspect of international travel in order to learn how
the experience and exposure to foreign cultures had positively influenced the
personal and professional development of the participants.

Participants’ individual and two-person semi-structured interviews about
study abroad experiences were electronically recorded and transcribed for analysis.

A second interview was conducted with five of the participants to obtain feedback

Vi



concerning the accuracy of the transcripts and the interpretation of the data. Sketch
journals and design projects were also analyzed from five participants and used as
data for the purposes of better understanding what these individuals learned and
experienced as part of their study abroad.

Findings indicated that study abroad experiences helped to broaden student
understanding about architecture and urban development. These experiences also
opened the possibilities of creative and professional expression. For many, this was
the most important aspect of their education as architects because it heightened their
interest in architecture. These individuals talked about how they had the opportunity
to experience contemporary and ancient buildings that they had learned about in
their history and design classes on their home campuses. In terms of personal and
professional development, many of the participants remarked that they became
more independent and self-reliant because of their study abroad experiences. They
also displayed a sense of global awareness and were interested in the cultures of
their host nations. The study abroad experiences also had a lasting influence on

their professional development.
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Chapter |
INTRODUCTION

International travel has important implications in the study of architecture. This
study focuses on how architecture students and architects benefited from the exposure to
foreign cultures through study and travel abroad programs. | interviewed students who
were currently enrolled in the graduate and undergraduate architecture design programs
at the University of Miami and Florida International University. | also interviewed
alumni from these institutions and the University of Florida and Syracuse University to
assess how study and travel abroad experiences had complemented their education and
influenced their understanding of and appreciation for architecture. The participants of
this study were also questioned about the influence of these experiences on their
professional and personal development.

As one of the strongest forms of human artistic and cultural expression,
architecture is both an art and science that can vary dramatically from one culture to
another and from one historic period to another (Frampton, 1993). Indeed, the most
effective means of conveying a design idea is for one to experience space in the context
of a particular time and culture. The most profound way to understand the influence of
culture on the development of architecture is to immerse oneself within that particular
culture. It is for this reason that travel is an integral part of the education of an architect.
Some of the most influential modernist and post-modernist architects, such as Le
Corbusier and Tadao Ando, lacked formal architecture schooling and instead based their
architectural education on their own empirical observations of cities and buildings while

traveling abroad (Jones, 2001).



Travel can make the designer sensitive to the subtleties that distinguish
architecture from a mere building form or activity. Exposure to varying modes and means
of cultural expression forces a sense of openness to the possibilities that can further
enhance one’s ability to become a creative thinker and designer (Jones, 2001). As an
architecture graduate student, for example, | benefited greatly from my international
research and study opportunities. Upon my return from each of these international
experiences, | always had a renewed sense of what | wanted to accomplish academically,
and my motivation to learn more about architecture would increase. | returned to the
domestic studios after my sojourns abroad with an abundance of ideas that | wished to
explore through my design work. Indeed, my thesis was developed from a journey that |
had undertaken as part of an international study abroad program during the summer
semester before graduation.

As a professor of architecture and interior design at Miami Dade College, | have
also noticed that students who return from summer travel abroad programs are much
more enthusiastic about the study and pursuit of architecture as both an academic and
professional outcome. Whereas these students might have demonstrated a certain degree
of complacency or resistance to design critiques, those who return from the summer
travel abroad programs that the college offers are more serious about their studies and
more open to explore a variety of design ideas and concepts. These same students,
furthermore, are more likely to remain within the design program and graduate with an

Associate of Arts degree in Architecture or Interior Design.



Architecture Education and Curriculum

The implications of international travel and study abroad can enhance and
transform the architecture curriculum in most design programs in the U.S. As a course of
study, an architecture curriculum has a specific format and structure that includes a series
of design studio classes that are taken in sequence. In addition to the design studio,
architecture students must also take other courses specifically related to architecture that
include history, theory, structures, and graphic communication classes. This structure can
make integrating international travel and study abroad a little challenging for many
students. Understanding the structure of an architecture curriculum is important if
changes are to be made to integrate fully foreign travel and study into the educational
experience. There are also aspects of the curriculum that may hinder students from the
experience of an international study opportunity. These were considered and were part of
my investigative process as | asked students to reflect upon their international study
experience in light of the architecture curriculum.

Architecture education is notorious for an exceptionally high rate of attrition
amongst its students, and those students who would benefit from an international study
experience may no longer be within the design program. About 50 to 60% of incoming
freshmen eventually drop out of architecture before graduating because of a variety of
misconceptions about the education and profession (Dalton, 1999; Domer & Johnson,
1982; McMinn, 1986). The architecture curriculum is also very challenging and not all
students may have the time, money, or even energy needed to spend a semester abroad.
Those who decide to pursue an architectural education are exposed to countless hours

working to complete design projects as well as to maintain adequate GPAs in order to



remain within these very demanding programs. The curriculum and intensity of an
architectural and interior design program is such that many students are unable to fulfill
the workload expectations or produce projects that merit creative consideration (Bachman
& Bachman, 2006).

The structure of the architecture curriculum is also such that certain courses must
be taken in sequence. Failure to do so will potentially lengthen the time required to
complete all of the prescribed courses for graduation. Those students who participate in
international study or travel programs must make certain that they are fulfilling the
degree course requirements. The most important required course is the design studio that
usually accounts for 6 credit hours per semester. The design studio is a sequential course
taken every semester and most architectural study abroad programs integrate an
international design studio component as part of the experience. The design studio is
important because it provides the necessary platform for students to explore and
experiment with a host of ideas, concepts, and strategies. In the design studio, students
also learn about structure and gain knowledge of materials through the act of making and
creating their design projects. The architectural design studio also helps to foster a
communal atmosphere as students begin to interact with each other and critique each
other’s work (Quantrill, 1992).

In addition to the design studio, students are also required to take many other
courses designed to complement the studio experience. Some of these courses can be
taken as electives in semester abroad programs but there are other courses, however, that
are only offered in the home institutions. The required architecture courses include

sections dealing with structures, mechanical and electrical systems, architectural history



and theory, graphic presentation, and materials and methods of construction. These
additional courses, however, add to the intensity and stress level of the program. The
inability to complete successfully the required elective and general education courses can
negatively impact a student’s chance of continuing and progressing to the next level of
the curriculum. Many students eventually drop out of architectural design programs
because of the excessive workload, lack of sleep, and demands placed on time, money,
and creativity (Bachman & Bachman, 2006).

Although there are aspects of the architecture curriculum and education that are
very progressive, especially those courses that deal with computer-aided design and
graphics animation, there are many aspects of the curriculum that have changed little
since the inception of the first design schools. The structure of the design studio, for
example, is a tradition that dates back to the time when artisans apprenticed under the
auspices of a master artisan or artist (Quantrill, 1992). Travel is another longstanding
tradition in the architecture curriculum. Although many schools of architecture offer
international travel and study opportunities during the course of the degree program,
historically travel was something that students would undertake upon the completion of
their design programs. In fact, the notion of the Grand Tour involving travel to countries
like Italy, France, Germany, and England was essentially viewed as an extension of a
classical education in Ancient Greek and Latin during the 18th and 19th centuries
(Younes & Asay, 2003).

Problem Statement
There is limited literature or research pertaining to the influences of travel on

architectural education even though a great many noted architects have for centuries



relied on travel as integral part of their education as architects (Jones, 2001). Although
there are many opportunities to study abroad in design programs throughout the U.S.,
there is also very limited research on the influence of international travel and study on
undergraduate or graduate architecture students. This is surprising, considering the
tremendous opportunity for added learning and personal growth that international study
and travel offer. Many design programs encourage their students to participate in
institutionally sponsored study abroad programs, but there is limited literature about the
benefits of international travel or study. There exists an implicit perception on the part of
faculty and administrators that international study and travel is beneficial, but there is
limited documentation as to how these experiences benefit architecture students
specifically (Jones, 2001). There is also limited understanding taken directly from the
students’ point of view about how they benefited from international travel and study, and
how their perceptions about architecture changed because of the experience.
Purpose of Study

Although it is commonly understood that international travel and study have
positive educational implications for undergraduate and graduate students (Jones, 2001),
very limited literature exists about how architectural students benefit from the experience.
An understanding of how international travel and study motivates and transforms
architecture students is important if design programs are to promote their international
study programs. This understanding is also crucial in helping to make international study
and travel an integral part of the architecture curriculum. As it stands now, international

travel and study opportunities are offered as an optional education experience (Waldrep,



2006). International travel and study programs could greatly enhance architecture design
curricula and provide students with vital exposure to the global environment.

International study and travel can also greatly enhance an architecture student’s
understanding of architecture and provide perspectives about this field that extend
beyond what is taught in the home institution. Those students who experience foreign
cultures through their studies and travels ultimately will have an even greater exposure to
the variety of architectural expressions in the world. I believe this will further their
curiosity about design and make them even more sensitive to the multitude of factors that
shape and define architecture. From personal experience, my travels through Asia and the
African continent left me with vivid memories of how people in these countries
developed architecture that was unique to their culture, time, and place. This experience
has also furthered my intellectual curiosity about the arts, philosophy, and world religions
that have enriched the manner in which | express myself creatively.

Significance of the Study

The study shed light upon an unexplored, yet important aspect of the architecture
curriculum, and provided insight into the benefits of international study and travel. This
study was an empirical investigation and reflected the perspectives and views of students
and practitioners. It was not limited to a theoretical understanding of the benefits of study
abroad programs. This study also addressed another serious shortcoming in the literature
about the architecture curriculum because the findings were based on student and alumni
responses. The current literature on architecture is predominantly theoretical, taken from
the perspective of academics and practitioners (Bachmann & Bachmann, 2006). Because

the study was based in part on narrative interviews, the participants were encouraged to



engage in open conversation about their study abroad. They were encouraged to relate
stories about their experiences living and travelling overseas. They were also encouraged
to talk about what they learned in terms of architecture and urban design during their
study abroad.
Research Questions

The influence of study and travel abroad on the study of architecture has
significant implications. This study analyzed ways in which undergraduate and graduate
students benefited from these experiences. Taken from the perspective of professional
architects and students who are currently enrolled in the undergraduate and graduate
architecture design programs of institutions identified earlier, this investigation addressed
a number of questions about how study abroad and travel enhanced awareness and
understanding of architecture and complemented the architecture curriculum. It also
explored a more personal aspect of travel: how the experience and exposure of foreign
cultures influenced the personal and professional development of the participants. This
development included a changed perception or appreciation of specific foreign cultures. It
also included a greater appreciation of and understanding about architecture.

This study addressed the implications of travel and study abroad experiences by
investigating the following questions:

1. How have travel and study abroad shaped the educational experiences of those
who are studying or have studied architecture?

2. How have travel and study abroad complemented the architecture curricula?



3. How have travel and study abroad experiences enhanced the understanding and
appreciation of architecture of those who are studying or have studied
architecture?
4. How have travel and study abroad influenced the personal and professional
development of those who are studying or have studied architecture?
These questions were answered from the participants’ points of view. These questions
also made travel and study abroad central to an understanding of their experiences and of
the architecture education.
Assumptions and Delimitations of the Study

In this study it was assumed that travel and study abroad experiences benefited
architecture students. This study also assumed that the students chosen for the interviews
were in good standing academically and had chosen to participate in international travel
and foreign study because of an interest in architecture. It was also assumed that the
participants had a basic understanding of architectural theory and history, which
ultimately made their observations of architectural and urban space more informed. This
study also assumed that students or graduates had taken courses in architectural design
and were able to communicate verbally and graphically using appropriate design
terminology and design related graphics. This study assumed that students who
participate in study abroad programs were able to afford the cost of the experience either
through their own wealth or financial aid.

An important delimitation of this study was the limited sample population. I
interviewed only a select number of architecture students from the University of Miami

and from the Florida International University and alumni from these institutions, and the



University of Florida and Syracuse University. Although these institutions are ethnically
diverse, the majority of students studying at Florida International University, for
example, are Hispanic. The student population at this institution was not indicative or
representative of the general ethnic distribution of undergraduate and graduate students
studying architecture in design programs nationally. | addressed this issue by selecting a
sample that was ethnically diverse. The University of Miami and Syracuse University
students, furthermore, were probably not financially representative of the general
population of architecture majors. These institutions’ selective status in terms of its
academics and tuition also precluded a more general socioeconomic representation of the
national population in terms of its students.
Chapter Summary

In this chapter, | have discussed the importance of international travel in the study
of architecture and provided examples of how international travel and study can enhance
the curriculum. 1 have also identified the specific research questions that addressed the
issue of international travel from the perspective of the architecture students studying at
Florida International University and the University of Miami, and alumni from these
institutions and the University of Florida and Syracuse University. In Chapter 2, |
investigate the literature pertaining to the implications of international travel and study

abroad in higher education and in architecture more specifically.
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Chapter 11
REVIEW OF RELATED LITERATURE

The implications of international travel can be significant for those who study and
practice architecture. My study analyzed the influence of international travel and study
abroad on undergraduate or graduate architecture students. Taken from the perspective of
architecture students at the University of Miami and Florida International University, and
alumni from these institutions and the University of Florida and Syracuse University, my
study addressed how international travel and study enhanced an understanding of global
architecture, and how it complemented the curricula. My study addressed a more personal
aspect of international travel in order to learn how this experience transformed aspects of
the students’ personal and professional development.

Studies pertaining to architecture education, however, are generally limited. Some
of the articles written in peer-reviewed journals about the architecture academy have
focused on issues of diversity, the effects of globalization, and methodology. There is a
lack of research on how students can enhance their understanding of architecture or even
enhance their educational experience through travel. There is even an apparent lack of
literature in the Journal of Architecture Education about the implications of study abroad
experiences for architecture students. This is surprising considering the importance travel
has had historically on the education of architects (Jones, 2001). Very little reference is
made of the historical significance of the Grand Tour or even of the foreign academies of
architecture in Rome or Paris for aspiring architects in any of the peer-reviewed articles
written within the past couple of decades (Younes & Asay, 2003). Although there are any

number of papers and dissertations that examine the implications of foreign travel from a
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number of areas, none address the issue from an architectural pedagogical perspective.
This lack of research provided me the opportunity to interview architecture students, who
had travelled abroad as part of semester- or year-long study programs, in order to
understand how their perceptions of architecture had changed and how the international
experience had complemented their architectural studies.

In this chapter, | review the literature pertaining to the impact of international
travel and study abroad in higher education and architecture more specifically. |
discussed how international travel functions within the architecture academic framework,
and how it responds to a number issues affecting the academy and profession. I begin
with a discussion about the lack of diversity and how international travel helps to
promote diversity and foster greater tolerance of minorities within the profession and
study of architecture. 1 also introduce the issue of globalization and how international
travel and study helps architecture students and future practitioners to function
successfully within a changing global environment. I introduce a section about how the
experience and opportunity of international travel and study functions within the
profession and the established architecture curriculum. I also address the lack of research
on international travel and study in architecture education and discussed the impact of
study abroad programs as they apply more generally to higher education. I investigated
the use of qualitative research methods as a means of learning about the benefits of
foreign travel and study from the student participants.

Diversity
Although my study does not deal specifically with the issue of diversity or even

the lack of diversity in architecture, international travel and study abroad experiences can
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help to promote greater tolerance for and acceptance of minorities in the study and
profession of architecture. Over the past several years, for example, there has been a
growing concern about the inequities and lack of adequate diversity within the academy
and profession of architecture, which has been the subject of a number journal-related
articles and studies conducted by academic institutions and the American Institute of
Architects (AIA). The finding of one report sponsored by the AIA revealed that women
and racial minorities are poorly represented in the profession and the study of architecture
and do not come close to representing their percentage distribution in the general
population (Holland & Knight LLP, 2005). Those minorities who are enrolled in
architectural programs tend to feel somewhat discriminated against and isolated because
the architectural pedagogy is not gender or culturally sensitive. (Bachman & Bachman,
2006; Dixon, 1994; Groat & Ahrentzen, 1996; Shannon, 2006). According to Groat and
Ahrentzen (1996), the studio pedagogy, which is based on the master-apprentice
approach, may also have a

Differential impact on female and minority students; not only is the master nearly

always a mister, but women may be less comfortable with a format that privileges

persuasion over dialogue, and minority students may resent the Eurocentric
design emphasis that channels students into becoming custodians of the status

quo. (pp. 166-167)

International travel and study can help to dispel this sense of inequity by
challenging students to break from their own preconceived personal and cultural
boundaries to change the way they view the world (Younes & Asay, 2003). Students
travelling abroad, for example, will experience architectural forms that are shaped by

cultural standards designed by people who are from a variety of ethnic and cultural

backgrounds. This is especially true for those students who experience third world or
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developing countries. In fact, the Eurocentric design emphasis would be seriously
challenged if more students and faculty alike were to travel and experience cultures that
have not directly been influenced by the effects of globalization (Dekaney, 2008).

International travel and study also has the ability to create a consciousness of
tolerance for diversity (Hoffmann, 2008), and could possibly be enough to transform this
current condition of inequity within the profession and study of architecture. Architecture
students, faculty, and even administrators who engage people with different life
experiences through travel may begin to accept and tolerate differences (Hoffman, 2008),
which can help bring about a more inclusive pedagogical approach for minorities within
the studio experience. Students who study abroad understand what is to be a minority and
tend to display greater empathy towards others upon their return. The issue of prejudice
or acceptance of minority stereotypes, furthermore, greatly diminishes in those students
who travelled and encountered foreign cultures through international study abroad
programs (Pascarella & Terenzini, 2005).

Although the topic of my study does not deal directly with the perceived
implications of travel for faculty or administrators of architectural design programs, it is
also important to note that students are influenced by their instructors’ implicit
perceptions on travel. Faculty who see the advantages of international study will
ultimately encourage their students to experience a summer, a semester, or a year living
and studying abroad (Jones, 2001). Travel pedagogy and institutionalized study abroad
programs, however, are not adequately supported by academic institutions and remain
peripheral to architectural academics (Jones, 2001). A critical review of the benefits of

international travel for architecture students could influence the development of expanded
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programs and opportunities of international study for undergraduates and graduates in
architectural design programs (Jones, 2001).
Globalization

The issue of diversity not only dominates the discussion of architecture and its
future for the academy and profession, but globalization has begun to alter the manner in
which architecture is created and practiced (Dekaney, 2008; Walker, 2001). Globalization
has had a negative impact on regional architecture by overshadowing the concept of place
in light of a world economy where labor, products, and capital dominate (King, 2007;
Walker, 2001). The subsequent result has been a “McDonaldization” of the built
environment that seriously challenges the concept of cultural identity and expression in
architecture (Walker, 2001). A response to the effects of globalization has been Kenneth
Frampton’s architectural call for “critical regionalism” (Frampton, 1983; Nesbitt, 1994),
and the “resistance to the homogenization of product manufacturing and construction
techniques” (Nesbitt, 1994, p. 469). Frampton is particularly concerned about the global
proliferation of a consumer-based culture at the expense and detriment of traditional
cultures (Frampton, 1983). What Frampton proposes is not the rejection of Modernism
and the subsequent adoption of vernacular architecture, but the development of an
authentic architecture that relates specifically to place and one that embodies a clear
understanding of tectonics (Frampton, 1983; Nesbitt, 1994).

In this age of globalization, international travel and study experiences are
especially important to expose architecture students to the significance of place and
culture as critical components on the development of architecture. Although no specific

studies exist about the effects of international education or travel on architecture students,
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there is mounting research to indicate that studying abroad enhances interest in art,
architecture, and history (Carsello & Creaser, 1976). International travel also promotes a
greater sense of global awareness and understanding of cultural differences (Kisantas,
2004; Sandell, 2007). A study abroad experience teaches students to be globally minded,
inquisitive about other cultures, and more interested in international affairs and world
politics (Kisantas, 2004; Sandell, 2007; Van Reken & Rushmore, 2009). Those
architecture students who travel abroad are exposed to many different ways of culturally
expressing architecture. They may also understand that architecture is not an endeavor
limited to one racial or ethnic group, but is an activity undertaken by people from all
ethnicities, both male and female, globally and historically (Callihan, 2009).
International travel and study may also change the manner in which students
perceive themselves in relation to their greater environment. No longer is their immediate
and personal environment limited to specific boundaries of city or county, but students
who travel may begin to realize that they are part of a much greater experience that
transcends their current understanding of time and place. The experience of walking
through a set of ancient ruins, for example, can be transformative especially for those
students who have never been exposed to buildings that are more than three generations
old. To behold a structure that is two thousand years old may change the manner in
which one considers the reality of time, and the reality of one’s own personal existence.
Probably the greatest realization is that civilizations have come and gone, and all that
remains as physical evidence of these one great empires are the ruins of their most
significant buildings (Callihan, 2009). An important personal revelation, however, is the

understanding that change is the only permanent experience. Some day in the future,
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archaeologists may uncover the remains of buildings that define our present civilization
and begin to speculate about we lived our lives.

Another outcome of globalization is the increased interaction of people from
varying cultures, and the subsequent need for students to develop intercultural
competence and skills in cross-cultural communication (Van Reken & Rushmore, 2009).
As the profession of architecture becomes an increasingly international endeavor with
firms operating, collaborating, and competing for projects globally, it is important that
architecture students learn to function and adapt to this changing environment.
International travel and study abroad opportunities can provide the necessary experience
to make these students competitive in this global economy (Sandell, 2007). Aside from
the economic and career benefits that international education can offer (Sandell, 2007),
there is also an added personal dimension that students gain from living and travelling
abroad. Travel is a multidisciplinary experience. Students who participate in international
study abroad programs are not only exposed to foreign languages, but will potentially
encounter and experience a different way of life, which will greatly impact the experience
of their own lives (Kitsantas, 2004). | believe that the quality of my life has been
positively influenced through travel, and my appreciation and understanding of
architecture has also been greatly enhanced. | value the importance of cultural expression
in architecture. | have also come to appreciate other cultures by learning to incorporate
aspects of those cultures into my own life.

Architecture Curriculum, Pedagogy, and Methodology
In order to understand how architecture students benefit from international travel

and how their perceptions about architecture change, it is also important to understand
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how this experience and opportunity functions within the profession and the established
architecture curriculum. Architecture education is notorious for its exceptionally high
rates of attrition amongst its students regardless of their gender or ethnicity. Most
students drop out of the program by the third and fourth years, which is usually the time
when students partake in their junior year or semester abroad. According to research
conducted by McMinn (1984), Domer (1986), and Dalton (1999), about 50 to 60 % of
incoming freshmen eventually drop out of architecture due to a variety of misconceptions
about the education and profession. Admittance to a design program is also very
competitive, and often times requires a portfolio of creative work in addition to a high
GPA and standardized entrance examination scores on the SATs and ACTs as part of the
application process. The curriculum and intensity of an architectural and interior design
program is such that many students are unable to fulfill the workload expectations and
produce projects that merit creative consideration. International travel and study abroad
opportunities could provide incentives for students to continue their studies in
architecture though there is limited literature or research supporting this notion.

Students who wish to enroll as freshman in an architectural design program
generally have traditionally one of two options. They can either enroll in a professional or
pre-professional design program. The professional Bachelor of Architecture program
(B.Arch.) takes 5 years to complete and is required if an individual wishes to pursue
professional registration as an architect. The pre- professional Bachelor of Design,
Bachelor of Arts or Bachelor of Science in Architecture Studies degree takes only 4 years
to complete, but it is not a professional degree. If they intend to pursue professional

registration, students must either complete the fifth year at another accredited program or
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pursue the professional Master of Architecture 1 (M. Arch 1), which requires an
additional two years to complete. Students who have under graduate degrees in fields
other than architecture can also pursue the M. Arch 3 degree, but this requires an
additional three to four years to complete depending upon the degree granting institution.
The M. Arch 2, on the other hand, is a post-professional degree designed for students
who have completed a professional degree but wish to study or do research on a specific
area of architecture.

Successfully completing an accredited professional architectural degree program
is only part of the process to become a professionally licensed architect. In addition to the
education, a graduate must also complete a prescribed internship phase of approximately
3 years and be exposed to a variety of different work related experiences. This internship
is referred to as Internship Development Program (IPD) and must be documented, and
registered with the National Council of Architectural Registration Board (NCARB). The
individual must then pass a series of 9 professional examinations that are specific in areas
of design, construction, environmental systems, materials, history, and structures. Not
everyone who graduates from an architectural program pursues registration. Because of
the time required to become an architect and the difficulty of the professional
examinations, limited numbers of graduate will pursue registration. Many, however, will
continue to work in the profession or pursue careers that are related to design.

The architectural design education is time consuming, challenging, and
integrating a study abroad or travel experience into the curriculum may prove difficult. At
the core of the curriculum is the design studio, which accounts for 6 credit hours and

meets three times weekly usually for 4 hours each session. Each design studio falls in
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sequence and cannot be skipped; otherwise the architecture student may risk waiting an
entire year before retaking the class. The studio provides the necessary platform for
students to explore and experiment with a host of design related ideas, concepts, and
strategies. Students also gain knowledge of materials through the act of making and
creating their design projects in the form of models and rendered images. The studio not
only serves to teach students about design, it is also helps to foster a communal
atmosphere where architecture students interact with one another and learn to critic each
other’s work.

Architecture, according to Rawes (2007), is also a unique education where
students develop “drawing, conceptual, and critical skills that are informed by their
ability to reflect upon the production of ideas in design processes and in the urban,
environmental, social, historical, and cultural contexts that define architecture and the
built environment” (p.74). In addition to creativity, the ability to reflect upon the design
process is one of the most challenging and critical aspects of the education and
professional work of an architect. Reflective thinking, furthermore, is the means through
which students can constructively engage the discipline and “transform aesthetic
judgments into embodied knowledges in the production of the built environment”
(Rawes, 2007, p.74). International travel and study abroad is important to an architectural
education because it not only enhances the ability to learn and engage in reflective
thinking (Callihan, 2009), but it also complements the curriculum methodology by
challenging students to expand the realities they understand (Hoffman, 2008). Based on
what I encountered travelling through India, for example, my conventional ideas about

my environment changed and, through this experience, I learned to become more open to
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varying means and modes of expression. India expanded my boundaries of reality and |
learned to engage in reflective thought through my sketch journaling.
Implications of International Travel and Architecture

Although there are a number of published works about study abroad programs for
specific undergraduate disciplines (Dekaney, 2008; Sandell, 2007) none deal with the
implications of travel and study abroad for architecture. There is very little literature
about the impact of international travel on architecture pedagogy and its influence on the
profession. This is surprising considering the importance of experiential and
observational learning through travel that practitioners and academics historically
considered a critical part of the architect’s education. Only one recent publication,
Unpacking the suitcase: Travel as process and paradigm in constructing architectural
knowledge (Jones, 2001), seriously addresses the issue of travel pedagogy in architecture
both in terms of the lack of adequate international study abroad programs, and the
subsequent lack of research pertaining to the impact that this type of academic student
learning experience.

Jones’s study is taken from a feminist perspective and she examines the work and
writings of various female artists and photographers about their impressions of historical
and global architecture. Jones makes a fundamental distinction between the manner in
which men and women perceive and document the built and natural environments
through travel. Her emphasis in research is to provide an alternative to the prescribed
male impression of architecture as authored by the mid twentieth century texts of Le
Corbusier, Alvar Aalto, and Louis Kahn, all whom had travelled and documented their

observations rather extensively in their sketch journals. The male quest for travel,
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according to Jones, tends to reinforce Joseph Campbell’s concept of the mythic voyage.
The journey is one of validation, a rite of passage into manhood, a heroic quest of sorts.
The act of documenting through sketches was a means of learning validated through
travel. Based on her study of the works of select women artists and writers, Jones writes
that the female quest for travel tends to have a spiritual purpose because it represents an
internalized search for self-development. Women tend to document their experiences in
more empathetic terms with a greater sensitivity to the actual sites they describe (Jones,
2001).

Whereas | agree in principle that men and women may experience and document
architectural urban conditions in different ways, I find Jones’s sentiments about this male
- female dichotomy to be overly generalized and somewhat biased. Her reference to male
architects and female artists and writers is limited, and taken only from a purely historical
perspective. She does not reference the work of any contemporary architects, but relies
on the work of Louis Kahn, Le Corbusier, Alvar Aalto to make her assertions about male
perceptions of travel and architecture. Men may not always feel the need to travel in
order to experience a personal heroic quest or find a “life validating experience” (Jones,
2001). There may exist instances when the experience of travel represents a need for self-
development for men as they delve introspectively into their own personal sense of being.
My pilgrimage along the Camino de Santiago in Spain, for example, combined a personal
interest in spirituality with a fascination of sacred architecture and sacred space. The
manner in which I documented my experiences was not in the form of words, but a series
of sketches in which the contour lines attempted to depict the built structures and the

emotion and sanctity of their spatial experience.
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I found Jones’s work to be compelling for a number of reasons. Jones’s feminist
methodology draws light on perceived differences between men and women on
experiential learning. The research also highlights the inadequacies of studio design
methodology in attempting to integrate cultural learning objectives within a study abroad
program. Jones strongly advocates the need for the travel pedagogy in architecture, but
lists the shortcomings of the current study abroad programs and the intellectual failure of
scholars to integrate study abroad initiatives properly into the architecture pedagogy.

I also fully concur with Jones’s critique of tourism and the distinction she makes
with travel. Tourism has implied negative connotations. It can be culturally exploitative
and not always based on any need for substantive learning. Tourism tends to be a
temporary experience that is often commercially focused. Travel, on the other hand, is
about self-discovery, learning, and acquisition of knowledge. | personally know this to be
true because of my own travels. | sought a personal transformation as the main reason for
leaving the comforts of familiar surroundings to experience the unfamiliar in foreign
lands. What I experienced in India, for example, was so foreign to my senses that it took
days before my mind was adequately able to process the experiences of the country.
What ensued was a complete self-awareness juxtaposed against the disarray of intense
sounds, smells, sights, and tastes. Much of this transformation did not become as
apparent until I returned home and began to transcribe my journals. Indeed, my desire to
study architecture was strongly influenced by my travel experiences captured in the form
of sketches, photography and writings.

Jones also presents the historical tradition of architecture and travel, and the

influence travel on the education of the architect. This is an important concept because
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architects were not only educated within the confined walls of a studio or atelier, but
were also exposed to the actual works of antiquity and the contemporary manifestations
of architecture through travel. Thomas Jefferson, although not professionally trained
architect, relied heavily on his observations of Roman and Renaissance architecture to
develop the designs for Monticello, the University of Virginia and the Virginia State
Capital in Richmond. Even the Roman general and emperor Hadrian, after years traveling
throughout the empire, spent his retirement designing his opulent villa in Tivoli based on
the architectural impressions he brought from his many voyages.

There has also been a long established tradition of aristocrats travelling abroad
and embarking on the “Grand Tour” to the European Continent from England. This was
seen as a rite of passage, a means through which to receive learning and understanding.
Some of the great English and Scottish architects of the 17th and 18th centuries, such as
Inigo Jones, Lord Boyle, and Robert Adam, spent considerable time in Italy observing
and documenting the works of ancient Rome and Palladio. Both the archaeological
discoveries of Rome and the architectural works of Palladio introduced a transformation
of the English architectural grammar during these centuries. Neoclassicism made a
strong entrance during the period of the Enlightenment, and its influence is very apparent
in the stately homes and palaces of the English aristocracy (Fazio, Moffett & Wodehouse
2009).

Travel Pedagogy and Higher Education

Since there is a serious lack of literature pertaining to travel pedagogy and its

effect on architecture students, much of the supporting literature review focuses on

research pertaining to study abroad programs and its impact on college level students in
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more general terms. This information was useful to understand the importance of
international education and travel on a student’s intellectual development. How
international study and travel influences architecture students was the focus of my own
qualitative study of architecture students at the University of Miami and Florida
International University, and alumni from these institutions and the University of Florida
and Syracuse University.

Study abroad has been the subject of a number of quantitative and a limited
number of qualitative dissertations, which all tend to support and employ Chickering and
Reiser’s (1993) theories pertaining to the psychosocial development of students. In fact,
the use of these theories tends to be a repetitive factor in much of the research, and the
application of any other substantive theoretical models to measure the effects of
international study on undergraduates is limited (Wortman, 2002). Some of the
quantitative research relies on models developed to measure the effects of increased
global mindedness on students who participate in study abroad programs. In one such
study, Golay (2006) used the Global Mindedness Scale and the Host Culture Contact
(HCC) to measure the global-mindedness of Florida State University undergraduates who
studied abroad. Her findings confirmed the fact that students were globally more
conscious after having studied abroad one semester when compared to those who
remained on their home campus. For a quantitative study, | found Golay’s sample size,
n=76, to be somewhat limited and the conclusion of the study itself predictable. I think
one can generally conclude that a student who spends a semester abroad will tend to be

more global minded tendencies than one who remains on the home campus.
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Not all quantitative studies, however, support the positive effects of study abroad
programs. In one example, students form University of California, University of
Colorado, University of Massachusetts and Kalamazoo who studied abroad where
surveyed in comparison to students who remained at the University of California and the
University of Massachusetts to determine the impact of the study abroad experiences.
Using multivariate statistical procedures, Yachimowicz (1987) concluded that those
students who studied abroad really did not show any significant increase in international
understanding, but these same students did demonstrate a greater knowledge about their
host countries. These students also demonstrated positive attitudes towards themselves
after their junior year abroad and experienced a certain degree of readjustment issues
when they returned to the United States (Yachimowicz, 1987). Yachimowicz’s findings
are also supported in another study measuring the effects of identity change on students
from the University of Texas-Austin. According to Angulo (2006), students who spent 12
weeks abroad reported higher satisfaction with life, self-competence, and personal change
than those who remained at the home university. The quantitative analysis also
demonstrated that students who studied abroad measured marginally higher on personal
growth (Angulo, 2006).

Much of the research on the effects of international travel, however, tends to be
quantitative. | also found this surprising since understanding the implications of travel
and study abroad may only be effectively accomplished using a qualitative research
method. Asking students about their travel abroad experiences can elicit insightful
conversation about the transformative nature of the experience itself. There are, however,

other means of understanding the impact of travel on a student’s perception of
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architecture, which have not been considered or discussed in any published material in
my literature review. Rather than relying on questionnaires or interviews, for example,
the manner in which an architecture student documents his/her experience abroad through
the use of a sketch journal can also be used as the basis for a qualitative study. In fact, the
use of visual aids, such as photography, has been used rather extensively in qualitative
research to help researchers understand aspects of life that cannot be done so through
other means (Bogdan & Biklen, 2006). The subject matter of a particular sketch, for
example, may indicate a point of personal interest or something of importance to the
artist. Even before | considered studying architecture or becoming an architect, |
maintained journals that not only documented my experience in words, but also
illustrated my feelings and emotions in the form of diagrams. These journals were
probably the most valuable means of how I captured and documented the experience of
travel and the spatial experience of architecture. The manner in which | sketched and the
subject matter of my drawings not only depicted physical reality, but also illustrated how
I perceived and understood the buildings in question.
Experiential Learning

The qualitative process also offers greater opportunities to better understand the
impact of international travel through various perspectives. Since | am interested in
culture and the role culture plays in our life, for example, I could conduct a qualitative
research on travel and its effect on students’ perceptions of architecture from an
ethnographic perspective. Having been brought up in an Anglo/Hispanic household
abroad, made me wonder about my own cultural group in light of my foreign

surroundings. | often found myself identifying with not only one specific group, but also
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two or three simultaneously. Understanding a given culture may also require having to
understand its religion, language, and elements that identify one specific group of people
over another.

As an architecture professor, | am also interested in the manner in which
individuals experience and describe their physical environment. As a designer, | am
particularly interested in the role design plays in creating spatial experiences to elicit
certain emotional responses. The combination of materials, spatial configurations, and
specific proportions can evoke a sentiment of wellbeing, or conversely one of tension and
imbalance depending upon their usage. Asking people what is to like to have a certain
experience, or even what it is like to experience space in an architectural sense may
fundamentally draw on the individual’s emotions. In terms of my study, the use of an
experiential learning framework helped me develop an understanding of the influence of
international travel or study abroad experiences for the architecture students that | am
interviewing. It also helped me to better understand how the students experienced the
architecture of the countries they visited as part of their travels and participation in the
international study abroad programs.

In addition to referencing Kolb’s (1984) theoretical work on the process of
experiential learning, I also referenced the work of Montrose (2002) who supports the
notion that study abroad provides some of the most profound experiential learning
experiences. Montrose provides a fairly extensive review of the theoretical literature of
experiential learning to illustrate its significance and the educational values that can be
derived from it. Based on her reflection of Kolb’s (1984) learning cycles, Montrose

(2002) concludes that experiential education “involves the student in a concrete

28



experience, adds pre-determined educational outcomes, and engages the learner in
critically analyzing the situation in order to form new knowledge that can be utilized the
next time a similar situation is encountered” (p. 6). The educational value of experiential
education is not so much the activity but the “analysis of the activity through personal
reflection, discussion, writing, or projects that help the learner transitions form the
experience to integrated meaning and finally to subsequent understanding” (Montrose,
2002, p. 6). This notion is important because study abroad experiences not only provide
some of the best opportunities for experiential learning, but architecture education is also
based on experiential learning.
Phenomenology and Architecture

Although my study uses an experiential learning conceptual framework, I did
explore the relationship between phenomenology and architecture to gain a better
understanding of how individuals experience architecture. Much has been written about
the experience of architecture dating back to Martin Heidegger’s distinctions between
notions of space and place, and more recently in the witting of architectural theorists and
practitioners like Christian Norberg-Schulz, Kenneth Frampton, Tadao Andoa, and
Juhani Pallasmaa (Nesbitt, 1996). According to Seamon (2002), the experience of
architecture is phenomenological because it “entails a critical distinction between lived-
space and geometric space, between the experience of place and the geometric
simulations which are a means to its effective transformation” (p. 131). In one such work
written by the Finnish architect and theorist, Pallasmaa (1986), the idea that architecture
can give form to meaning is substantiated. He writes that architecture has embodied

memories that also evoke primary feeling of enclosure, protection, expectation,
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fulfillment, strangeness and familiarity. According to Pallasmaa (1986), architecture
offers a multisensory experience and is a “direct expression of existence, of human
presence in the sense that it is largely based on a language of the body of which neither
the creator of the work nor the person experiencing it is aware” (pp. 23-24). Tadao Ando
(1991) not only elaborates on the experience of architecture and its importance to the
creation of place, but he also acknowledges how Japanese cultural sensitivities influence
the development of Japanese architecture. The interaction with nature, for example, has a
profound impact in the Japanese spiritual and religious tradition that becomes an integral
aspect in Japanese architecture.

Probably the most significant of these phenomenological writers is Norberg-
Schulz who expanded upon Heidegger to propose his own theories pertaining to the
experience, meaning, and purpose of architecture. According to Norberg-Schulz, for
example, the purpose of architecture is to “provide an existential foothold, one which
provides orientation in space and identification with a specific charter of a place”
(Nesbitt, 1996, p. 429). What | find important in Norberg-Shulz’s (1976) writing is that
he addresses the meaning of architecture from the basis of qualitative totalities that
include material, texture, color, form, and shape. Together, these elements create an
environmental character that not only defines the architecture but helps to create the
genius loci or the spirit of a place (Nesbitt, 1996; Norberg-Schulz, 1976). Place,
according to Norberg Schulz (1976), is a “qualitative, ‘total” phenomenon” (p. 3), that
cannot be deduced from purely abstract or objective knowledge. Place is really what
defines architecture in terms of its totality, which can only be experienced through a

phenomenological method and experiential process.
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I agree with Norberg-Schulz’s (1976) statement that architecture comes into being
when the entire environment is made visible. | believe this to be a fundamental truth that
becomes more revealing when experiencing architecture in unfamiliar or foreign
surroundings. When travelling, the concept of place becomes much more apparent
because the forms, materials, and even compositions that actually inform the character of
the architecture of a particular location and culture are more evident. This understanding
serves as a basis for Frampton’s (1993) work on Critical Regionalism and his espousal of
a culturally and regionally conscious architecture. Although Heidegger’s and Norberg-
Schulz’s concepts on the phenomenology of architecture are very theoretical, they do
elicit thought on the experiential nature of architecture. This served as a means through
which to formulate questions and develop conversation on how the students in my study
not only experienced architecture and urban environment while travelling abroad, but
also how their perceptions of place developed through the experience of travel.

These architectural theorists and practitioners have acknowledged directly or
indirectly that the experience of architecture transcends literal description because of the
feelings and emotions connected with the buildings. In the case of my study, | elicited
responses from students that addressed the manner in which, consciously or not, students
interacted emotionally with architectural and urban spaces while travelling abroad. This
interaction develops a fundamental awareness of the built environment and goes far to
create a greater appreciation of the manner in which architecture begins to create physical

environments (Norberg-Schulz, 1976).
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Chapter Summary
In this chapter, | reviewed the literature about the implications of travel pedagogy
in higher education and discussed the lack of literature on the influence and implications
of international travel and study abroad in architecture. | have, however, provided
examples of ways in which international travel and study abroad address issues of
diversity, globalization, and the curriculum and pedagogy of architecture. In Chapter 3, |
address the lack of research pertaining to the implications of international travel and

study abroad for students pursuing undergraduate and graduate degrees in architecture.
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Chapter 111
METHODS

This chapter examines the method of investigation on the influence of
international travel and study abroad on undergraduate or graduate architecture students.
Within the context of this chapter, | include information about data gathering, participant
selection, interviewing procedure, methods of participant response coding, and
delimitations of the study. Taken from the perspective of the architecture student
participants at the University of Miami and Florida International University, and alumni
from these institutions and the University of Florida and Syracuse University, this
information and these discussions center on the principle research questions of this study
that include: (a) How have international travel and study abroad shaped the educational
experience of those studying or have studied architecture? (b) How have international
travel and study abroad complemented the architecture curricula? (c) How have
international study and travel experiences enhanced the understanding and awareness of
global architecture of those studying architecture or have studied architecture? (d) How
have international travel and study abroad influenced the personal and professional
development of those studying architecture or have studied architecture?

Qualitative Research

This study used a qualitative method of research that was based on interviews of
architecture students at the University of Miami and Florida International University, and
alumni from these institutions and the University of Florida and Syracuse University to
learn about their study abroad and international travel experience, and how this

experience influenced their learning about architecture. Qualitative research method
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involves collecting descriptive data within a setting to formulate an understanding or
meaning of a specific aspect of social experience (Bogdan & Biklen, 2006). Unlike
quantitative research that identifies specific relationships between variables and seeks to
reject or fail to reject hypotheses with collected data, qualitative research is inductive and
establishes its premises from generalities gathered in the inquiry (Borrego, Douglas, &
Amelink, 2009). As such, qualitative research focuses on the “qualities of entities and on
processes and meanings that are not experimentally examined or measured in terms of
quantity, amount, intensity, or frequency” (Denzin & Lincoln, 2003, p. 10). Qualitative
researchers, therefore, attempt to create connections within the lived experience through
the variety of empirical material gathered in the investigation. More specifically,
however, qualitative researchers in education are interested in finding out what
individuals experience, how they make sense of their experiences, and how they structure
the social world in which they live (Bogdan & Biklen, 2006; Psathas, 1973).
Philosophically, the decision to employ one specific paradigm over another within
a qualitative study depends largely upon the researcher’s own perception of the empirical
word that is shaped by his or her own personal biography, ethnicity, religion,
socio/economic background, and gender (Denzin & Lincoln, 2003). As such, there are
many interpretative paradigms that address and include issues of gender, race, and class
but are drawn from a phenomenological, feminist, ethnic, or Marxist perspective, each
using a different form of theory and type of narration. Qualitative research has
historically developed using positivist and post positivist, constructivist, and critical
theory inquiry paradigms to address the fundamental ontological, epistemological, and

methodological questions of any given study. (Denzin & Lincoln, 2003). Whereas
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positivist and post positivist paradigms can be used in a qualitative study, the critical
theory and constructivist paradigms have greater application because of the attempt to
create meaning from events and interactions of people in given circumstances (Bogdan &
Biklen, 2006). Developing an understanding of how international travel and study abroad
shapes an architecture student’s experience of the curricula lends itself to a qualitative
research method. This lived experience may only be shared and inductively gathered
through an open dialogue between participant and researcher. The subtleties of lived
experience, furthermore, and its subsequent impact on the understanding and perception
of architecture are far too many to quantify in terms of mere variables or numerical data
(May, 2002).

One of the advantages of using a qualitative research mode for my particular
study is that it involves the use of a variety of methods and materials as part of the data
gathering. In addition to the interview, Denzin and Lincoln (2003) suggest that qualitative
researchers may employ “case study; personal experience; introspection; life story;
artifacts; cultural texts and productions; observational, historical, interactional, and visual
texts—to describe and study routine and problematic moments and meaning in
individuals’ lives” (p. 5). In fact, I used life stories, artifacts, personal experiences, and
sketch journals to learn about the international travel and study abroad experiences of
architecture students at the University of Miami and Florida International University, and
the alumni form these institutions and the University of Florida and Syracuse University.

A qualitative investigation also lends itself perfectly to my study on travel and
study abroad experiences for architecture students because the process of qualitative

research is very similar to the process of travel (Kvale, 1996). As a traveler and
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researcher, | am most compelled by this idea. In a qualitative study, for example, the
researcher embarks upon a metaphorical journey interviewing the subjects that eventually
develops into a story or narrative. Kvale (1996) draws this analogy of the interviewer as a
traveler, and writes that the interviewer/traveler metaphorically wanders into foreign
environments and locations while engaging people through conversation, which is the
basis of the research. Knowledge and understanding of the participant’s experience while
travelling is imparted through a series of interviews that begin to develop into each
student’s personal story. According to Kvale (1996), “the potentialities of meanings in
the original stories are differentiated and unfolded through the traveler’s interpretations:
the tales are remolded into new narratives, which are convincing in their aesthetic form
and are validated through their impact upon the listeners” (p. 4). In fact, | am reminded of
my own travel experiences talking to people en route to common destinations to find out
more about themselves, their lives, and experiences. Without knowing it, | was already
engaging in qualitative research by interviewing fellow travelers about their experiences
of particular places or spaces. Many of my decisions of where to travel were based upon
these interviews and discussions.
Experiential Learning

As travelers take specific routes and means of travel to better experience a
country, researchers employ specific interpretative paradigms or methods of research to
understand the significance of their studies (Kvale, 1996). These methods also help the
researcher develop a mode of inquiry and a means to understand the implications of the
research. | find Kvale’s analogy of travel and research compelling because, as a traveler,

I have often chosen specific routes and means of travel to better experience the countries
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I visited. Although I had initially used a phenomenological approach to my research, my
study was essentially focused on experiential learning. | was interested in understanding
how students learned and made sense of what they learned while abroad. To this end, |
used Kolb’s (1984) experiential learning cycle method as the basis of my study. Based
on the work of Kurt Lewin (1952), Kolb’s experiential learning cycle begins with the
concrete experience and is followed by observations and reflection. The third aspect of
the cycle includes the assimilation of the observations into the formation of abstract
concepts and generalization which finally lead into the testing of these concepts in new
situations (Montrose, 2002). Kolb’s experiential learning cycle provides a conceptual
framework to understand the relevance and significance of experiential learning in travel
and study abroad programs.

The international learning experience provides many opportunities for
experiential learning because it “constitutes an educational, spiritual, and even creative
atmosphere that broadens an understanding of both the individual and other cultures
(Mouton, p. 37). International travel and study abroad opportunities also directly
correspond to Kolb’s (1984) experiential learning cycles. According to Montrose (2002),
the first part of the experiential learning cycle is the initial exposure to the international
environment of the study abroad experience. The observations and reflections stage is
the individual’s “stepping back from the experience and noticing differences, comparing
and contrasting what is familiar with experiences that are new” (p. 6). The most
important part of the cycle is the conceptualization stage. Here the student interprets and
generalizes the events while at the same time questioning the meaning of the experience.

The final stage is the most critical because the student has “an opportunity to change
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behaviors or thinking and apply these changes to a new set of circumstances” (p.6).
According to Montrose (2002), these changes are intentionally planned and the
knowledge is subsequently transferred into concrete actions.
The Role of the Researcher

My decision to conduct a study on the implications of international travel and
study of architecture students stemmed from my own personal experiences of travel and
teaching. My travels globally have been rather extensive, and | have had the opportunity
to live, study, and work in a number of European countries. As an independent study
project in architectural history, | proposed embarking upon the Camino de Santiago, the
ancient pilgrimage route to the holy city of Santiago de Compostella in Galicia, as a
means exploring the architectural heritage of Spain and France. For an entire month, |

rode my bicycle through central France to the Pyrenees, along the northern coast of Spain

Figure . Lyle Culver in Asturias completing the Camino de Santiago, Augrst 2000
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to Asturias, and then from the city of Leon, | crossed the provinces of Castillo and Leon
to Galicia. As a pilgrim, a number of French and Spanish Benedictine monasteries
offered me overnight accommodations, and | had the opportunity to engage with the
monks. My interest in monasticism and ecclesiastical architecture grew. By the time the
pilgrimage was completed, | was intent on investigating aspects of Benedictine
architecture as a possible thesis project. Though the final topic of investigation took time
to develop, my project centered on issues pertaining to time, space, and order as applied
to the design of a Cistercian Monastery on a prescribed site in North Carolina.

Because of this pilgrimage, | was able to draw from my personal experiences as |
contemplated the design issues for my thesis project. | was also able to reference my
sketch journals to help me develop ideas for the design work. As part of this doctoral
study, I intended to further my original thesis topic to explore and understand how
international travel and study could enhance other students’ appreciation of and
understanding about architecture. I also wanted to learn what areas of these individuals’
personal and professional lives were positively influenced because of their study abroad
experiences. Because of my interest in art, | also wanted to examine how architecture
students used their sketch journals to document their memories and impressions of their

travels.
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Figure 2. City Hall on the day of a festival. Pen & Ink sketch from Lyle Culver’s Camino
de Santiago journal, August 2000.

Figures 2 through 6 illustrate the architecture and my experience of the
pilgrimage to Santiago de Compostella. They were taken directly from my own personal
sketch journals that | used to document the memories. Many of these renderings were
made in a matter of minutes usually drawn as | stood alongside a road. The drawings are
for the most contour sketches and attempt to capture specific architectural details of
buildings that I found to be interesting. The image in Figure 2, for example, shows the
city hall of a small Basque village. The image also represents memories of meeting
people from the village and celebrating with them in the plaza directly in front of the

building.
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Figure 3 shows an urban condition in Madrid. | remember sitting in one of the
main thresholds to the Plaza Mayor looking towards the Calle de Toledo. As | sketched, a

street artist who was selling some of his own paintings approached me to take a curious
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Figure 3. Calle de Toledo, Madrid. Pen & ink sketch from Lyle Culver’s Camino de
Santiago journal, August 2000.

look at my work. After a few moments, he began to advise me on some rendering
techniques. | realized that the sketch journal was not only a means of documenting what |
was seeing, but it was also an opportunity to engage people. In fact, on many occasions
people would stop to see what | was drawing and comment on the sketches. | actually
quite enjoyed this aspect of the exercise because the act of drawing was a social activity

and an opportunity to engage with local nationals.
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Figures 4 and 5 show two different cathedrals that | visited along the pilgrimage.

The renderings also highlight different aspects of the buildings that I found of interest.
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Figure 4. Section drawing of the
Cathedral of Santander. Graphite, pen &
ink sketch from Lyle Culver’s Camino de
Santiago journal, August 2000.
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Figure 5. Elevation of the front facade
of the Cathedral of Limoges. Pen & ink
wash sketch from Lyle Culver’s Camino
de Santiago journal, August 2000.

The image on the left, for example, illustrates a section of the Cathedral of Santander that

was drawn to illustrate the spatial and structural configuration of the edifice. Also

apparent from the image is the style of architecture to which it corresponds. Since the

arches are rounded, it is evident that church was built in the Romanesque. The image on

the right depicts the Cathedral of Limoges and shows the front elevation of the building.

In this image, | wanted to illustrate the simple and rather plain fagade of the cathedral

with its very minimalist entrance defined by a Gothic arch.
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Some of my sketches reveal interior spatial configurations and were drawn using
perspective techniques to create a sense of depth. Figure 6 shows the interior of the
Cathedral of Santiago and illustrates the main altar and the shrine dedicated to St. James.
I vividly remember sketching the interior while | was listening to a live music
performance of Handel. As | listened to the music and sketched, | began to associate the

contour lines of my sketch with the music. The drawing became increasingly fluid, and |

Figure 6. Interior of the Cathedral of Santiago de Compostella, Pen & ink sketch
from Lyle Culver’s Camino de Santiago journal, August 2000

found myself projecting the pen in a multitude of directions across the page as | sought to

keep pace with the music. | also began to gain a greater understanding of the significance

43



of the shapes and forms of the interior of the cathedral because of this drawing. The space
around the altar started to transform as my attention focused on the architectural elements
of columns, arches, stairs, and platforms that define this sacred condition.

From my own personal experience, the uses of art and sketching in particular have
been important aspects of my development as a designer and professor. | have gained a
greater appreciation for architecture and the natural environment because | enjoy
sketching. As a professor, | try to impart this enthusiasm to my own students as |
encourage them to be observant of their environments. | encourage them to document in
their sketch journals what they see and experience. In fact, | continue to use and teach to
my students many of the rendering techniques that I experimented with in my own travel
journals. Even the architectural aspects of my thesis project continue to be issues that |
contemplate in practical and theoretical terms.

As a professor of architecture at Miami Dade College (MDC) | am very much
engaged in the process of educating. | am also very involved in a number of architecture
and interior design related courses and projects with students. | have been teaching at
Miami Dade College, School of Architecture & Interior Design for the past 7 years full-
time, and was recently tenured and promoted to the position of Associate Professor. In
2010, I was awarded the Dr. Robert H. McCabe Endowed Teaching Chair as recognition
for my success in teaching and extensive participation in college and community affairs.
In addition to the courses that | teach, I also serve on a number of campus and institution
wide committees and learning initiatives that include the MDC Learning Outcomes
Assessment and the College Academic & Student Support Council, Institutional

Effectiveness Committee. My participation in these institution wide initiatives has
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provided me with valued experience on conducting and evaluating assessments in
addition to establishing general learning and institution operational objectives. As faculty,
I have also familiarized myself with many architecture and design programs nationally
including those at the University of Miami and Florida International University in
addition to those of the University of Florida and Syracuse University, which served as
the sites for my research. Many of my former students transfer to these institutions to
continue their architectural education at the upper division level.

In terms of the research, | chose to conduct a qualitative study because | wanted to
interview architecture students to learn about their experiences travelling abroad and the
impact it has had on their education. As an architecture professor, | am accustomed to a
personal interaction with students, particularly in the design studio environment. In many
respects, the method of education in the architecture design studio most closely
approximates the interview process of a qualitative research project because I try to
understand the student’s implementation and meaning of a particular design concept
through dialogue and discussion.

Although the interviewing process is important to the research, it was not my only
focus. In addition to asking questions and documenting accounts of travel experiences, |
also examined how students captured their travel experience through their sketch
journals. This was yet another area where personal experience helped me to analyze this
information. As a traveler, | learned to keep graphic and written accounts of my travel
experiences in the form of journals. As a professor, | teach architectural sketching and
travel journaling. In my architectural history courses, | make it mandatory that students

submit their notes in the form of sketches of the buildings discussed in the lectures. The
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ability for an aspiring architect to document his/her experience through graphic
depictions is a very important and a vital tool. Observing and recording architecture and
architectural details are a means through which the student can critically analyze the
structure (Jones, 2001).

Site and Participant Selection

Initially, my study only dealt with undergraduate and graduate students studying
architecture at Florida International University and the University of Miami. Architecture
students who were part of a semester abroad study program at either institution were the
selection criteria for this study. Some of the names of students who had participated in
the international study programs from the University of Miami and Florida International
University were provided by the academic deans and foreign studies program directors. |
sent these students written invitations to participate in my study and I interviewed 10
participants from both institutions. In some instances, | also engaged these students for a
second interview as a follow up and a means to study in more detail their travel journals,
drawings, photography, and images of their studio design projects they provide during the
initial interview. Specifically, | wanted to understand how the influence of travel and
study abroad influenced their understanding of global architecture, as seen through their
creative work.

I did not limit my interviews to either graduate or undergraduate students.
Architecture students, however, who participate in the Florida International University
semester abroad, tend to be in the fourth year graduate studios of the 5 year accelerated
Master of Architecture (M. Arch.) program. At the University of Miami, Syracuse

University, and the University of Florida undergraduate and graduate architecture
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students have the option to travel and study abroad as part of the design program, and
were selected to participate in my study.

I had initially chosen to only conduct my study at the University of Miami and
Florida International University because they offer well-established international study
programs. My intention, however, was not to conduct a study of institutions or
architecture programs but to conduct a study of architecture students and alumni from
these institutions.

According to the University of Miami, School of Architecture website, many
opportunities exist for undergraduate and graduate architecture students to travel and
study abroad. As part of the curriculum, the University of Miami sponsors fall and spring
semester study abroad in Rome for upper and graduate level architecture students. In
addition to the semester abroad, the University of Miami also promotes a variety of travel
study programs that vary in location, and range in time and duration from one week to a
year. Students also have the opportunity to participate in several University of Miami
sponsored exchange programs. Florida International University, on the other hand, offers
a fall semester study abroad study program in Genoa, which is available for fourth year
and graduate students. As part of a post professional graduate degree in architecture,
students at Florida International University also have the option to spend an entire year at
the Florida International University Genoa Center pursuing advanced design studios in
addition to courses in architectural theory, history, and contemporary Italian design.

I also initially chose to interview architecture students at University of Miami and
Florida International University because these institutions offer many potential points of

comparison. Much of the research and understanding about both institutions comes from
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a variety of sources, which includes my interaction with faculty and administrators from
both design programs over the past several years, and my participation as a juror on
design critiques. | am also familiar with the types of design work students from each
design program are required to do based upon my participation in mid and end of term
design reviews and my personal association with the design faculty. | have also seen the
annual architecture student exhibited work of the University of Miami and Florida
International University at the American Institute of Architects (AIA) Miami Chapter
sponsored academic exhibitions.

I am also familiar with both design programs because | have reviewed the
architecture program websites from the University of Miami and Florida International
University. | have become very familiar with the types of degrees offered by both
institutions in addition to the application requirements for entry at both the undergraduate
and graduate levels. Because many of my former students at Miami Dade College have
transferred to both institutions, |1 am also aware of the types of students the University of
Miami and Florida International University attract. Over the past 7 years, | have also
helped hundreds of Miami Dade College architecture, landscape architecture, and interior
design students transfer to both institutions by writing letters of recommendation and
reviewing their applications and portfolios.

The institutional cultures at University of Miami and Florida International
University, for example, are different and the students who are attracted to either vary in
terms of their socio economic backgrounds and their academic and professional
aspirations. The University of Miami, for example, is a private institution offering a 5-

year professional Bachelors of Architecture (B.Arch). In addition to this degree, the
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University of Miami also offers a 6-year Bachelor of Architectural Engineering and
Master of Architecture degree program (B.S.A.E. /M.Arch) which allows students to
pursue professional registration in both architecture and engineering. A variety of
graduate professional degrees in architecture are also offered that include the 3.5-year
M.Arch first professional, and an advanced 2-year M.Arch track for students who have
design related degrees. The University of Miami also offers additional research related
post professional M.Arch degrees. In addition to architecture, graduate degrees and
certificates are also offered in Suburb and Town Planning, Real Estate Development and
Urbanism (MRED + U), and Historical Preservation.

Florida International University, on the other hand, is a public institution now
offering an accelerated 5-year professional M.Arch 1 degree. Students also have the
option to pursue the 3.5-year M.Arch 3 track for those with no prior architecture
educational experience, and the 2-year M.Arch 2 for those who are graduates of a 4-year
nonprofessional undergraduate degree in architecture. In addition to architecture, Florida
International University students also have the option of pursing graduate professional
degrees in Interior Design (Master of Interior Design-MID) and Landscape Architecture
(Master of Landscape Architecture-MLA).

Whereas the University of Miami, School of Architecture, offers undergraduate
and graduate professional degrees in architecture and graduate degrees in town planning
and real estate development, Florida International University has recently changed its
focus to offer only graduate professional degrees in architecture, landscape architecture,
and interior design. In addition to the professional M.Arch degrees, Florida International

University also offers the Master of Arts in Architecture (MAA) for students who already
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possess professional degrees in architecture but wish to expand their education in specific
areas of research. Three separate tracks leading to the MAA include; urban development,
Miami based advanced design studies, and the Genoa based advanced design studies.

The structure of the architecture programs at both institutions also vary. Unlike
the University of Miami’s architectural program that is a separate entity within the
institution, the architectural program at FIU is part of the College of Architecture and the
Arts. In fact, architecture is only one of several disciplines offered within the College of
Architecture and the Arts, which include art and art history, music, theatre, interior
design, and landscape design. A department head chairs architecture at Florida
International University and the school shares its facilities with the other departments
within the college. The University of Miami, on the other hand, has its own dean and
recently inaugurated a new building that houses the School of Architecture. The manner
in which a discipline is integrated within an institution and the manner in which it is
managed can greatly influence the overall culture of the department. This may also have
an impact on how students view themselves within the greater institution based on the
perceptions of their chosen discipline of study and the department (Pascarella &
Terenzini, 2005). Students studying architecture at the University of Miami may exhibit
heightened expectations towards their study since the discipline has a perceived
independent status within the institution. Though there is no research to support this idea,
a new building and a dean may be significant in how the students view themselves in
light of other academic programs and disciplines.

Both institutions also exhibit different design teaching methodologies. The

University of Miami, School of Architecture, for example, has a reputation of being
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classically focused and historically based in its approach to architectural pedagogy, which
may have much to do with the professional and personal interests of its faculty and
administrators. Some of its professors have included well-known architectural historians
such as Vincent Scully and its current dean, Elizabeth Plater-Zyberk, who is a co-founder
of the Congress of New Urbanism—a national movement of urban and community
design that supports the restoration of urban community centers while preserving their
historical character (Leccese & McCormick, 1999). Elizabeth Plater-Zyberk is also a
board member of the Institute of Classical Architecture & Classical America, an
organization that serves to promote and create greater understanding and awareness of the
classical tradition in architecture, urbanism, and the allied arts ( Institute of Classical
Architecture and Classical America).

Even the student architectural projects featured on the academic prospectus and
recruitment material of the University of Miami, School of Architecture (2007-2008), are
very reminiscent of the French Beaux Arts Academy work of the 18th and 19th centuries.
Some of the represented work is very neoclassical in its orientation, and there is a strong
emphasis placed on hand-rendered drawings (2007-2008 University of Miami, School of
Architecture Prospectus). The prospectus material says much about the educational
directive of the University of Miami, School of Architecture, especially when the
examples provided include watercolor studies of Italian Baroque architecture, and design
proposals for entrance gateways and water pump pavilions for the Vizcaya Museum
(2007-2008 University of Miami, School of Architecture Prospectus).

Florida International University, however, focuses an important part of its

curriculum on the use of technology and its integration in the design process. There is
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great referencing of modern and contemporary architecture in the curriculum, which is
reinforced by the lecture series and the discussions presented by leading practicing
architectures. The award winning Paul Cejas Building, which houses the Florida
International University, School of Architecture, also exemplifies the program’s
educational directive and reinforces the school’s identity by creating a series of dynamic
spaces that serve as a generator for creative expression (Florida International University,
School of Architecture Website).

Since the University of Miami is a private institution, tuition costs are much
higher than at Florida International University. According to institutional information
provided by both universities, the cost per undergraduate credit at University of Miami
for the academic year 2009-2010 is $1,480.00 compared to $340.68, including fees, at
Florida International University. Although not a general rule, students who are financially
constrained may not readily apply to the University of Miami. Those who attend this
institution may come from more privileged backgrounds than their Florida International
University counterparts because they can afford the tuition.

Although ethnically diverse as an institution, White non-Hispanics accounted for
55% of the undergraduate student body at the University of Miami, School of
Architecture. Black non-Hispanics accounted for 8% and Hispanics 29%. Representing
36% of the undergraduate student population, international students also account for a
large percentage of the school’s student body (2007-2008 University of Miami, School of
Architecture Prospectus). At the Florida International University, School of Architecture,
however, the percentage of minority undergraduates enrolled in the program is even more

significant. According to 2007-2008 information provided by the Florida International
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University Office of Planning & Institutional Effectiveness (OPIE), 69% of architecture
undergraduates are Hispanic. White non-Hispanics account for 18% and African
Americans only 5%.

After | had started interviewing students from Florida International University and
the University of Miami, | realized that the sample that | used was too limited. | wanted
to expand the scope of the study to include working professionals who had graduated
from other architectural programs. | had only managed to include 2 working
professionals who had graduated from Florida International University and a recent
graduate from the University of Miami to be part of this study. | had some degree of
difficulty locating more graduates from these institutions and decided to include alumni
from other design programs. Although my study was not intended to be a comparison of
design programs, | managed to meet and invite graduates of the University of Florida and
Syracuse University to take part in my study. Some of the participants | had known as
faculty colleagues. Others had been introduced through mutual friends and they had
consented to be interviewed as part of this study. My interaction with these institutions,
however, is not as in depth as my interaction with the University of Miami and Florida
International University. | do not have the same level of contacts with the faculty or
understanding of the teaching methodology as | do with the Miami-based institutions. As
a result, I was unable to comment as much in depth about the architecture programs at
Syracuse University and the University of Florida as | was of Florida International
University and the University of Miami.

Although | was somewhat aware of the reputation of the architecture program at

Syracuse University, | learned more about the program by interviewing an alumna.
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Syracuse University is a private institution located in central New York. According to
report published by its Division of External and Public Affairs, total enrollment in 2009-
2010 was 19,368 students. Racial and ethnic minority students represented about 22% of
the student body and 57 % of the undergraduates were women. According to information
provided by Syracuse University, 2010-2011 undergraduate tuition is $34,970.00 and
graduate tuition is $20,196.00 (FACTS, 2010). Like the University of Miami, students
who are financially constrained may not readily apply to Syracuse University. Those who
attend this private institution may come from more privileged backgrounds than their
public school counterparts.

The architectural program at Syracuse University is one of the oldest programs in
the nation and has a reputation of being one of the finest in the U.S. Admissions to both
the graduate and undergraduate programs are very competitive and applicants must have
a strong sense of creativity and the ability to take on a rigorous academic regimen of
course and studio work. Students must also submit portfolios for entrance into the
undergraduate and graduate programs as a demonstration of their creative abilities and
academic promise. Syracuse offers the 5-year profession B.Arch degree in architecture
for undergraduates. It also currently offers the M.Arch | degree, a 2-year course of study
for students who have already completed a B.S. in Architectural Studies. Also offered is a
post professional research based M. Arch Il degree for students who already have a
professional architectural degree but wish to concentrate their studies in a particular area
of research. What is apparently no longer offered, however, is the year-long post

professional degree in Florence that my interviewee had participated in years earlier. This
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option has apparently been discontinued but Syracuse University does continue to
maintain its center in Florence.

The architecture program at Syracuse University has very well established
international programs for its undergraduate and graduate students. At Syracuse
University, graduate and undergraduate students are able to spend a summer or semester
abroad on one of its three “Global Campuses” located in Florence, London, and New
York City. The program also offers a host of short term travel study opportunities to
various European and Asian countries offered during the summer months. It also offers a
pre-Architecture program in Florence for students who are not currently enrolled in
architectural studies but have an interest in the field.

I interviewed four graduates of the University of Florida undergraduate and
graduate programs in architecture. These individuals were working as architects,
educators, and urban designers. Some were also teaching and two were actually going to
pursue post graduate degrees in architecture and landscape architecture at the University
of Pennsylvania. My interaction with University of Florida, School of Architecture, is
somewhat limited though | have had a number of students transfer form MDC to its upper
divisions program in architecture. The University of Florida is one of the largest public
institutions in the U.S. with over 50,000 students. As a public institution, its tuition is
considerably less that the private schools listed in this study. According to its 2010 tuition
report, instate undergraduate students pay $168.16/credit hour. In state graduate students
pay $454.83/credit hour. These rates are considerably lower than those of the Syracuse

University or the University of Miami making it much more affordable to study
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architecture. Out-of-state tuition is considerably higher than the instate option and is
actually not much lower than the private school alternatives.

The University of Florida, School of Architecture, is located in Gainesville and
offers a variety of graduate and undergraduate degree options. The architecture program
is often listed as one of the finest in the U.S. and its application process is also highly
competitive. Undergraduates can pursue the B. Design that is a 4-year nonprofessional
degree in architecture. Within the Graduate School of Architecture (G/SoA), students can
continue their education to purse the professional M. Arch in 2 years. Also offered is the
4-year M.Arch Core alternative for students who lack any formal education in
architecture. The G/SoA also offers a variety of 2-year Master of Science degrees with
specialties in Historic Preservation, Architecture Pedagogy, Architecture History &
Theory, and Building Technologies.

The University of Florida, School of Architecture, has well established study
abroad programs that vary in length from long-term to short-term programs in Italy,
Mexico, Hong Kong, India, and Jamaica. Three of the participants who I interviewed had
spent a semester abroad in the University of Florida’s Architecture Center in Vicenza.
This program is offered for both graduates and undergraduates. These students live in
Vicenza and take their courses at the center. The curriculum is structured according to a
set list of required courses in architecture design, theory, and history that students are
required to take. The program also includes travel excursions that the students take with
their professors to other parts of Italy and other European countries.

One of the University of Florida participants talked about her experiences on the

travel study abroad programs offered by the University of Florida in Mexico. According
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the organizers of this study abroad program, the main emphasis of this international
studio “pays close attention to the impact of climate, culture and construction on the
design of new public spaces and building tectonics.” This particular program is organized
as a vertical studio where students take courses in Mexico and then later complete the
design studios in Gainesville. The program is only offered during the summer months and
is based in Jalisco. Excursions to other cities and areas of Mexico are also included as
part of the experience.

Data Collection

Data collection for this study on the implications of foreign travel and study for
architecture students at the University of Miami and Florida International University, and
graduates of these institutions and alumni of the University of Florida and Syracuse
University primarily involved participant interviews, and the use of my field journals and
my observational notes. | also examined the students’ sketch journals and photography
during the course of the interviews. Since my research was based on a phenomenological
mode of study, my questions were drawn from this perspective in an attempt to
understand the meaning of specific events and interactions of the participants in particular
situations as suggested by Bogdan and Biklen (2006).

The challenge for the interviewer, however, is to build upon the answers and
explore the responses in order to have the participants reconstruct their experiences
(Seidman, 2006). In the case of my study, having students recount experiences as
individual stories was a means to better understand how international travel influenced
each individual’s perception of architecture. The experience of sitting in a piazza in

Vicenza, for example, or sitting in a Parisian café drinking an espresso while observing
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pedestrians illustrates how these students begin to engage the urban context and possibly
appreciate the urban spaces of these European cities. In my own personal experience, |
have often sat in urban cafés just to observe people and architecture. In fact, one of my
most memorable experiences was sitting in an open café directly in front of the Cathedral
of Strasbourg in a late summer afternoon just observing how the changing sunlight
affected the visual perception of this Gothic cathedral.
Interviews

The interview process was important to develop an understanding of the
transformative nature of travel, and how international travel and study can develop into
experiences that influence or change the way the traveler thinks about him or herself. As
part of this study, | selected four architecture students who had participated in
international travel and study abroad programs from the University of Miami, and five
from Florida International University to interview. | also interviewed four graduates from
the University of Florida and an alumna from the University of Syracuse who had also
experienced semester and year-long study abroad programs. | used open-ended questions
that are listed in Appendix B to develop an understanding of how each student benefited
from the experience of international travel and study, and how it impacted their
experience of their curricula and influenced their learning about architecture. The
questions listed in the Appendix A served only as a guide and were modified to suit the
special situations of each interview. Each interview lasted approximately 35 to 90
minutes and was electronically recorded for analysis.

I interviewed the participants of this study individually and in pairs. The

circumstances of my contacts with the participants usually dictated whether or not the
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interview was on an individual basis or not. | encouraged some of the individuals, for
example, to invite their student colleagues who had participated in the same study abroad
programs to interview together. | thought that the discussions generated between these
individuals during the interviews would be insightful and possibly provide perspectives
about the study abroad experiences not possible in the individual interviews. The paired
interviews were usually the longest and | did notice that the participants often engaged in
conversation about the study abroad experiences with one another during the course of
the interviews. The information generated from these discussions provided interesting
insight into the nature of the experiences.

As far as the paired interviews are concerned, | interviewed Marc and Kate as a
pair. As husband and wife, | felt that it would be interesting to listen to them both talk
about their study abroad experiences. Our interview lasted almost 90 minutes. Gloria
and Leslie were interviewed together at a restaurant. Gloria had introduced her friend,
Leslie, to me the night of our encounter. Our initial interview also lasted approximately
90 minutes and was followed up with individual meetings and phone calls to verify that
the information presented in the study was accurate. | also talked to Leslie on a number
of occasions after our initial introduction to discuss her creative work and to develop a
better understanding of her design projects. | interviewed JP and Alistair together at the
University of Miami. Alistair’s name had been provided to me by the director of the
University of Miami semester abroad program and JP had been introduced by a mutual
acquaintance who worked in the dean’s office. | interviewed both students
simultaneously because it was the only time that they had available. | was unable to

continue any further discussions with Alistair because he had moved from Miami after
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the interview. Although Alistair did provide sufficient information about his experiences,
| felt that JP was a little more reserved and as such the interview only last 45 minutes.

I met with Julian and Lizette at the Florida International University, Green
Library. | had known Julian as a former student and he had agreed to help me locate
students who would be willing to talk about their study abroad experiences in Genoa.
Julian introduced me to Lizette the day of our interview. | found that both individuals
talked rather openly about their study abroad experiences and the interview lasted
approximately 60 minutes. Alex and Julian were also interviewed simultaneously at
Florida International University. Both students had participated in the Genoa program at
the same time. In comparison to Jaime, | found Alex to be somewhat reserved. As such,
our interview was one the shortest lasting only 40 minutes. Jaime also provided
examples of his creative work after the initial interview.

My interview with Connie, for example, was one of the longest and most
involved. The interview itself lasted for about 90 minutes and we continued to
communicate via email after our initial contact. Connie was very open about her
personal experiences and | was able to use her data as a primary source of information. I
also interviewed Guillermo individually and met with him on several occasions after the
initial contact to discuss the transcripts and analyze his creative work. Of all the
participants, | met with Guillermo the most after our initial conversation that lasted over
60 minutes. Guillermo was very willing to offer examples of his creative work for this
study. I also met with Aliana and Julia individually at different times and locations.
Both interviews lasted approximately 35 minutes. Aliana provided examples of her

creative work after our initial conversation.

60



The interviews varied in length depending upon how much the participants were
willing to talk about their study abroad experiences. Some of the individuals were very
willing to disclose even personal information about their experiences. Others, on the
other hand, were somewhat reserved. | also conducted a second interview with seven
individuals to address any further questions that I had from the initial interview. The
second interview also provided me with an opportunity to conduct member checking to
verify that the transcripts accurately captured the information from the first interview.
The second interview also provided me with the opportunity to study the students’ sketch
journals, photography, and studio design projects to understand how study abroad had
influenced their understanding of global architecture. The second interview with each
student also varied in length, and | asked questions to learn about their study abroad
experience in light of the creative work and the images they provided. Sketches and
photography provided important information about what each student found important
during their travels and studies abroad (Bogdan & Biklen, 2006). The studio design
projects also illustrated and provided examples of what each student learned in terms of
architecture and design while studying abroad.

Although there are many different types of interviews, | used a narrative interview
that “centers on the stories the subjects tell, on the plots and structures of their accounts”
(Kvale & Brinkmann, 2009, p. 153). In a narrative interview, short stories develop about
significant experiences that are seen through the eyes of the interviewees and often
shaped by their own life history. The use of narratives also facilitate the flow of the

interview process because it is one of the more natural cognitive and linguistic forms
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through which individuals organize their ideas and experiences (Kvale & Brinkmann,
2009).

According to Seidman (2006), there are three interviews used in a
phenomenological study that can help the researcher understand the meaning of the
participant’s experience in question. The focused life history, the details of experience,
and the reflection on the meaning of the experience interviews are all necessary to
“understand people’s behavior in the context of their lives and the lives of those around
them” (pp. 16-17). Although these interviews are conducted separately and
independently with each student, | used aspects of each and collapsed them into one
interview, and | used a second interview as a follow-up and opportunity to study the
students’ creative work. | decided to conduct one interview with a follow-up because the
architecture student participants tend be a transient sample, and eliciting their input
proved challenging because of their academic time constraints.

Prior to beginning the interview, however, it is important to set the stage by
briefing the interviewee about the purpose of the study, the role and rights of the
participant, and the use of recording devices (Kvale & Brinkmann, 2009). This is
intended to make the interviewing process as comfortable as possible for the participant,
and ensure that whatever concerns the individual may have about the interview are
adequately addressed. In as much as the briefing serves to create a sense of ease between
the interviewer and interviewee, a debriefing serves to dispel any tensions after the
interview (Kvale & Brinkmann, 2009). In this study, | asked the participants if they had

anything further to add concerning their travel abroad and study experiences at the
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conclusion of the interview. | also invited them to comment about the interview and
interview process.

As an introduction, the focused life history helps the interviewer understand the
participant’s personal background in relation to the experience (Seidman, 2006).
Understanding a student’s biographical background helped me to later understand the
significance of the international travel experience in light of the student’s ethnic and
socio economic background, and gender. Not all students, for example, may have had the
prior opportunity to travel abroad, or have had exposure to foreign cultures. The initial
shock of landing in a foreign country might be factor of how these students relate to
foreign environments. Certain prejudices may also become apparent if students have had
limited foreign exposure (Scheunpflug, 1997). The possibility of automatically
associating a mosque with terrorism, for example, may exist because of misperceptions
about Islam currently exploited in the public media.

Establishing the level of understanding about architecture in relation to global
history, geography, religion, and even linguistics are also important factors in the initial
phase of the interview to determine student awareness about the built environment and
the influences that shape the development of architecture. Graduate students, for
example, were generally better able to articulate their understanding about architecture
and convey a greater appreciation for the cultural influences that shape the built
environment because they were intellectually and emotionally more mature than
undergraduates, and had a greater awareness of themselves and their environment based
on the courses that they had previously taken. Knowing the types of courses students took

allowed me to understand how their educational experience influenced how they

63



perceived architecture while studying and travelling abroad. From my own personal
experience, | benefited greatly from the undergraduate courses | took in history,
philosophy, linguistics, and international economics to understand better how architecture
in one culture differs from another.

The focused life history not only served as a means of introduction but also, in the
case of my study, gave me a better understanding of why the student chose to study
architecture and participate in an international study or travel program. Asking students
why they spent a semester or year abroad also revealed certain aspects of their academic
priorities and professional goals. Some students, for example, decided to travel abroad for
curiosity and saw it as an opportunity for some adventure and escape. Others travelled as
a means of complementing their undergraduate or graduate experience. As an
undergraduate, | travelled and studied abroad mostly for curiosity and adventure. As a
graduate student, however, I chose to participate in international study programs as a
means of complementing my education and enhancing my professional aspirations.
Seidman (2006), however, recommends asking students “how” they accomplished certain
tasks rather “why” because it encourages them to reconstruct their experience and
disclose information about their past that is relevant to the topic being studied. From my
own personal experience, understanding how | became an architect or how I travelled, for
example, reveals aspects of my personal history and disclose some of my own personal
priorities.

Seidman’s second interview deals with the experience and its purpose is “to
concentrate on the concrete details of the participants’ present lived experience in the

topic area of the study” (Seidman, 2006, p. 18). In this instance, | encouraged the students

64



to develop a narrative of their travel experiences and a discussion about the courses they
took while studying abroad. | asked questions about the countries they had visited and
buildings they had encountered. | also asked these architecture students to comment
about how they experienced the culture in terms of the food, music, language or lifestyle.
These questions provided some insight about the students’ interests and the manner in
which these interests complement their study abroad experiences. Questions about the
courses taken also helped to establish an understanding of the specific structure and
intended outcomes of the study abroad program. Did the students, for example, take
courses related to culture or was it entirely based on an architectural studio format? |
also wanted to know how much free time students had and what they did with their free
time. This was important to establish how independent and proactive the students wer in
experiencing their foreign environment. From my own personal experience, | gained
more from my study abroad interacting with foreign nationals than listening to a lecture.
As part of this study, I also wanted to know specifically what the students saw.
Did they only see historical structures? How much of the vernacular was experienced
and to what degree did they experience modern works? Understanding what students
saw and experienced elicited responses as to how the architecture touched them
emotionally. I can remember on many occasions in my own travels becoming
emotionally overwhelmed in certain secular and sacred spaces. Students developed
preferences in the types of architecture they wished to experience. For some, the sacred
held greater meaning than the profane. For others, modern and postmodern architecture
incited greater excitement than examples of architecture from antiquity. Understanding

what students saw and experienced revealed if their exposure to the architecture of their
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host nations was balanced in terms of historical significance. Although it is impressive to
experience a fortress from the 13th century, much of what is lived on a daily basis is
vernacular. Sitting in a tavern or “pub” from the 15th century can also provide a valued
lesson in architectural history, not to mention the opportunity to personally interact with
foreign nationals in a culturally explicit environment.

Details rather than opinions are important for the participant to develop the
meaning of the experience, which constitutes Seidman’s (2006) third and final interview.
According to Seidman (2006), the meaning of an experience does not necessary refer to
satisfaction or reward but it “addresses the intellectual and emotional connections
between the participants’ work and life” (p. 18). In the case of my study, | wanted to
understand how international travel and study abroad influenced the students’
understanding of global architecture, and how it directly affected their experience of the
curricula. The experience of travel and the manner in which it affects the curricula can be
viewed from an intellectual and emotional perspective. Students realized, for example,
the intellectual connection between what was learned in a history course and what they
experience when visiting a structure in question. Students have told me on many
occasions that their travels were greatly enhanced by having taken prior courses in
architectural history and theory. For some of the participants of this study, visiting a
structure that was studied in class was an emotional experience. The significance of the
Pantheon, for example, was not as apparent in a slide show presentation as it was when
they actually experienced the exterior and interior space of this iconic structure. In my
own personal experience, visiting the Hagia Sophia in Istanbul was an emotional

experience because of the scale, magnitude, and beauty of the structure. Although I had
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heard and read about the Hagia Sophia, the experience of being in that space was
unparalleled to any historical or intellectually based description of the structure that | had
read or heard.
Data Sources

In addition to the interviews, the use of a variety of empirical materials including
photography and sketch journals are used in qualitative research because they “provide
strikingly descriptive data, are often used to understand the subjective, and are frequently
analyzed inductively” (Bogdan & Biklen, 2006, p. 141). | asked the participants to
provide examples of their travel sketches and photography as a means of understanding
what they saw. | was not as concerned about the level of technique or talent in the
drawings, as | was about analyzing the images in terms of what they to intended to show.
Documenting specific details of a building, for example, revealed a curiosity and
understanding of specific building construction methods. These images transcended a
mere documentation of architectural details, but also revealed how each student saw and
defined their world and physical surroundings (Bogdan & Biklen, 2006).

Sketch Journals

Students’ exploration of a country and its culture is greatly enhanced if they
acquire a personal sense of travel through the use of a travelogue or sketch journal
(Brady, 1999). In terms of the journals, | specifically observed how the images began to
capture details of design and appreciation for the subtleties of architectural or urban
space. In essence, | was interested in how the individuals’ understanding of architectural
theory and history were documented in their travel journals and how, over time, this

understanding had intensified through the images. Transcending the basic image of a
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building, these diagrams revealed architectural ideas pertaining to the primary elements,
organization of space, form, function, circulation, proportion, scale, and ordering
principles (Ching, 1998). These diagrams also indicated the level of student
understanding about important design concepts and their awareness of how these
architectural ideas were implemented in buildings. In terms of experiential learning, the
sketches are a means by which the students are able to conceptualize what they have
experienced and learned about architecture.

The use of sketch journals is important to the education and professional practice
of an architect. Sketching, after all, is a means through which the student or professional
documents observations and ideas. Drawing and sketching are required courses that every
undergraduate and graduate architecture student takes. Although it is commonly
understood within the academy that drawing and sketching are important components of
the design process, very little research exists about their implementation in the pedagogy.
The sketches of Aldo Rossi and Le Corbusier, however, have been published and offer
important insights about their creative imaginations and the manner in which these
renowned modernist architects engaged in the process of observing (Jones, 2001,
Portoghesi, 2002). In the case of Le Corbusier’s sketches and journals, his drawing of the
buildings on the Acropolis reveal “the sublime poetry of well-proportioned, timeless
spaces defined by classical decorum and the effort he made to know architecture” (Jones,
2002, p. 141). The act of observing and drawing can develop into a complete awareness
and understanding of any given object or condition (Franck, 1973), and one can learn a
great deal from these sketches because of what they expose and reveal about the

structure, site, and context.
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Data Organization and Analysis

Documenting the experience and providing an understanding of what the
experience means for the individual having the experience is the essence of
phenomenological research (Moustakas, 1994). Once the experience has been
reconstructed and documented, the interviewer next analyzes this information within a
phenomenological framework to determine the general meaning of the experiences and
the specific relations found in the descriptions (Moustakas, 1994). An understanding of
these relations, however, can only occur through an effective analysis that includes
working with the transcripts, organizing and synthesizing the information, searching for
patterns, categorizing and determining what is important and what is to be learned
(Bogdan & Biklen, 2006).

In terms of the interviews, all dialogue and conversations were taped and
recorded. Notes were also taken in the course of the interviews as an initial part of the
analysis. | observed how the participants responded to the questions in terms of body
language, inflection, anticipation, or even hesitation (Kvale & Brinkmann, 2009). | also
encouraged the participants to share their travel sketches, journals, and photography as
part of the interviews for me to better understand what they saw, experienced, and how
the travel abroad potentially transformed their perception of architecture.

Once the interviews were conducted, recorded, and transcribed, the next
undertaking was to analyze the responses in terms of observations. The task of coding
was necessary to organize the data into categories to uncover or discover specific themes
and potential patterns of experience. According to Bogdan and Biklen (2006), there exist

different types of codes that are established according to categories which help in sorting
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and analyzing the data. The codes of this study were initially created and organized based
on the types of questions posed. A context code, for example, was also used in my study
to observe the responses of Florida International University, University of Miami,
Syracuse University and the University of Florida students and alumni. | also used a
context to code the responses of graduate and undergraduate design students from these
institutions. Because | interviewed a variety of individuals about their international travel
and study abroad experiences, understanding how they perceived themselves in terms of
their word views established yet another set of codes. | created these codes based on their
social economic and ethnic backgrounds, gender, and professional and academic
aspirations.

Since international travel and study abroad offer a host of transformative
experiences, categorizing and coding these experiences served to illustrate the importance
of international travel on the personal and professional development of undergraduate or
graduate architecture students. Process codes, for example, were helpful in documenting
how students’ perceptions of architecture changed throughout the course of the travel. |
also documented how the participants’ perceptions of themselves changed while living
abroad and upon their return to the U.S. From personal experience, | remember definite
stages of development that occurred during my junior year abroad and how they became
manifest upon my return to the U.S. The ability to communicate with local nationals and
the ability to use public means of transportation were key stages that not only made me
more self-confident, but it also allowed me to assimilate into the culture more freely.

I also developed analysis codes to document the types of activities that the

participants undertook while abroad. I felt that it was important to understand how
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students took advantage of their time while travelling and living abroad. There were
specific activities, for example, that illustrated a sense of independence and self-reliance.
Using public transportation and learning to buy groceries, for example, was an indication
of self-reliance maturity for some of the participants. Attending lectures, visiting
museums, sketching in a piazza, or sharing an afternoon of conversation with a local
national were memorable events. These events were also transformative because they
revealed how certain individuals began to show greater cultural appreciation and
awareness of their foreign environment (Younes & Asay, 2003).

Once the responses were codified, the next phase of the study was to
contextualize the information and seek possible themes and relationships within the data.
The process of phenomenological research analysis, according to Moustakas (1994),
involves a number of steps that include bracketing, horizonalizing, and clustering of
horizons into themes to develop the textual descriptions of the experience. Bracketing
refers to organizing the data according to codes as dictated by the questions and answers.
Horizonalizing is the process of identifying relevant expressions of the topic which are
then subsequently clustered into common categories to develop the textual descriptions of
the experience. In terms of my study, | organized the data according to specific codes and
I used bracketing and clustering techniques to develop thematic relationships and to
identify commonalities in the responses.

Dependability and Consistency of Study

Although a phenomenological study may be well suited for my study on the

impact of international travel on students studying architecture, there were, however,

some issues and constraints that were considered and addressed in the course of the

71



research and investigations. Since | interviewed racial and ethnic minority students and
addressed their responses from the point of view of culture and ethnicity, my status as a
White male architecture professor had to be taken into consideration. According to
Seidman (2006), “the issues of equity in an interviewing relationship are affected by the
social identities that participants and interviewers bring to the interview” (p. 99).
Seidman (2006) also writes that the interviewing process is fraught with issues of power,
which stem from how we perceive ourselves in terms of ethnicity, education, social class,
and gender. To overcome this issue, | was sensitive and aware of these potential
constraints when conducting the interviews and addressing the subjects in question.

Another limitation was the subjective nature of the research and my ability to
accurately establish the meaning of a participant’s experience. The challenge for the
phenomenological researcher is the ability to understand the subject’s sense of reality.
According to May (2002), “the effort is to become the actor in order to go beyond
empathy and establish understanding of the meanings that the actors of a given encounter
gave to the encounter while it was occurring” (p. 149). Being aware of my own personal
thoughts and reactions to the given responses enabled me to better understand the
meaning of the experience from the participant’s perspective. As a planned measure, |
recorded my thoughts and reactions in my researcher journal.

Lincoln and Guba (1985, 1986) address another set of limitations in qualitative
research or study. In their article, But Is It Rigorous? Trustworthiness and Authenticity in
Naturalistic Evaluation, Lincoln and Guba (1986) not only advocate greater rigor in
qualitative research, but they also introduce notions pertaining to credibility,

transferability, dependability, and confirmability. These issues or techniques seek to
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create a sense of trustworthiness regarding qualitative research to ensure that the study is
value-free, objective, consistent, and applicable. In terms of my study, | attempted to
make the work credible through prolonged and lengthy contacts with the architecture
student participants. | used member checking to verify that the transcripts accurately
captured the participants’ interviews. To facilitate transferability, | provided extensive
descriptive data about the context so that others could make a judgment or decision to use
my findings based on the degree of fit or similarity of the study. For dependability and
confirmability of my study, | took Lincoln and Guba’s recommendation into
consideration and developed an external audit to review the process and the data of the
study. I selected someone who has no affiliation with either institution or academic
discipline to audit my work (Lincoln & Guba, 1986).
Chapter Summary

In this Chapter 3, | have discussed the method of investigation on how
architecture students may benefit from the exposure to foreign cultures through
international study and travel. | have also included information about data gathering,
participant selection, interviewing procedure, methods of participant response coding,
and the delimitations of the study. Chapter 4 introduces the participants and provides a

discussion on the interview process.
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Chapter 1V
PROFILES OF THE PARTICIPANTS

This study focused on how architecture students benefited from the exposure to
foreign cultures through study and travel abroad programs. | interviewed professional
architects and students who were enrolled in the graduate and undergraduate architecture
design programs at the University of Miami, Florida International University, the
University of Florida, and Syracuse University in order to assess how their study and
travel abroad experiences complemented their education and influenced their
understanding and appreciation for architecture. The participants of this study were also
questioned about the influence of these experiences on their professional and personal
development.

Study and travel abroad have significant implications on the study of architecture.
Taken from the perspective of professional architects and students who were enrolled in
the undergraduate and graduate architecture design programs of the previously mentioned
institutions, this investigation addressed the implications of travel and study abroad
experiences by investigating the following questions:

1. How have travel and study abroad shaped the educational experiences of

those who are studying or have studied architecture?

2. How have travel and study abroad complemented the architecture
curricula?

3. How have travel and study abroad experiences enhanced the understanding and
appreciation of architecture of those who are studying or have studied

architecture?
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4. How have travel and study abroad influenced the personal and profession
development of those who are studying or have studied architecture?
These questions were answered from the students’ points of view. These questions also
made travel and study abroad central to an understanding of students’ experiences and of
the architecture education.

In Chapter 4, | introduce each of the participants of this study. I used the
information gathered from the lengthier discussions as primary sources. Some of the
participants shared more information than others and I used their information as primary
sources. The shorter discussions were used to support the findings of the primary sources.
These have been identified in the following chapter.

The Participants

To understand the influence of international study programs on the personal and
professional development of architects and architecture students, | interviewed 15
participants. These individuals varied in age and ethnic backgrounds and included men
and women. The participants also varied in terms of their personal aspirations and their
academic and professional attainments. In some cases, | had known these individuals as
professional colleagues or former students. In other cases, | was provided names of
students to contact and interview by the deans of the architecture programs and the study
abroad program directors of the University of Miami and Florida International
University. | also relied upon the help of former students to help me locate willing
participants for this study.

The following section introduces the participants of this study. My initial

interview with each individual lasted between 35 and 90 minutes. | conducted the
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interviews in a variety of locations chosen by the participants that included restaurants
and coffee shops, classrooms, conference rooms, and offices. In some cases | interviewed
the participants individually. In others, | interviewed the participants in pairs. In some
cases, | encouraged some of the individuals to invite a spouse or friend who had
participated in the same study abroad programs to interview together.

All of interviews were electronically recorded and later transcribed for the
analysis and coding. To maintain anonymity of participation, | changed the names of
each participant mentioned in this study with the exception of Leslie who insisted that |
use her name. | also kept notes in a journal to record my thoughts about the discussions
that were generated during the course of the interviews.

The profile descriptions of the participants vary in length. Some of the
individuals, for example, talked at length about themselves and their experiences while
other participants were somewhat reserved. Some of the individuals were also quite
willing to share their creative work while some were reluctant to do so. As such, several
of the participants provided sufficient data to serve as primary sources of information for
this study. I used the information provided by the other participants as a means of
justifying and supporting the information provided by my primary data sources.
Guillermo, Connie, Aliana, Gloria, Leslie, Marc, and Kate, for example, were my
primary sources of information because of the significant amount of information that they
shared with me regarding their study abroad experiences. These individuals also
disclosed more information about themselves than the others and as such | was able to

write more about them in the profiles section of this chapter than the other participants.
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The fact that the individuals who served as primary sources of information were
graduates and not current students of design programs came to me as no surprise.
Because these individuals had had time to reflect upon their study abroad experiences,
they were much better prepared to talk about the transformative aspects of their study
abroad. They could better relate about how their travels and study abroad experiences
had influenced aspects of their personal and professional development. These individuals
were also older and had more to convey about their personal and professional lives. | did
not, however, consider the students to be less important top the study. In fact, | later
realized that the information provided by the current students in many respects supported
what the graduates had mentioned in terms of their experiences studying architecture
abroad. In terms of my analysis of the data, the fact that | tended to reference past
graduates of design programs more frequently than the current students had little effect
on how | interpreted the data. What was significant for this study was the fact that all of
the participants had participated on a semester abroad study program and were either
current students or had been architecture students enrolled in a design program.
Guillermo

Guillermo is a 36-year-old adjunct faculty member at Miami Dade College who
had worked for a number of years as an architect before dedicating much of his current
activities towards teaching and art. 1 choose to interview Guillermo because of his diverse
academic and professional background. Guillermo was a primary source because of the
amount of time that | spent interviewing him and the amount of information he was
willing to share in terms of his creative work. Guillermo holds an undergraduate degree

from the University of Miami in Fine Arts and Anthropology. Upon graduation, he
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applied to the University of Florida to pursue a Master of Architecture but left after the
first year and returned to Miami to be with his mother who was ill at the time. He
transferred his credits to Florida International University and continued his architectural
education eventually graduating with the M.Arch 3 years later. When asked why he did
not apply to his alma mater at the University of Miami, he cited financial costs as the
reason for his decision to continue his education at a state institution. The international
study abroad was not initially a factor in his decision to attend Florida International
University.

Guillermo is of Hispanic and Arabic ethnicity and grew up speaking Spanish in
his home. He had lived most of his life in Miami and only moved away to Gainesville to
study architecture at the University of Florida for a year. Guillermo has lived in a number
of areas of Miami, including Little Havana, and provided a rather painted description of
his childhood home. He described the structure as a wooden framed building, raised on
platforms, with opening in the roof where he could see the stars at night. During the wet
season, the furniture and living arrangements had to be reorganized to accommodate the
leakage that was collected in buckets placed throughout the house. His description of his
home was an interesting part of our initial conversation because it illustrated his ability to
describe conditions and situations as they pertained to a more personal aspect of
architecture and building. His conversations about his childhood home also provided
some personal insight about Guillermo’s life that had not been shared in our previous
social interactions.

My conversations with Guillermo tended to flow quite freely. This may have been

due in part to the fact that I have known Guillermo personally and professionally for the
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past 5 years. It may also have to do with his age and maturity. Guillermo has a number of
academic degrees and interests outside the field of architecture. | found that his interest in
art, and his ability to document his experiences graphically added to the richness of his
experience. He talked at length about sitting in piazzas just observing and documenting
what he experienced in his travel journals. As an artist, Guillermo was also willing to
provide examples of his creative work done in Rome during the semester abroad program
with Florida International University. His art and architecture design is well documented,
and | was able to use much of the work to illustrate what he had learned and observed
during his semester abroad in Rome. In terms of his architecture education, Guillermo
talked about enjoying the design process the most. “What | enjoyed about the design
process was sitting down and thinking of an initial idea, working at that idea and carrying
it through and ending up with a structure.” Guillermo associated this type of experience
with his earlier work in ceramics. “It tied into my first interest which was art and
ceramics and sculpture. How do you create something from a single line, and it ends up
being something completely different?” The design process is the same for architecture
as it is for any art form. The only difference is the outcome. Guillermo is an avid artist
and sculptor who likes to synthesize art with architecture.

On our second interview, Guillermo shared an example of some of his recent
design work which is the development and exploration of a hurricane proof shell that
serves as a main structural component for a single family residence. Figure 7 is a model
depicting his design idea. The proposed shells are made from a single form of cast

concrete, and their shapes are developed sculpturally and organically from examples
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found in nature. Guillermo shared these design ideas with me on our second interview as

examples of some of his ongoing creative work.

|

-

Figure 7. Hurricane Resistant Architecture Design Model by Guillermo

Guillermo, however, also mentioned what he disliked about architecture and was
the only participant to do so:

I didn’t like the competition. I think architecture is an art, and you do what is best

for the sake of having a good project. If your project is the best project and if your

classmate’s project is not the best, then you help them further their project.

I believe what Guillermo experienced in terms of competition amongst students is

something that is very prevalent within the study of architecture. By its very nature, the
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profession and study of architecture is a competitive endeavor. The process of becoming
an architect can take 10 to 15 years from the time a student enters a design program to
graduating and passing the Architecture Registration Exams (Waldrep, 2006). In
professional practice, many design projects are initially offered and awarded as
competitions. The design studio is also a competitive environment. Often, students do
compete with one another for the best designs and highest grades. Failure to perform
adequately in design studio is one of the contributing factors that increases a sense of
anxiety in the design curriculum. In fact, fear of failure was seen by architecture students
as a determining factor motivating them to study but it has had the adverse effect of
contributing to high levels of stress and anxiety (Bachmann & Bachmann, 2006).
Aliana

Aliana is a graduate of Miami Dade College and continued her studies at the
University of Miami. She earned the B.Arch and has been working in architectural
practice for the past 4 years. Her parents are from Columbia and Honduras, but she has
lived her entire life in Miami. She was raised speaking Spanish, but has an excellent
command of the English language. | used Aliana’s discussions and design work as a
primary source of data for this study.

Aliana had limited travel experience prior to her study abroad experience; much
of her travels were to South and Central America where she would visit her family. She
talked a little about one of her trips to Honduras and the impression it left on her as a
young child:

You see immediately that it’s a culture shock when you step out the door of the

airport. The day we arrived on one of our trips to Honduras they were regulating

the water and electricity. The first time we were there we had no water and
electricity for a week. Right there, it’s a slap in the face welcome to our country.
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I could not help but remember my own experiences travelling in Honduras and the power
outages in some of the towns that | visited.

Aliana was very cooperative when | initially approached her to participate in my
study. I had known Aliana as a Miami Dade College student and had always noticed her
professional demeanor. | was aware of the fact that | had been her professor, and | was
careful not to approach our meeting from a professor-student relationship. Although I
never taught Aliana in a design studio, I did not want to project myself in an authoritative
position. If anything, | wanted to acknowledge her accomplishments in terms of what she
had achieved both professionally and academically. | attempted to create an intellectual
friendship that would serve to highlight Aliana’s accomplishments, and provide me with
necessary insight about the influence of study abroad on her professional and personal
life. When asked what she enjoyed most about studying architecture, Aliana was quick to
reply that she enjoyed designing and working with materials.

My favorite classes were definitely the design courses, the opportunity to work

with materials. I’m very visual so | immediately could think of something and

build it in my mind. So | had that opportunity there and just the aspect of
architecture that I really liked.

Aliana had participated in a 6-week Grand Tour of Europe study abroad program
which was later complemented by courses taken at the University of Miami during the
remainder of the semester. When | initially contacted Aliana, | was under the impression
that she had participated in the semester abroad program in Rome. It was only during our
interview that I quickly realized that she had enrolled in the Grand Tour. | decided,

nonetheless, to proceed with the interviews because | felt that I could use Aliana’s

experiences as a possible comparison since her program was a relatively short term travel
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and study abroad experience. The Grand Tour is not a stationary program located in one
city, but is an actual tour of various European countries. The courses offered during the
program were often conducted in the bus and trains that the students and faculty took to
get from one destination to another.

Although there is more focus placed on the implications of long terms study
abroad experiences, short term international field study has become increasing attractive
to many students. “Short-term courses are a means to achieving the active and engaging
learning benefits of conventional subject areas while offering a somewhat
internationalized program of study” (Dekaney, 2008, p. 14). There are a number of
reasons why students may opt for a short-term study. These may include financial
limitations or time constraints that students sometimes face (Stanitski & Fuellhart, 2003).
Whereas short term travel experiences may be more affordable and offer students an
opportunity to visit a number of countries within a short period of time, there are,
however, challenges inherent in travel tours. Making observations about everyday life,
according to Callihan (2009) is more difficult than trying to do so while living in one
place for a prolonged period of time. Aliana was not really able to answer specific
questions as they pertained to her observations and interaction with the local nationals of
the countries she visited. In fact, one of the common issues that travelers experience
when on tours is that they are less prone to interacting with host nationals. Many tend “to
stick together, speak their common language, and do not get involved in the day to day
happenings of the place where they are visiting” (Callihan, 2009, p.28). This was very
evident in my conversation with Aliana and not with the students who had participated in

the semester or yearlong study abroad programs.
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Although Aliana was not able to address certain aspects of the interviews, I still
felt that her discussions had value and merit to the research. | was particularly interested
in what she learned, and how she was able to integrate the travel experience in her design
work. In fact, Aliana was able to discuss what she appreciated about European
architecture, “I definitely think about the approach towards a building more than what |
did prior to going to Europe.” She also listed a series of observations that included the
use of materials and the creation of intimate spaces, large spaces, and circulation in and
around specific structures, as design related ideas that interested her. Aliana provided me
with some examples of her studio design work that illustrate what she had learned and
observed during her study abroad in Europe. She also talked about how her travel
experience actually made her want to travel and experience more beyond her familiar
surroundings,

I’m going to continue travelling. Right now my husband and | are travelling the

United States. We like to pick various locations to visit and spend some time in

each state to learn and experience the different types of architecture that we have

here in the United States.
Aliana, however, was not the only participant express an interest in American
architecture because of her study abroad experience in Europe. Other individuals had also
expressed an interest and intent to travel and learn more about the architecture and urban
design or American cities after their return from Europe.
Julia

Julia is a 25-year-old recent graduate of Florida International University School of
Architecture. She obtained the 4-year undergraduate nonprofessional degree and is now

working for an importer of high-end Brazilian furniture in Miami. Of Brazilian ancestry,

Julia spent much of life in Miami. In addition to her travels to visit family in Brazil, Julia
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had travelled to Europe as a teenager as part of high school exchange programs. When
asked if she remembered some of the sites she visited, Julia answered, “The sites, yes.
Because | was 14 though, there where places like the Sistine Chapel that I didn’t
remembered at all. You don’t appreciate it as much when you’re that young.” Julia did
mention, however, that her decision to participate in a study abroad was in part
influenced from her earlier travel to Europe.

Julia had studied architecture at the Florida State University for 2 years before
transferring to Florida International University to complete her design degree. When |
asked her why she left FSU, Julia replied:

I graduated high school and, like a lot of the kids, | wanted to get away from the

house so | moved to Tallahassee. | studied at FSU for 2 years taking the

perquisites but I didn’t like Tallahassee. It was a small city and not a lot to do
there. There was also not a lot of diversity. | decided to come back to Miami and |
started architecture at Florida International University.
Julia opted for Florida International University because of its affordability and location.
She had also taken courses at Miami Dade College and completed some lower-division
courses concurrent with her architecture studies at Florida International University.

I was happy that Julia had agreed to be part of the study because | had known her
as one of my students. In fact, Julia had enrolled in my Architecture Design 3 course and
had demonstrated much talent as an artist and designer. Julia excelled in the design class
and her work was excellent in terms of the design and craftsmanship of the models and
presentation materials. Julia mentioned that she enjoys architecture because it “allows
you to be creative and come up with completely different things, and be freer than I guess

some traditional 9-5 office type of jobs.” | associated with this response because my

reasons for becoming an architect and studying architecture were also an attempt to find a
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more satisfying career. | had worked in a number of 9-5 jobs prior to enrolling in
architecture school. Like Julia, | was also looking for the freedom of expression that |
thought a creative based profession could offer.

Since | had known Julia as a student, | was interested in learning how her
understanding of architecture had developed over the course of a couple of years. | was
also interested in learning how the study abroad had complemented her educational
experience. Because | had been her professor, | was careful to note any tendencies of
asserting myself in the capacity of a professor or in an authoritative role. | tried to
diminish these tendencies by engaging her as a professional. | no longer viewed her as a
student, but as someone who was ready to enter the field of architecture, and make a
contribution to the profession. In fact, when I asked her about her professional aspirations
I was not surprised that she intended to pursue graduate studies in business,

For right now, I’m working. | want to eventually tap into a Master’s in Business

Administration because my goal ultimately is to own my business. | am not

certain whether | want to be an architect or an interior designer.

Regardless of her eventual decision to become an architect or interior designer, it was
clear that Julia’s study abroad experience had given her a greater sense of self confidence
to pursue her personal and professional goals and aspirations.

Connie

My conversations with Connie were the longest and the most involved. | had not
known Connie prior to the interview, but she had been referred to her by a mutual friend.
Because of the length of our conversations, Connie provided much insight into her study
abroad expediencies and she served as primary source of information for this

investigation. Connie was currently employed by Miami Dade County Cultural Affairs
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Department and was working on the completion of a large scale project that involved the
design and construction of performing arts facility in South Miami. We actually
conducted our initial interviews at the job site which did provide me with a unique
perspective about Connie’s professional responsibilities as she had been reviewing some
the blueprints prior to my arrival. Connie had also participated in a year-long program in
Florence through the Syracuse University. Since she had participated in the longest
program, | was particularly interested in learning if Connie’s experience was any
different from the other participants that | interviewed.

Of the professionals that | interviewed, Connie had the most diverse and extensive
experience in architecture. Connie was ethnically diverse since her parents were of Greek
and Italian ancestry. In fact, Connie talked at length about her need to connect culturally
with her family as a reason that motivated her to study and travel abroad. Connie talked
the most about her cultural background and she even mentioned regret about not having
been taught Greek or Italian by her parents:

So even though my father was first generation American, and my mother was

second generation, we were taught to speak only English at home. I’m amazed

about how many people in Miami still hold onto and speak Spanish. I think that
it’s just really wonderful. 1 wish we had that experience. | also wish my parents
had that experience. My mom went to Greek schools and she was ashamed of it.

She spoke Greek, she even used to write Greek, but she hated it because she felt

like a misfit in her Brockton High School because she was one of the few Greeks.
I empathized with her wish to have been taught Italian or Greek by her parents. | feel that
Connie may have connected better with her Greek and Italian heritage had she been
taught the languages. It did become rather evident during the course of our interview,

however, that Connie’s intent to study in Italy was an attempt to “connect” with her

Italian heritage.
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Connie grew up living most of her life in Boston but had moved to Pittsburgh to
study architecture. Upon completion, she returned to Boston and worked for a number of
years in the area. She had earned the Bachelor of Architecture degree from Carnegie
Mellon University but had not participated in a student or travel abroad program as an
undergraduate. When I asked her why she hadn’t participated, Connie answered that she
had a very “jaded opinion” about undergraduate study and travel abroad programs. | was
initially a little shocked by her response. | could not quite imagine why Connie would
have had a jaded opinion about these types of academic opportunities. | pursued the topic
a little further with Connie, and I soon realized that money might have been a factor that
influenced her reaction. “I think because for me it was the cost and always | found the
cost really prohibitive.” | wondered if she felt resentment towards students who could
afford the travel abroad opportunities. | was also curious if her viewpoint might have
changed because she did eventually participate in a study abroad program.

I’ve matured a lot since then, but at the time | was really bitter about it instead of

actually saying well, maybe, I should figure out a way to make this work if it’s

something that I actually would like to do instead of just saying like only the rich
kids get to go.
Although I was initially surprised by her feelings of “bitterness” and resentment towards
those students who had travelled abroad, | was also impressed that she was aware of her
feelings and was willing to share her sentiments with me.

Connie had worked for several years in a number of different architectural
practices and talked quite candidly about her professional experiences. | wanted to learn
more about these experiences because Connie had decided to leave professional practice
to return to university to pursue a post professional graduate degree in architecture. I also

wanted to learn what might have compelled her to make this decision. As Connie talked
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about her professional experiences, | began to take note of her personality and
sensibilities. Not only was Connie open to disclose personal aspects of her life, | felt that
she had a strong personality because of some of the issues that she had faced with the
principals of the small practices she mentioned. Connie talked about having “personality
clashes” with these individuals. | also got the sense that Connie was a collaborative
member of a design team because of her willingness to work with engineers and technical
designers. Connie had developed a sense of respect for the more senior and technically
minded architects at Carlson Associates and she seemed eager to learn from these
individuals.

Since Connie had worked for a number of years in various practices before
participating in the graduate program in Florence, | wanted to learn if she had integrated
aspects of her practical exposure to architecture into her experience of living and
studying architecture abroad. | also wanted to understand why she had decided to leave
professional practice to pursue a post professional degree in architecture:

I just got an itch to go back to school. When | graduated from Carnegie Mellon |

had no interest in continuing the academics because | was really burned out. After

5 years of working, | wanted to get back into academics. Really, | think | was

looking at it as a way to figure out what | wanted to do with architecture. And |

was very drawn and knew that the only thing I really wanted to do was a program
abroad.
From our discussions, | felt that Connie’s decision to return to university and to study
abroad might have been a means of escape. Connie talked about being “burned out” in
practice and she hinted to a sense of dissatisfaction with her work as an architect. Connie
also mentioned at different times throughout the initial interview the need to “figure out”

what she wanted to do in architecture and saw the study abroad as an opportunity to

explore possibilities within the profession.
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In terms of her architecture education, Connie talked about the importance of
historical precedence and how she liked learning from past examples:

I loved the architectural history classes and | especially liked learning about

precedents. | really did love the idea of learning about lessons from other times

and places and people. I loved trying to apply those lessons and understanding
that nothing is really that original.
I was happy to hear these positive remarks about architecture history since the focus of
much of my teaching is centered on architecture history and theory courses. The study of
architecture history and theory are important to the study of architecture because the

Influence of the past is inescapable and a total absence of continuity is

inconceivable. We cannot purge ourselves of the effect our surroundings have on

us; we simply cannot be blind to the existing world, present and past. In any case,
the present state embodies the trials of millennia and it would be foolish and
wasteful to ignore experience which has accumulated since Adam and Eve.

(Brawne, 2003, p. 171)

Not only is it important to understand that architecture is really a continuum of other
forms and styles, it is also important to learn from past examples and precedents and
apply this understanding to the design development of current projects.

Connie also talked at length about her interest in the building process and
approached this topic from a holistic perspective. “I loved the materials and assembly
classes; | loved talking about building integration I guess in the later years and thinking
about how the building functions and how it breathes.” Her thinking about how a
building “breathes” draws interesting theoretical references to the anthropomorphic
qualities and understanding about architecture. Architecture is not a static manifestation

of form and function, but is a dynamic process by which materials and thought converge

to produce buildings (Brawne, 2003). Connie’s mention about how much she “liked
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talking about building integration” makes an important implication about the nature of
architecture.
Leslie

I met with both Leslie and Gloria one evening at a restaurant in the Miami Design
district to talk about their experiences living and studying abroad. Although | have known
Gloria for the past year in her capacity as an adjunct professor at Miami Dade College, |
was first introduced to Leslie the night of our interview. Gloria had mentioned to me
about her friend Leslie who had participated in two summer abroad programs while at the
University of Florida. Leslie and Gloria have known each other for a number of years on
both personal and professional basis having worked for the same architecture practice in
Miami Beach. Leslie and Gloria shared many common factors. Both had studied at the
University of Florida, at different times, and had earned both undergraduate and graduate
degrees from this institution. Both were born in Cuba but had left at different times in
their lives; Leslie at the age of nine and Gloria in her late 20s.

Leslie works for a large architectural practice in Miami and was almost insistent
on participating in my study because of the importance that foreign study and travel had
played in her professional and personal life. Leslie was a primary source of information
because she shared examples of her creative work and talked at length about her
experiences travelling and studying in Mexico. Although Leslie studied architecture, she
currently finds herself working mostly in urban design. “I am actually in the urban
design, urban planning team, and do architecture when necessary. | mostly I focus on the

planning aspects of projects which is different from everything that I went to school to
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learn, but it’s interesting.” Leslie had also participated in two separate study abroad
programs both in Mexico.

I didn’t do the Italy program. I did the Mexico programs. | did two different

summers in Mexico; one as an undergraduate and later one as a graduate student.

One program was in Jalapa, Mexico, and the other was in Guadalajara.

Although these programs were not the traditional semester abroad programs taken in the
fall or spring semesters, | felt that her experiences would be a good point of comparison
since | had already interviewed three other University of Florida graduates who had
participated in the Vicenza program.

Leslie’s prior travel experience was rather limited. In fact, she mentioned that
apart from her travels to Mexico and Cuba, she really hadn’t really travelled much. She
expressed great interest in Mexico, almost a love affair, “an infatuation that only gets
worse and worse. | go every chance | get.” | was curious about her fascination with
Mexico so | pursued the topic a little further with Leslie. Gloria, however, interjected and
asked if her fascination with Mexico was because of her interest in the Mexican architect,
Luis Barragan. Leslie answered, “no”. According to her:

Barragan came later. It was just the culture. Mexico is a very rich place culturally.

The pre-Columbian culture is something that is still really alive, and it is really

embraced by everyone there. | think that it is rare to find a place where people are

not as influenced by pop culture and by everything that’s going on in the modern
world. I think that the fact that they still speak Mayan is really important.
I was compelled by Leslie’s answer because | had also felt the same way about Mexico. |
was very intrigued by its culture and architecture of the country. Like Leslie, | had also

travelled to Mexico as part of an educational experience and became captivated by the

country and its people. | took note of Leslie’s fascination with Mexico because it was a
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topic that | wanted to explore later in relation to her study abroad experiences in Jalapa
and Guadalajara.

Leslie mentioned that she enjoyed every aspect of the design curriculum and she
also drew comparison with other careers in terms of the education:

I think that we’re taught in a way that other careers and other processions are not

taught. Most professions that | can think of are taught with books. Individuals in

these professions are taught formulas or things that have been invented or

discovered and we’re not. We’re taught to think. Regardless of whether you later

do architecture or not, the ability to think is something that you will always have.
Leslie makes an important observation about how architecture is taught. Unlike many
other disciplines, architecture students are taught to develop a rigorous design process
that is governed by a critical thinking. This, according to Brian Kelly, director of the
architecture program at the University of Maryland, is “a central component of the
architectural education and an essential tool for successful professional practice”
(Waldrep, p.122).

Leslie’s mention of the uniqueness of an architecture education is further apparent
in the structure and inclusion of the design studio in the curriculum. This course is not
only the central focus of the architecture curriculum, but design studio is primarily an
*autonomously directed experience employing talent and tacit knowledge. Aside from
creativity, studio is where students expect to master architecture and where the
curriculum expects assimilation of core topic areas” (Bachmann & Bachmann, 2006, p.
3). Many of the participants interviewed expressed that they enjoyed taking the design

studio classes the most while studying architecture. This finding came as no surprise to

me because the studio is the environment where design happens (Waldrep, 2006). Gloria
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and Leslie, for example, were quick to reply that the design studios were their favorite
courses in architecture school.
Gloria

Gloria provided lengthy descriptions of her study abroad and life experiences. As
such, the information that she provided was very beneficial and used as a primary source
of information for this study. When asked why she chose the design studio, Gloria
answered,

I love that you have to struggle most of the time but you have to find a way to

express your idea, express what you see and what you think to represent what you

are somehow imaging. It doesn’t matter the media...but it’s just amazing that it

comes from your insights.
I found myself associating with Gloria’s mention of having to struggle in the design
process. | would also spend countless hours trying to develop a design solution that at
times would not result in anything viable. From my own personal experience as a
professor of architecture, | have also often noticed that students who are not willing to
work extra hard and encounter some degree of struggle in developing effective design
solutions often become frustrated with the curriculum and drop out of the architecture
program. The attrition rate in design school is high and those who are not willing to
expend long hours in the design process are either weeded out because of low grades or
leave on their accord because of misconceptions about the profession and curriculum
(Dalton, 1999; McMinn, 1984).

Gloria had had some prior travel experience before participating in the University
of Florida study abroad program in Vicenza. Aside from living in Cuba, Gloria had also

spent some time in Venezuela before moving to the U.S. She also mentioned that as an

undergraduate in the University of Florida, she had travelled to Europe: “I travelled to
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specifically Italy and | remember being fascinated with Rome.” She talked a little about
her fascination with the city and felt compelled to return to Italy 6 years later as a
graduate student. “Having the opportunity to go back maybe six years later and being in
the graduate program at the University of Florida was a totally different experience.” For
Gloria, the return to Italy was in many ways an attempt to validate what she had learned
in her courses, and the ability to experience in person the spaces and structures that she
had read about. “This time you will look for specific architectural landmarks. You will be
trying to inhabit the places that you read about in the books. It was a totally different
perception.”

Whereas the majority of my participants had studied architecture at either the
undergraduate or graduate level, Gloria had begun her studies in civil engineering. It was
only by chance that she actually shifted her occupational focus to architecture while
taking an introductory class at Miami Dade College. Gloria had begun studying civil
engineering in Cuba and she later continued her studies in Venezuela. “It was after |
came here that | had to go through the whole process and finally switched to architecture.
It’s been a very long journey for me. It has been a love affair with architecture.” | wanted
to learn more about Gloria’s decision to begin her education in engineering. Although
architecture and civil engineering are somewhat related, there are also major differences
in the profession and curriculum. Architecture tends to be much more focused on des