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The Ellison Executive Mentoring Inclusive Comrunity
Building (I1CB) Mddel is a paradigmfor initiating and
i mpl enenting projects utilizing executives and
professionals froma variety of fields and industries,
uni versity students, and pre-college students. The nodel
enphasi zes adherence to ethical values and pronotes
i ncl usi veness in community developnent. It is a
hi erarchi cal nodel in which actors in each succeeding | eve
of operation serve as nmentors to the next. Through a
three-step process—ontent, process, and product—
partici pants nust be trained with this nentoring and
apprenticeship paradigmin conflict resolution, and they
receive sensitivity and diversity training through an

i nteractive and dramati c exposition.
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The content phase introduces participants to the
nodel s phil osophy, ethics, values and nethods of
operation. The process used to teach and reinforce its
precepts is the nentoring and apprenticeship activities and
projects in which the participants engage and whose end
product denonstrates their know edge and under st andi ng of
t he nodel s concepts. This study sought to ascertain from
the participants’ perspectives whether the nodel’s
ment ori ng approach is an effective nmeans of fostering
i ncl usi veness, based upon their own experiences in using
it. The research utilized a qualitative approach and
i ncl uded data fromfield observations, individual and group
I nterviews, and witten accounts of participants’
attitudes.

Participants conplete ICB projects utilizing The
El lison Model as a method of devel opnment and
I npl ementati on. They generally perceive that the nodel is a
viable tool for dealing with diversity issues whether at
wor k, at school, or at home. The projects are also
I nstructional in that whether participants are nentored or
serve as apprentices, they gain useful skills and know edge
about their careers. Since the nodel is relatively new,

there is anple roomfor research in a variety of areas
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i ncl udi ng organi zational studies to determne its
effectiveness in conbating problens related to vari ous

ki nds of discrinm nation.



CHAPTER PAGE
l. | NTRODUCTT ON...euitiiiieie e ee e e e ete e e e e e eneens 1
The Ellison Executive Mentoring
I ncl usi ve Conmunity Building Mdel ............oooeils 2
The Nature of the Research........cocooiiiii, 8
Exposition of the Text ..o, 11
I LI TERATURE REVI EW......iiiiiiiieeieee e 13
I nclusive Community Building....oooocooiiiiiiiiinnnnn, 13
Apprenticeship and Mentoring Practices................ 25
Mentoring in Institutions of Higher Learning.42
The Mentoring of Pre-college Students............... 46
Systenms Theory and The Ellison Mdel .................... 56
Conclusion of Literature Revi eW.......coccoviiiinieninnnenn. 64
[T 1. METHODOLOGY ..uiiiiitiiuieieitieie e e et en e e e s e e e enns 66
Sel ection Of Subj ECt S, 66
1= S T 2 o 67
Data Collection and Anal ySi S..cccoiiiiiiiiiiiiieieeieen, 68
| V. ETHNOGRAPHY OF THE ELLI SON MODEL........ccocvvvvniiniannenn. 71
The Model * s Phil osophical Prem se and
COre Val UBS ..o 72
I ncl usi ve Conmmunity Buil ding Projects
ANA ACT T VI Tl B8 it 84
Content: Ellison Mddel Training Activities...... 86
Process: Mentoring and
Apprenticeship Project S . 104
The Logistics of Mentoring...occooeiviieiiiiinineeen, 104
The Pl anni ng and | npl ementati on
Of 1 CB ACHI Vi1 €S it 105
Product: The Project Applications......c..cccooeiinnnn. 111
Race and Ethnicity in ICB Progranms..........ccoeeuvennenn. 121
V. FINDI NGS. ..ceeiieieeee et e e e e e e e e enne e 131
Interviews and Testinoni als Regardi ng
O ok YA = P 131
Partici pants’ Perceptions of |CB
Core Values and BeliefS ..o, 133
Learning to Deal with Prejudice......ccooviiiiiiiiiiiiniannnn, 148
A Case Study of The Ellison Mddel Training
for College StudentsS..ieiiiiieicieiieieeeeeee e, 162

TABLE OF CONTENTS



A Case Study of The Ellison Mddel Training

for Pre-college Students.....ooieiiiiiiiiiiiiiieieeee, 173
Ment ori ng Pre-col |l ege Students:
The Mentor’s Perspectives and Experiences.......... 183
Ef fects of Mentoring Process on
The Pre-College StudentS.....ccooviiiiiiiiiiiiiicceieeen, 190
Academ ¢ Assessnent of Opa-|ocka Mentees.......... 194
Parents’ Perspectives:
Effects of Mentoring on Their Children................ 198
VI. DI SCUSSI ON, CONCLUSI ON AND RECOMMVENDATI ONS........ 202
Summary of Findings and Di SCUSSI ON.....ccocveevneennennn. 202
Areas Needing I NProvement ......cooviiiiiiiiiiiniieeeeenas 219
CONCI UST ON et 237
ReCOMMENAAt | ONS ..ceiniiiiee e 242
LI ST OF REFERENCES.......ccuiitiiiiiiie et ee e 243
APPENDI CES.... ottt e e e e 255
1Y 1 300

Xi



FI GURE

1. The Ellison Model
2. Four
3. Building the Inclusive Community
4. Building the Discommunity
5. The Di scommunity, Definitions,

and Val ues of Each

Concept ual

LI ST OF FI GURES

Xi i

Mbti vati ons

Steps in Comunity Building..73



Chapter 1
I NTRODUCTI ON

Community building efforts often focus on initiatives
that deal with bringing people out of poverty and use
communi ty devel opnent in the form of enpowernent zones for
busi ness and job devel opnent, construction prograns and
ot her social prograns to help inprove the socio-economc
situations of their targeted population. The challenge is
that while such prograns are well intentioned, the support
mechani snms necessary to assist people who were formally
mar gi nal i zed and di senfranchi sed in becom ng functi onal
menbers of society are often | acking.

Ment oring can be a useful tool in addressing the needs
of the underserved. Through formal and informal nentoring,
young children and adults can learn how to progress in
their communities and can ultimately be streamined into
t he broader society that had excluded them The current
research is a case study of a nodel ained at assisting this
process.

The Ellison Executive Mentoring Inclusive Comrunity
Bui l ding (I CB) Mddel was naned after Helen Ellison, the

Associ ate Vice President of Student Affairs at Florida



I nternational University (FIU). During her tenure at the
Uni versity, she has worked intensively with The O fice of
Mul ticultural Prograns and Services to inplement conmunity-
service initiatives that woul d engage the participation of
FIU students, faculty and staff. She has al so chanpi oned
and endorsed a variety of outreach prograns and activities,
dubbed university-city interface projects, addressing a
number of social problens arising out of poverty, |ack of
education, and cultural awareness in communities.
Particularly as it pertains to the inplementation of 1CB
progranms at FIU, Ellison has been a strong advocate for
mentoring initiatives, such as the proposed Professional
Tutoring and Mentoring Program that would join together
uni versity students, professionals and at-risk students
fromthe surroundi ng communities. Thus, as the devel oper
of The Ellison Executive Mentoring |Inclusive Community
Bui | di ng Model, Deryl G Hunt thought it fitting that this

new program shoul d bear her nane.

The Ellison Executive Mentoring
I ncl usi ve Community Buil di ng Model
Deryl G Hunt devel oped the Ellison Executive

Mentoring Inclusive Conmmunity Buil ding Model —The Ellison



Model for short reference—+n an effort to devel op inclusive
communities (see Figure 1). Wth a systens approach as a
framework for its design, The Model also incorporates the
strengths of many of the nentoring nodels discussed.
Executives in community and busi ness organi zati ons serve as
mentors to professionals who then supervise and nmentor
col |l ege students. In turn, these college students train
and mentor pre-college students in primary and secondary
school s.

The context for the nentoring is the project or the
program that the entire group is asked to conplete. For
i nstance, a particular project mght call for all nmentors
and nentees (the termused in The Model for protégés) to
put on a sunmmer canp for disadvantaged youth, to coordinate
a function such as a fundraiser for schol arships for
col | ege-age students to attend an institution of higher
| earning, or to raise funds for the rempdeling of a
conmuni ty buil di ng. Hunt (2000), in his work entitled
Communi ty Monents and Teachabl e Seconds, descri bes The

Ellison Model in this manner:

The Ellison Executive Mentoring Inclusive Comunity

Bui | di ng Model is a holistic, econom c and efficient



met hod of delivering services. The Moddel is holistic
in that it involves a community of people acting in
concert to perform organizational tasks. It teaches
unity of purpose, sharing of ideas, and it is
inclusive in its outlook. The Mddel stresses econony
of scale. It expands limted resources by involving
partners in the work. The Model is also efficient in
that it is sinple to use and can be used by a | arge
range of organizations. It is product oriented.

(p. 172)

The Ellison Model uses a system c approach that |ends
itself to a praxis-based node of operation. Paulo Freire’'s
definition of praxis is an apt description of this approach
as it speaks of the type of activity ainmed at transforn ng
society. This praxiological approach that enbodies the
phi | osophy behind The ElIlison Mddel (Howard & Hunt, 1976;
Hunt et al., 1998a-d), assunes that “One’s theoretical
formul ati ons should be tested in actual practice.” Through
trial and error, the resulting theory can be “nodified as
it is informed by experiences, a continuing process of
conception and reflection, and the historic experiences of

bot h i ndividuals and groups condition conception”



Figure 1. The role of each actor i

n The Ellison Mdel. !
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Sharing Personal & Professional Knowledge

UNIVERSITY
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UNIVERSITY
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Deryl G. Hunt, Ph. D.

12/99—Revised

1 From “Community Moments & Teachabl e Seconds The Executive Speaks
d, L. Henderson, and O. Scruggs,

Series,” by DD G Hunt, L. A Howar
1999, slide presentations for the t

rai ni ng program




(Hunt et al., 1998d, p. 5). Through the praxiol ogical
approach to community buil ding, the know edge of acadene
must be transferred to others in the comunity in the
process of “forging a better humanity” (Hunt et al., 1998d,
p. 5). The Ellison Mddel, as a product of this approach,
offers a practical way for people to fuse the strengths of
t heoretical perspectives and of civic action—known in the
text as university-comunity interface or communiversity—
recogni zing the role of both the individual actor as well
as that of the group. It further enriches the experiences
of participants by incorporating the “arts to deepen
[their] qualitative understanding of conmunity” (Hunt et
al. 1998d, p. 5. Utimtely, in an effort to reach people
in a holistic manner, The Ellison Mdel incorporates the
spiritual dinmensions of self-enmpowernent as well.

Through university-community interface projects, The
Ellison Model elicits the interaction and participation
“anong such | arger systens as business, governnent, soci al
and cl ass enclaves. Here inclusive comunity building,
rat her than focusing on legal rights or public assistance,
addresses attending to the circunstances where diversity is

an undi sputed asset” (Hunt et al. 1998d, p. 12).



The executive nentors and professional mentors are
recruited from busi nesses, governnent organizations and
I nstitutions of higher |earning, other comunity
organi zations and fromthe pool of university alumi. The
eval uation process for The Moddel centers on cognitive and

tangi bl e results:

Eval uation is based on whether the project objectives
are acconplished via the team approach. Finally, it
teaches comunity devel opnment. Community devel opnment
I's about caring, sharing and | oving. VWhen people
successfully work together in the right spirit to
conplete a project, they denonstrate a comunity

buil ding effort. (Hunt, 2000, p. 1)

It is therefore essential to determ ne how to maintain an
ongoi ng col | aborative effort anmong people, recognizing the
i mportance of incorporating and sustaining diversity.
Accordingly, civic projects that incorporate The Ellison
Model enphasize the inportance of people from diverse
backgrounds working together in order to acconplish a

common goal



The Nature of The Research

The probl em under study is how The Ellison Mddel can
be used as a paradigmto devel op prograns geared at
i nclusive community building (I1CB). This study wll
consi der cases in which nentoring prograns were established
according to the paranmeters of The Ellison Mbdel to reach
at-risk children who cone frominpoverished famlies by
havi ng t hem nmentored by professionals and coll ege students
as part of a university and city interface project.
However, during the training process, these sane
prof essi onal s and col | ege students become protégés who
must, thenselves, |learn how to receive know edge, inpart
what they have | earned and build inclusive conmunities.

The Ellison Model's nentoring programrepresents a
shift fromthe traditional programs in that it is designed
to be a teaching and nentoring tool for every participant
I nvol ved--the executive nentors, the coordinators of
prograns and the nentees at the college and at the pre-
collegiate levels. The primary issue the study addresses is
the qualitative assessnent of The Ellison Mdel's approach
to "Inclusive Community Building." Consequently, there are
three facets that nust be addressed in examning this

research problem (1) the concept of inclusion in community



building; (2) The Ellison Mdel's use of nentoring as a
means of engaging different groups in the comunity; and
(3) the application of The Model in the nentoring of pre-
col | egi ate students, coll ege students, and professionals.
The aforenentioned issues regarding using nentoring as
a neans of devel opi ng progranms that are inclusive of
different groups in communities raise the foll ow ng
research questions for the present case study: 1) Wat
factors denonstrate that sonme aspects of the subjects’
| ives have benefited fromtheir involvenent in The Ellison
Model s nentoring prograns? 2) Is The Ellison Mddel's
I ncl usive Community Buil ding concept a viable theoretical
approach in dealing with the disenfranchi sement and
excl usi on of nembers of society? 3) Is the nmentoring
program an effective approach to acconplishing The Ellison

Model s purpose of building inclusive communities?

Met hodol ogy, Design and Instrumentation
The research will utilize a qualitative approach
t hrough perform ng a case study of a nentoring program
adm ni stered by a university to reach pre-collegiate youth
in South Florida. Data collection was perfornmed through

t he assessnment of the practical application of The Mdel in



a variety of programinitiatives devel oped by the executive
and professional mentors, including the training of

uni versity mentees through a public adm nistration course
and the nentoring program at an Opa-| ocka and Hi al eah

m ddl e school

In order to docunent the different |1 CB prograns and
activities that were inplenmented through The Ellison Mdel,
| perfornmed field observations, the results of which are an
et hnographic chronicle of events and activities presented
in Chapter 4. Not only did | observe these activities, but
| also took part in many of themincluding the Professional
Tutoring and Mentoring Program for m ddle school children
fromtwo cities in Mam - Dade.

As a participant-observer, | was able interview a
variety of people, including individuals who have been
assigned specific roles in projects, such as the executive
mentors, the project coordinators, the nentors, and
university mentees. Additionally, | surveyed 16 of the
ment ees’ parents and 20 pre-coll ege nentees who were
I nvol ved in the Professional Tutoring and Mentoring
Progr ans.

I ntervi ewees were asked to expound upon their

perceptions of the effectiveness of The Mddel’ s nentoring

10



approach. Additionally, however, they were asked to comment
on how such an approach may or may not lend itself to

I nclusive community building. The questions for the
interviews were infornmed in part by field observations and
the literature review concerning nentoring, systens
theories, and community building. Additionally, since many
of the participants in ICB activities wote essays about
their personal experiences (comunity nmonments), these
testinonials were also a rich source of information about
the types of diversity issues they dealt with in their

lives.

Exposition of Text

The theoretical perspective for this study is inforned
by the concepts of inclusive community building, systens
t heory as the underpinning for the operation of The Ellison
Model , and nentoring as practical inmplenmentation of this
par adi gm The literary review will primarily explore
concepts of inclusiveness in conmunity building and the use
of mentoring prograns as a neans of acconplishing the task.

Chapter 2 explores the concept of nentoring as a
preface to the exposition of The Ellison Mdel. It

di scusses nentoring from an anthropol ogi cal perspective as

11



it is manifested in various studies of apprenticeship.
Exanpl es of other nmentoring prograns that have been

I npl emented, which cater to adult professionals, college
students and pre-col |l ege students are al so di scussed as a
prelude to The Ellison Mdel, which integrates the
mentoring of people fromthese different age groups into a
single framework. In this review of The Mddel, the

phi l osophi cal and theoretical approaches underlying its
devel opnent and inpl enmentation are nore extensively

exam ned.

Chapter 3 outlines the nethodol ogy used to gather
gualitative data concerning the application of The Ellison
Model . I n Chapter 4, the findings of the research are
reveal ed. The final section, Chapter 5, concludes the

research with a discussion of the findings.

12



Chapter 2
REVI EW OF LI TERATURE
I ncl usi ve Community Buil di ng

Community can be defined in ternms of the role of
I ndi vidual s in society or according to group dynamcs. The
i ndi vidual is supported by others, shares his or her life
experiences with them and enjoys their conpany. Since this
i nteraction enriches the lives of the participants,
Peterson (1999), of the organization Inclusive Comunity &
Denmocracy, suggests, "Building conmmunity nust ultimtely
al ways nmean buil di ng supportive networks around specific
i ndi vi dual s. " Bui | di ng conmmunity is conceptualized in
terms of the social processes that transpire in the
devel opnent of society.

Sonme scholars view inclusive comunity building in
terns of how it pronotes social capital. In his article
entitled “Social Capital and the Cities: Advice to Change
Agents,” Briggs (1999; cited in National Civic Review)
notes that social capital is an efficacious concept for
assessing a variety of issues such as public housing,
education, health care and econom c devel opnent. Cited in

the National Civic Review (MG ath, 1997) in their article

entitled “Building Community with Social Capital: Chits

13



and Chuns or Chats with Change,” Potapchuck, Crocker, and
Schechter (1997) propose that social capital is the
adhesi ve that binds communities together. The devel opnent
social capital in communities will require changing the
ways in which people conduct community business with the
focus on continuously becom ng nore inclusive, nore
col | aborative, and nore effective. Potapchuk et al. (1997)
suggest that "The challenge for social capitalists is to
I nvest in the kinds of civil infrastructures that solve
community problens in ways that are nore humane, i nclusive,
and nore civic..." (p. 1).

Hunt and Howard (1997, 1998) propose that such civil
I nfrastructures nust of necessity be inclusive in their
approach in order to facilitate the needs of everyone in
the communiti es being served. According to Law ence Howard
(1998, 1998a-d), a distinguished professor of Political
Sci ence, inclusive comunity building has to do with the
dynam cs of the relationship between the insider and
outsider. Inclusive inplies an enmbracing of the others or
the outsiders, formng |l earning conmunities that enconpass
not only the academ c and the professional sectors, but

al so that seek to include the voices of the poor and the

14



margi nalized in an attenpt to include their contributions
to the process of community buil ding.

In their treatise on building inclusive communities,
Hunt, Howard, & Rice (1998d) propose that building
community begins with the belief in the inportance of
people joining forces “in harnoni ous and productive
i nterrelations” (p. 4) to acconplish any given task. The
idea is that people should be able to work on projects that
benefit the comunity, at any |level, regardless of their
ethnic, racial, socio-econom c background or physical
ability. Thus, the authors propose, “lnclusive expands the
definition to include everyone regardl ess of their
appearance or condition” (Hunt et. al, 1998d, p.4).

Hunt et al. (1998) make no apol ogies for appealing to
t he humane aspect of society in their call for people to
start putting away their prejudicial differences and start
enbracing the diversity or variety anong people. They
note, “Paradoxically, it is out of diversity that the wl
to unify emerges. In unity, diversity enriches the
of fering, providing opportunity to build conmunity made
vi brant because of the diversity” (p.4). As such, intheir
exposition of The Ellison Mddel’s slant toward inclusive

communi ty building, the authors chose to draw from Judeo-

15



Christian ethics and values. Such is apparent in their

witing as in the foll owi ng passage:

I nclusive Community in operation is an agape,
literally a |l ove feast, an honoring of the best in us
all. It quite literally is breaking bread together.
VWhen two or three are gathered in the spirit of
community, the assenbly, much nore than its
constituent elenents, reaches to alnost limtless
possibilities, acting as to affirm each other, and

i ncreasingly reflecting a gl obal inperative. Show ng
respect is expressed in offering the best we can

I magi ne and working in the interest of the whol e of
humanity. Community al so requires a productivity that

continually produces. (Hunt et al., 1998d, p. 4)

Community building involves the so-called insiders
being willing to establish fruitful and productive
rel ati onships with the so-called outsiders within any
community, whether it be a school, a university, a business
or a religious organization, with a thrust on including
themin projects or prograns fromwhich they had previously

been excluded, according to Howard (1998d).

16



The university community al so has a genui ne interest
I n pronoting projects that highlight diversity in that
diversity in the student body, the faculty, and staff
pronotes a curriculumthat nore broadly addresses the needs
of the university comunity. Void of the inclusion of
various cul tural perspectives, the university may |ack the
ability to produce productive citizens in the gl obal
context. As for the business sector, community buil ding
t hrough the enbracing of diversity is ‘good for business.’
Accordi ngly, Robert Barner (1996) descri bed seven el enents

that will transformthe world of work

Virtual organization; Just-in-tinme work force;

Ascendancy of know edge workers; Conputerized coaching
and electronic nonitoring; Gowh of worker diversity;
Agi ng work force; and Birth of the dynam c work force.

(Cited in Hunt et al. 1998d, p. 12)

In all of these trends, the close collaboration anong the
uni versity, the business sector, and the broader comunity
wi ||l be indispensable. Additionally, the changing face of
t he wor kpl ace adds to the inportance of such coll aboration.

At the turn of the new mllennium the U. S. Labor

17



Departnent estimated that “85% of people entering the U S
job market for the first tine will be wonen and minorities,
and just 15% wll be white males” (p. 12), and 33% of
peopl e entering the workforce will be mnorities, including
a significant segnent of the black and Latino popul ations
by the year 2000 (Roones, 1998, p. 25). Furthernore, half
of the population of the U S. will consist of mnorities by
2050. Such changes along with increasing globalization of
resources make it necessary for businesses to assess the
possibilities and opportunities that a nulticultural work
force and equity in work assignments bring to their
operations. As such, Hunt et al. (1998d) propose the

foll ow ng:

The university-comunity interface will increasingly
enbrace the inclusive community beyond the canmpus and
t he workplace. Mich of what both business and higher
educati on seek can only be found through the building
of social capital and through the convergence of the

pur pose of organi zational and community life. (p. 13)

Learning circles represent other nmeans of insuring

that every nmenber of society gains access to the society’s
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resources in education. Learning circles are educational
venues that Lawrence C. Howard suggests woul d be
instrunmental in fostering a spirit of inclusiveness in
community menbers. In his article entitled “Learning
Communi ties, Connections and Inclusive Conmunities: A
Learni ng Community Buil ding Mdel” (1998, Hunt et al.,
1998a), Howard proposes that |earning comunities are
primarily crucial in establishing |inks between academ a
and the broader community, especially parts of the
community with the greater percentage of | owincone
famlies. They involve the active participation,

col | aboration and cooperation of faculty and students,
regardl ess of their disciplines. The foll owm ng comments
encapsul ate Howard’s (1998) contentions regarding the

| earni ng communities:

A learning community is one in which nmenbers engage
one anot her in making their assunptions explicit and
in constantly questioning them The assunptions have
to do with strategies, structures, support nechani sns,
comm tments, and payoffs.

The ultimate structure of a | earning community is

| ess inportant than its inform ng principles of
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intentionality. Learning is viewed nore as a soci al
act, nore akin to the process of socialization than

I nstruction. (p.6)

The devel opnent of such communities, however, requires
a shift in thinking (Howard, 1998; Lieberman, 1996). Thomas
A. Angel o, Coordinator of Hi gher Education Progranms at the
University of Mam outlined the transition. He proposed
that the shift in thinking should occur, “From an
i ndi vidualist and conpetitive culture to a student-faculty
cooperative group process guided by broadly shared goals
and standards.” Addi tionally, Angelo suggested that
soci ety nove, “Froma culture that ignores what is known
about human learning to one that avidly pursues enhanced
| earni ng through a broader and nore inclusive vision of
productive scholarly practice” (Cited in Howard, 1998,
p.6).

Members of the learning communities nmust be willing
not only to teach others but also to |earn from ot hers.
Howard notes, “Learning communities present unique
opportunities for higher education to |learn” (1998, p. 6).
Peopl e must change their perceptions to accept the

contributions of those not considered scholarly.
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In terms of comunity building, for instance, nenbers
of the academ ¢ community would do well to learn fromthe
experiences and insights of those who are consi dered poor
and uneducat ed. Howard (1998) nuses, “It is remarkable
how little universities know about their inmediate raci al
and ethnic communities. Universities know even | ess about
the ot and spirit of disadvantaged persons of |ow incone,
who are the real blackened citizens of our time” (p.6).

Howard uses the term bl ackened to describe the
condition of people who are underserved, oppressed and
mar gi nalized in society, regardless of race and ethnicity.
These are the individuals who fromthe outset may benefit
the most fromthe university's and the community’s open
exchange of socio-economc, race and ethnic relations. The
hope is that such open dial ogue may | ead to groundbreaking
change (Howard, 1998).

It is noteworthy, however, that questions of
i ncl usiveness in communities are not restricted to issues
of race and ethnicity. In the inclusive comunity, the
concerns of people with disabilities, gays and | esbi ans
must al so be taken into account. Valerie Patterson, a
professor in Public Adm nistration at Florida International

University, supports this notion and asserts that “We
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shoul d be | ooking at access and equity for the disabl ed”
and asking critical questions such as “Are we barrier-free
or are we creating obstacles? |Is there access and equity
for gay, |esbhian, bi-sexual or trans-gender popul ati ons?”
(Patterson, 1998, p. 93).

Anot her aspect of access and equity she notes deal s
with the Internet. Patterson observed how in her
nei ghbor hood of predom nantly Haitian, Hi spanic and
African- Aneri cans, hers was the only hone owning a conputer
with Internet access. Consequently, on Saturday nornings,
there would be a line of children at her door ready to use
the Web. Education at the turn of the 21% Century is
facilitated through nmultiple nedia such as the Internet,
the World Wde Web, teleconferencing, and other distance-
| earni ng technol ogi es realized through satellite access
(McFarl ane, 1995; Blumhardt & Cross, 1996; Hunt & Rice,
1999).

Pl ans are on the way to devel op new technol ogy known
as Internet 2. This new technology will be the result of a
col | aborative effort between governnent, businesses and
universities in the formof research grants fromthe
Nati onal Sci ence Foundation and ot her governnment and

private fundi ng sources. The hope is that the technol ogy
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that is devel oped fromsuch research will translate into
nore I nternet connections and, ultimtely, can be adopted
by universities and by other institutions in the commerci al
sector. The cyber community is growing economically with
at least 10% of the GDP being attributed to this new nedi a.
According to the U S. Departnent of Conmerce, *Business and
consuner spending on informtion technol ogy has accounted
for 35% of economic growh since 1990,” and know edge
workers in the field such as conputer programers have
experienced at |east a 13% increase in income for males and
21% for females. Additionally, the U S. is experiencing
heavy trading in conmputer-rel ated goods and an increase in
enpl oynment related to the Internet (MDernott, 1998). The
knowl edge workers and devel opers, as Lawence Howard (1998)
calls them who are involved in the virtual community live
in a world of their own as McDernott (1998), who is a

conputer specialist, denonstrates:

| have spoken to Jan in San Antonio and M chael in
North Carolina, a few of ny friends in the cyber
community, on a nightly basis. W talk constantly in
cyber world even though these are people that | have

never physically net. So for all the talk about
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gl obal village, we still live in physical villages,
cities and nation states where, at |east in the past,
we have felt sone responsibility to those around us.
In the past we held on to the notions that public
services and a social safety net were inportant, and
we were willing to pay taxes to support public
services. As we shift into cyber comunities, wll

t hat sense of | ocal and national responsibility fade?

(McDernott, 1998, p. 82)

In ternms of access and equity, MDernott voices concerns
about the rise of an elitist virtual community that nmay

| ead to the exclusion of some sectors of society. He
wonders if everyone in society will benefit fromthe
bounties of information technol ogy regardless of their

i ncome, their disabilities, or the areas where they |ive.
McDernmott (1998) asks, “WIIl differences in access to the
I nformati on Hi ghway create a two-tiered society, increasing
t he gaps, for exanple, between haves and have-nots, knowers
and know nots, nen and wonen, north and south, mnorities
and whites, skilled professionals and unskilled hourly

wor kers?” (p.84).
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Some pundits suggest that the answers to providing
access and equity lie in business, church, civic and
educational institutions making a conscious effort in
supplying the neans to reach the Information Hi ghway,
starting with addressing the technol ogi cal needs of every
classroom |Ilibrary, and healthcare institution (MFarl ane,
1995; Bl umhardt & Cross, 1996; MDernott, 1998; Hunt &
Rice, 1999). Utimtely, there nust be a binding agent
that |inks the various businesses and community
organi zati ons and public concerns previously discussed.
The issue pertinent to this study is whether a nentoring
program serves as a conduit for change and devel opnent in
communities in light of the nultiple areas of concern and
need for inclusion that nust be serviced? Hunt et al
(1998a-d) propose that nentoring can indeed play a crucial

role in this dynam ¢ undert aki ng.

Apprenticeship and Mentoring Practices
Mentoring, whether it is formal or informal, is useful
I n connecting people to support mechani sns that may enabl e
themto progress personally and/or professionally. Often
mentoring relationships are informal in nature as is the

case of nentoring relationships between a teacher and a
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student or a supervisor and subordinate (Kridel et al.,
1996, Grahamet al., 1999). Such interactions between
teacher and student are sonetinmes characterized as
apprenticeshi p, depending on the situation. For exanple,
sonme apprenticeships in other parts of the world involve
training apprentices fromthe tinme that they are children
(Coy, 1989), a practice that may not occur in the U S. due
to child | abor | aws.

Ment ori ng need not only be associated with the younger
generations. In their article, “The Role of Organizational
Cul ture and Mentoring in Mature Worker Socialization toward
Retirenment,” in addition to retirenment planning prograns,
Li ndbo and Shultz (1998) speak of organizations
i mpl ementing mentoring progranms that cater to enployees in
their fifties who need sone guidance in transitioning from
the | ast stages of their careers as they progress toward
retirement. Studies such as these point to the fact that
mentoring is used in various sectors of society, from
soci al and educational institutions to corporate
organi zations (Smth, 1999; Elnes, 1998; Doherty, 1999).

Regardl ess of the arena, nmentoring in all of its
contexts is used to guide individuals toward a desired

path. Mentors not only serve as individuals with
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i nformational resources, insight and experience, but they
al so provide the nmuch needed support and coachi ng that
their protégés need to succeed in their school, work,
and/ or social environnment (Debolt, 1992; G aham 1999).
Essentially, nmentors and their nentees engage in a type of
net wor ki ng whi ch can be nutually beneficial. In some
I nstances, the nentees benefit from | earni ng about
opportunities for bettering thensel ves whet her
professionally or educationally. Utimtely nmentors and
ment ees can engage in learning circles that pronote
pr of essi onal and educati onal endeavors towards the end of
bui | di ng progressive communities (Zey, 1984; Collay et al.,
1998; Jeffrey & Manganiello, 1998; Krovetz, 1999).
Consequently, nentoring prograns enmerge from various soci al
organi zati ons, organi zational and industrial institutions,
educational settings, to comrunity-service circles.
However, since the goals and objectives for the protégés’
personal and professional devel opment nay differ depending
on the situational context, nentoring prograns may be just
as vari ed.

The nmost traditional form of nmentoring was found
wthin the context of apprenticeships. As an

ant hr opol ogi st, Coy (1989) anal yzed apprenticeship
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practices from an ant hropol ogi cal perspective, using the
accounts of other anthropol ogi sts who have chronicl ed
various types of apprenticeship situations in countries
such as the United States and in a nunber of Latin
American, African and Asian countries. Sone of these
researchers had, thensel ves, becone apprentices in order to
understand the practice nore holistically. Coy proposes
the follow ng about the apprenticeship as a “contenporary

institution”:

Apprenticeship has figured significantly in the

evol ution of work and the social division of |abor.
Apprenticeship is the neans of inparting specialized
know edge to a new generation of practitioners. It is
the rite of passage that transforns novices into
experts. It is a neans of learning things that cannot
be easily communi cated by conventional neans.
Apprenticeship is enpl oyed where there is inplicit
know edge to be acquired through | ong-termobservation

and experience. (1989, p. xii)

Si nce apprentices nust spend | ong periods of tine with

their teachers or masters (as they are called in sone
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soci eties), sone depend upon their teachers for food and
shelter. However, such is not always the case as
apprenticeship situations vary fromtrade to trade. Coy
(1989) summarizes the dynam cs of the economic rel ationship

bet wen master and novice in these terns:

Often, apprentices are required to pay fees for

trai ning (Coy, Deafenbaugh). 1In other instances, the
apprentice’s | abor conpensates his/her master for
training (Singleton, Cooper, Dilley); and in still

ot her cases apprentices are paid while they train
(Graves, Hass, Ganst). Often, paynent associated with
apprentices is a m xed bag of gifts, fees, wages,
prestations, and room and board (Cooper, Buechsler,

Singleton, Dilley). (p. 5)

Some ant hropol ogi cal studies have focused on
apprenticeship for students interested in being pottery
makers (Singleton, 1989), weavers (Aronson, 1989;

Deaf enbaugh, 1989; Dilley, 1989), priests (Johnson, 1989)
and shaman (Dow, 1989), railroad workers (Ganst, 1989) and
steel workers (Haas, 1989). Apprenticeships in such trades

reflect the perpetuation of processes that |end thensel ves
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to the division of |abor (Goody, 1989). In traditional
societies, children were expected to | earn by watching
their parents work, and | ater the young apprentices would
engage in sonme form of application as well. As they grew
up, the children were expected to practice the trade of
their parents. Goody (1989) clains that in such instances,
“The society’s economc roles are subsunmed in kinship
rol es, and each househol d produces for its own subsistence”
(p. 236).

Wth the advent of progressively non-agrarian
soci eties and greater division in labor, it becanme
preferable for children to go learn a trade from soneone
other than their parents, particularly if the children
wanted to avoid being under the direct tutelage to their
parents due to intergenerational conflict. As Goody
expl ains, “Once there is a conplex division of |abor which
noves outside the domestic node of production, there nust
be sone mechanismfor transmtting specialist skills from
one generation to another” (1989, p. 237). Eventually,
t hi s mechani sm accounts for the institutionalization of
apprenticeships in various trades to ensure the training of

specialists in the respective fields.
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Apprenticeshi ps constitute a nmeans of socialization
for both children and adults (Graves, 1989). G aves points
out that while “the | earning of an occupation, of course,
requires the technical learning of a skill... the newconer
to an occupation nust [also] |earn often subtle val ues and
norms” (p. 53). Ganst (1989) proposes that in exam ning
the rites of instruction and |learning within an
apprenticeship context, there is a “web of rules”
transmtted through both witten and oral nedia that
di ctates how both teacher and apprentices should act, what
constitutes infractions, when rules can be bent by the
apprentices and how they can negotiate various pronotional
initiatives in their | earning environment.

Mentoring is inplicit to apprenticeshi ps because there
is a continual transference of know edge and wi sdom bet ween
the teacher and his or her apprentice. The teacher serves
as an exanple for the novice who nust eventually master the
skills taught to himor her, often, over an extended period
of time. Mentoring practices that nost closely parallel
those found in traditional apprenticeships, wherein the
apprenticeship is taught how to performa job, take place

within the context of on-the-job training. However, they
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are not always as structured as are some of the nore
tradi ti onal apprenticeshi ps.

For instance, within conpanies, nentoring through
i nformal apprenticeship is traditionally a relationship
est abl i shed between two individuals, often senior and
junior enployees, used as a neans “to teach the junior
enpl oyee about his or her job, introduce the junior
enpl oyee to contacts, orient the enployee to industry and
organi zati on, and address social and personal issues that
may arise on the job” (Allen & Poteet, 1999, p. 59-73). n

this note, Graves (1989) reports the follow ng:

Formal apprenticeships are of considerable inportance
in industrial societies. However, they account for
only a part of the on-the-job training that actually
occurs at work. The remainder is informal, and
unclearly structured. ... In informal apprenticeship,
there is no precise way to know when training has
ended. There is not likely to be any definitive rite
of passage, and judgnent of the apprentice’s expertise
i's based upon inplicit and sonetines uncl ear

st andar ds. (p. 51)
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Graves proposes that there are three stages in
i nformal apprenticeship wherein the trainees nove fromthe
state of being novices to one of mastery of the particular
skill for which they are trained. 1In the first stage, the
trai nees nust determ ne whether to elicit sone training on
their jobs. During this stage, there is a recruitnent
process in which the senior workers al so deci de whet her or
not to take on the novice. The selection process can

sonetimes be exclusionary as Graves (1989) points out:

Menmbers of ethnic groups are sonetines either excluded
or favored in sonme areas (Myers 1946; Spero and Harris
1931). And, despite governnment requirenments for
affirmati ve action and equal enploynent opportunities,
the informal aspects for training continue to foster
di scrimnation... The less formal the procedures for
sel ecting and training the novice, the greater the

| i kel i hood for ethnic and sex discrimnation. (p. 55)

During the second stage of apprenticeship, as the
novi ces gain nore technical skills and know edge about
their trade, they also begin to undergo a process of

soci alization and social control designed to ensure their
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conpliance with the values and norns associated with the
job. For instance, the novices m ght have to | earn about
protocol in dealing with the hierarchy associated with the
organi zati onal structure or about the personal commtnent
necessary to succeed on the job. 1In the third stage, the
trai nees have been adequately famliarized with the
organi zational culture, and they also achieve the basic

| evel of mastery of the skill or job for which they were
trained. Consequently, their mentors and col | eagues
confirmthat they are prepared to work as fully trained
wor kers (Graves, 1989).

Lopez (1992) contends that nany peopl e engage in
mentoring rel ati onshi ps and often do not realize it. For
i nstance, she gives the exanple of the young professional
who finds herself needing advice on how to deal with
situations on the job or how to advance in her career. She
knows that she cannot go to her inmmedi ate supervisor, so
she may go to a nore experienced co-worker, to famly
menbers or to acquai ntances. These individuals may offer
her sonme encouragenent and basically tell her “how the gane
is played.” Sonetines, because of the changing face of the
wor kpl ace, the young professional m ght seek counsel and

i nformation from nore than one nmentor, essentially
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networking with people in a variety of positions and
environments (Lopez, 1992, p.9).

Sone apprenticeships differ fromon-the-job nentoring
in that the latter may not involve the tinme commtnent that
tradi ti onal apprenticeshi ps command. Moreover, nmany of the
trainees on the job nmay have already | earned a trade or
pr of essi on and may just need advice on how to inplenent
some of what they had previously |earned. Notw thstanding,
there are a nunber of benefits to professional nmentoring.
St udi es show that the protégés in organizational nentoring
programnms overall receive higher |levels of conpensation,
nove up the corporate | adder, and experience satisfaction
with their occupations (Allen & Poteet, 1999; Dreher & Ash,
1990; Fagenson, 1988, 1988; Scandura, 1992; Turban &
Dougherty, 1994; Wiitely, Dougherty, & Dreher, 1991).

In addition to career devel opment for enpl oyees,
ment ori ng progranms help foster conpetition and pronote
wor k- pl ace productivity (Winsch, 1994; Allen & Poteet,
1999; WMal oney, 1999). Bragg (1989) estimtes that
approximately 33% of the U. S.’” major corporations have
establi shed a nentoring program Douglas and MCaul ey’s
(1997) nore recent research on the matter suggests that

organi zations that had not already inplenented a nmentoring
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program were in the process of establishing one within
t hree years.

Often, corporate nentoring prograns are used to groom
enpl oyees for senior |level, executive positions, in an
effort to ‘break the glass ceiling.” Heery (1994) notes
t hat such progranms often target wonen and mnorities so
that they can be trained to fill positions which otherw se
may have been out of their reach due to the so-called
‘glass ceiling.” In a Catalyst study, a female engineer

noted the foll ow ng:

VWhen you get right down to it, a nentor is one of the
nost hel pful people in your professional life. At
times in ny career |’ve had a nentor and, at other
times, | have not. Believe ne, it is nuch easier with
a mentor. They make you aware of the inportant things
t hat are happening within the conpany, and that can

i nfl uence your career. (Catalyst, 1992, Internet)

Such coments point to the fact that nmentors in

organi zations provide their protégés with val uabl e

i nformation concerning the nore subtle aspects of their
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conpany’s organi zational culture. Furthernore, the

pr ot égés experience a hei ghtened sense of self-confidence
due to the professional training, advice, and, sonetines,
wor k assignments they are given as a neans of being trained
t hrough the nentoring prograns (Mentoring.., 1993, Internet;
Winsch, 1994). However, Heery (1994) notes that there are
ni ne basic characteristics to the corporate nmentoring

progr ans:

The top managenent conmtnment, two teans with a conmon
goal , equal opportunity, recruitnment policy that
reflects mentoring policy, highly structured itinerary
for each junior executive, high standards, well -
defi ned expectations, constant interaction and ability

to attract high-quality perfornmers. (p. 17)

Not wi t hst andi ng, unl ess nmentors and prot égés are nmatched
appropriately, for exanple, with individuals whose
personal ity and working styles are conpatible, the success
of professional nentoring progranms such as these is limted
(Kol be, 1994). Margo Miurray proposes that for a nmentoring
relationship to work, there nust be the right “personal

chem stry” between the nmentors and protégés. They nust
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willingly participate in the nmentoring activities, and
“pairings nust be done on a skipped-|level, cross-
departnmental basis.” The human resource devel opnent
personnel nust also play a key role in facilitating these
mentoring relationships (Matthes, 1991).

W thin organi zati onal settings, the support of
managenent is also inportant. In the Becker Mentoring
Program fromthe New York-based adverti senment and
mar keting firm of Robert A. Becker Inc. Euro RSCG young
professionals are encouraged to attend a conti nui ng
education course at the Becker School of Continuing
Education in order to strengthen their business skills.
Additionally, they can seek out nentors—not necessarily
t heir own supervisors—who can hel p and gui de them (Fel | man,
1999).

Bernard Daragin was the program nanager for the
historic Galileo Project at Hughes Space and Communi cati ons
Co. His 17-year tenure culmnated in the successful |aunch
of a probe into Jupiter’s atnosphere. During his tenure
with NASA, he had to train many young engi neers. He
proposed that “fostering a healthy culture of nentoring
requires a clear commtnent fromthree parties: the nentor,

t he individual who is nmentored, and finally, conpany
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managenent” ( Mal oney, 1999, p. 57). The nmentors nust be
willing to share the benefits of their experiences with
their protégés, offering advice that goes beyond the real m
of their technical expertise to those that span the
hal | mar ks of professionali sm—=work habits, organizational
skills, and the setting of priorities” (Maloney, 1999, p.
57).

The nentors should attenpt to enpathize with their
prot égés and seek to address the individual needs of each
person under their care through recognizing that one
approach does not suit the needs of every protégé. On the
ot her hand, the protégés nust be willing to receive counsel
and denonstrate sone degree of respect and deference
towards their mentors. The |ines of comrunication between
the protégés and their nmentors must be open so that the
mentors can be cogni zant of negative as well as positive
repercussions to the counsel that they have given their
prot égés (Weinstein, 1998; Ml oney, 1999).

Dagarin remarks that corporate downsizing often
threatens nentoring efforts within corporations, and young
professionals are |left with no guidance; therefore, their
prof essional growth suffers. 1In the case of engineering

mentors, Dagarin suggested that retired engi neers also be
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asked to return to the conpanies to serve as nentors.
Daragin notes, “A good nentoring programw |l bring the
organi zation a far greater sense of well-being and
camaraderie than it can ever hope to achieve from

consul tant-run sem nars and nanagenent pep tal ks” (Ml oney,
1999, p. 57).

In the public sector, nmentoring has been utilized to
train adm nistrators to become principals (Doherty, 1999),
and, in sone instances, there have been nentoring prograns
facilitated through electronic mail in public schools.
Juni or teachers who participated in the e-mail nentoring
program felt nmore at ease in conmmunicating to their nmentors
critical issues facing them They did not feel as though
t hey woul d appear feeble and ineffectual to their co-
wor kers and bosses. These teachers suggest that they reap
greater benefits fromtheir on-line nmentoring relationships
than do their colleagues who are assigned nentors by the
district. Notw thstanding, there are sone drawbacks to
this kind of interaction. Teachers who use e-mi
mentoring do not enjoy face-to-face interaction with their
mentors. Nuernberger (1998) speaks of the limtations of

this kind of nentoring interaction:
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Clearly, certain aspects of support that are enhanced
by on-site coll aborati on cannot be reproduced by
conput er - nedi ated communi cation: direct insights into
the culture and climate of a particular site are al
el ements of teaching that will never be conveyed via

e-mail as well as can be done in person. (Abstract)

Some studies’ findings on the benefits of either
approach vary. The informal nentoring relationships tend
to last | onger than those initiated through an
organi zati onal program because the bond between the nentors
and their protégés tends to be stronger and nore intinate.
The issues that the nmentors and their protégés discuss
during these types of interaction tend to go beyond work-
rel ated topics and al so concern the personal |ives of their
prot égés (Phillips-Jones, 1982; Hunt & M chael, 1983;

Wei nstein, 1998; Allen & Poteet, 1999).

The benefits that the protégés reap fromthe infornmal
mentori ng range from gai ni ng psychol ogi cal and soci al
benefits to receiving encouragenent for their career
pursuits and greater conpensation fromtheir jobs as a
result of their informal interaction with their nentors.

Mentors who are know edgeabl e about how to devel op
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effective mentoring relationships with protégés are the
ones who are deened nmore successful at nmentoring. One of
the other factors to the success of certain nentoring
relati onships within organizations is how savvy the person
bei ng nentored becones. Fagenson-El and, ©Marks and

Anmendol a’s (1997) findings show that protégés who are nore
experienced at being involved in nmentoring relationships
say that they get nore out of the mentoring relationship
t han | ess experienced protégés. This may be due to the
fact that the former know how to extract fromtheir

i nteractions with their nmentors the el enents necessary for
their own professional and personal devel opment (Allen and

Pot eet, 1999).

Mentoring in Institutions of Higher Learning

“In universities, formal nentoring is the exception
rather than the rule. The relationships that do occur
result from prot égés seeking nentors, not vice versa,
especially with wonen,” notes Mriam Shillingsburg, a
university admnistrator (1993, p. 12). Wthin the acadenic
circles of universities, nentoring often takes the form of
I nformal pairings of nentors with mnorities and wonen,

especially if the latter are involved in research teans or
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are new faculty (Welch, 1993; Pope, 1994; Winsch, 1994;
Chandl er, 1996).

Since institutions of higher |earning have
traditionally been dom nated by white nmen, mnorities and
wonen have had little access to nentors of their own ethnic
and gender backgrounds who may be able to enpathize nore
with their own experiences and share sim | ar perspectives.
G ven that white nmales in universities will inevitably
ment or nost mnorities and wonen, issues of cross-ethnic
and cross-gender nmentoring are inportant to university
adm ni strators and faculty who institute nentoring
prograns.

Wth regards to cross-ethnic considerations, nmentoring
prograns in acadene assi st Bl acks and Hi spanics in
adjusting to a work environnment in which they have had
relatively little experience. Mentors and protégés of
different racial and ethnic background may | earn a | ot
about each other’s cultures and perspectives. On the other
hand, if the nentors and protégés share the sane
background, there can be added benefits to such pairings.
For instance, “...a Latina nmentor nay be able to help a

Latina protégé resolve a discontinuity between the
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protégé’ s cultural or community val ues and the
institution’s values” (Welch, 1993, pp. 1-2, 6-7).

In terms of cross-gender issues for instance, in
femal e-mal e nentoring, wonen and nmen usually fall into
stereotypi cal behavior in relation to each other, even
wi t hi n professional settings, because that is what they are
accustoned to doing. Welch (1993) notes, “In doing so,

t hey sonetinmes unknow ngly assune traditional roles |earned
from past situations. These roles tend to constrain
behavi or and to reduce individual conpetence and
effectiveness” (p. 1-2, 6-7).

In Linda Grant and Kathryn B. Ward' s study of
mentoring, they surveyed 597 sociol ogists, biochem sts, and
physi ci sts regardi ng nentoring practices. Not
surprisingly, regardi ng same-gender nentoring, nmentors who
advi sed individuals of the sane sex were rated nore highly
than in cross-gender partnerships. Fenmale protégés gave
hi gher ratings to their female nmentors, citing the fact
that the femal e mentors showed nore sensitivity for their
pr of essi onal and personal needs and were nore
under st andi ng—especi ally when they faced famli al
situations such as having sick children. Males who were

mentored by female nmentors gave themthe | owest rating
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(Pope, 1994; Chandler, 1996). This is due in part to the
fact that these nmales had passed fromnmentor to nentor and,
at the last, were assigned junior female faculty who may
not have had the breadth of experience that senior faculty
had (Pope, 1994).

Addi tionally, nmentoring progranms catering to coll ege
students take on many forns in higher education. A common
practice anong institutions of higher learning is to have
peer-advi sing prograns; in sonme circles, they are also
referred to as peer nmentoring progranms. Mst peer
ment ori ng programs match trained students and students of
hi gh academ ¢ achi evenent with students in need of
gui dance, usually undergraduates, to help guide them
through their matriculation at their institutions of higher
| earning. O her students are matched with alumi, faculty
or executives in the fields in which they major (Richards
& Curtin, 1996; MIler, 2000, UAWM 2000, “The Peer
Educator...”, 2000).

The OSD Peer Mentoring program provides enotional and
soci al support for students with disabilities, and
“Participants have included but have not been limted to
students who were deaf or hard of hearing, short of

stature, nobility inpaired, |earning disabled, and
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ADD/ ADHD” (W tztum 2000). There are also fornal
apprenticeship prograns established for students once they
have conpl eted their undergraduate or graduate course work
and are in need of practical work experience (Kvale, 1997,
Kl aus & Kval e, 1997; Sullivan, 1991; The CRA Distri buted
Mentor Project, Internet). |In the field of anthropology,
for instance, sone studies point to apprenticeship as a

vi abl e means of conpleting field research (Bogdan et al.,
1983).

Coy (1989) studied the apprenticeship practices of
Tugen bl acksmths in the Kerio Valley of Kenya by hinself
becom ng an apprentice to a Tugen blacksmith. In nore
I nformal settings, Rudol ph (1994) points out that the
ongoi ng interaction between a professor and his or her
students, as they discuss the subject matter that the
student is |learning about, constitutes a form of
apprenticeship or nmentoring. Eventually, this type of

di scourse hel ps the apprentice master the subject matter.

The Mentoring of Pre-coll egiate Students

Mentoring with children of primary and hi gh school
years takes on two forns. Sone may experience the natura

mentoring with friends and famly. Ohers nmay be part of
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structured prograns in which nentors have been recruited
t hrough various school -based and community-service
prograns.

For children, nmentoring fulfills a need for adult
support and encouragenent, not only in social devel opnent
but also in the children’s acadenmi c pursuits. Sone studies
point to the inportance and necessity of parental
i nvol venment in their children’s schooling (A nscheid, 1999;
Farkas et al., 1999; Aeby et al., 1999; Berendt & Koski,
1999; Johannes & Roach, 1999). This is particularly
| mportant because as children approach high school, the
parents’ nonitoring of their progress can serve as a tool
to conbat truancy and dropouts (Aeby et al., 1999; MNeal,
1999).

Educators often view parental involvenment in their
children’s school lives as resulting in better acaden c
performance. While qualitative studi es have confirmed the
validity of such assunptions, Fan and Chen’s (1999)
anal ysis of quantitative data on the matter also | ends
credence to these notions. However, it is noteworthy that
Fan and Chen’s findings also reveal that the students’
academ ¢ success is nuch nore a result of their parents

coachi ng and encouragenent than the parents’ supervision of
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their children’s schoolwrk at honme. Therefore, the
greatest nerit of parent involvenent is its effects on the
children’s behavioral inprovenent.

Farkas et al. (1999) perforned a survey of 1,000
public school teachers and 1,200 parent of children
enrolled in public school regarding their views of the
principal factors for parental involvenment. Farkas et al
(1999) purport that parent involvenent does not necessarily
occur in the formof a preoccupation with school nanagenent
or curriculum devel opnent for their children. Rather, the
success of parent involvenment lies in other types of
i nterventions such as parent and teacher conferences,
parent volunteerism as teacher hel pers, their attendance of
school functions and parent-teacher association nmeetings.

In terms of contributions at home, teachers feel that
parents can be nost hel pful to teachers in their children's
education if they encourage their children to learn in
school and if they teach their children the principles of
good behavior, especially as it pertains to proper
cl assroom etiquette. Teachers often feel that ill-behaved
children make it difficult for themto teach. Parents can

al so ensure that their children do their homeworKk.
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The problemin many schools, especially in prograns
with students with severe disruptive behavior, is that
parents do not play a significant role in curbing their
children’s behavior (Aeby et al., 1999). Recogni zing the
| ack of parent involvenent in the academ c lives of their
children, some schools, particularly in urban areas, have
sought to develop progranms to recruit and encourage parent
participation (Friedlaender, 1999; O nscheid, 1999).
However, these prograns are not w despread and in sone
i nstances are experinmental. Therefore, educators often
rely on nmentoring prograns to aid their students.

In schools catering to students in kindergarten
t hrough the 12'" grade, mentors often take the form of the
children’s teachers, guidance counsel ors or other school
staff and adm nistrators. These individuals often provide
academ c counseling and goal -setting for career devel oprent
(Wel ch, 1993). However, since the admnistrators and
t eachers cannot al ways neet the needs of the great numbers
of children they teach and care for, they nust utilize
out si de resources. Consequently, comunity-service
organi zations play a significant role in providing
mentoring progranms for children. Not only do they recruit

mentors fromthe communities they serve to assist young
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children, but many comrmunity-based prograns al so partner
with public schools to reach children through after-school
mentoring activities (Syropoul os, 1998; Sipe & Roder,
1999).

Exanpl es of national organizations that have provided
structured nmentoring prograns and activities for young
peopl e include Big Brothers/Sisters of Anerica, Help One
Student to Succeed, One Hundred Bl ack Men, Inc., The
Nati onal Mentoring Partnership, fornmerly known as the
Nati onal One-to-One Mentoring Partnership. Generally,
“these prograns then match the nmentor with the youth, via
i ntervi ews, personal profiles, conparative interest
I nventori es, and get-acquai nted sessions” (Floyd, 1993, p.
1). Create Now is a program adm nistered out of the State
of California that screens nentors through background
checks and provides a detailed training manual on nentoring
to assist the mentors. Through informal neetings, nore
experienced nmentors share their insights about the process
and answer questions fromnew nmentors as well (Create.,
2000, Internet).

In Mam , organizations such as the Big Brothers/Big
Sisters of Geater Mam , Hands on Mam and the Florida

Comm ssi on on Community Service have joined forces to
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provide a variety of nmentoring prograns and activities to
suit the interests of different participants. For

I nstance, they sponsor the one-on-one prograns such as Big
Brothers/Big Sisters, and prograns that are run out of sone
school s such as Junior Achi evenent, and tutoring and
recreational activities with Boys and Grls Clubs and the
YMCA. As such, “nentors are needed to read to young
children, coach sports teans, tutor students, serve as
troop |l eaders.the |list goes on” (United Way.., 2000,

| nternet).

The Greater M am Chanber of Conmmerce has chosen to
adopt Governor Jeb Bush’s Mentoring Initiative to pronote
mentoring. It has partnered with M am -Dade County Public
School s, Big Brothers/Big Sisters of G eater Mam and the
Mentori ng Resource Center to get nore people and
organi zations involved. They have established a Corporate
Honor Rol e ai med at encouragi ng corporate sponsorship of
mentoring projects through the participation of top
executives as nentors (Big Brothers/Big Sisters of Geater
M am , 2000, Internet). The 500 Bl ack Rol e Mbodel s of
Excel | ence Project is another nentoring program established

by Frederica WIlson of the M am -Dade County School Board
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t hat pairs young teenage boys from |l owincone areas with
mal e rol e nodel s.

Mentors in these various instances serve not only as
counsel ors but are al so seen as pseudoparents because they
serve as role nodels and play an inportant role in the
rearing of the children they supervise. Mentors can serve
as a sounding board for children who need the understandi ng
and insight of adults. They can help young children find
direction in life in ternms of career choices, and they can
expose these children to a world that was previously
I naccessible to them (Neumark, 1993).

In terms of cognitive growh, “Mentors can help in the
expression and devel opnent of positive creativity in
children” (Goff & Torrance, 1999, abstract). Echevarria’s
(1998) work, entitled For Al Qur Daughters: How Mentoring
Hel ps Young Wonmen and G rls Master the Art of G ow ng Up,
showed how nmentoring for young girls was a crucial tool for

addressing the “..serious enotional, physical, and
devel opnental chall enges during youth and adol escence.”
Therefore, nentors can provide themsone direction in terns

of their “physical, intellectual, enotional, and spiritua

devel opnent” (Echevarria, 1998, abstract).
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Chil dren who are nentored develop a better sense of
noral responsibility and learn to abstain fromcrim na
behavior. Through their encouragenent and interaction with
their nmentors, children can be turned onto the world of
busi ness and econony. |In addition to personal growh and
devel opment, the benefits of such econom c enpowernent are
evi dent even beyond the participants’ high school years
(Goff & Torrance, 1999; Lee, 1999; Community for Youth,
2000; The National Mentoring Partnership, 2000a, 2000Db).
For exampl e, the National Mentoring (2000, Internet)

reported the foll ow ng:

95% of Chi cago’s M dtown Educational Foundati on ( MFE)
inner-city mnority students graduated from hi gh
school , whereas 49 percent of their unmentored peers
drop out. 65% of MEF students go on to coll ege,

wher eas 14% percent of their peers do.

Ot her studies and reports on the nentoring of young
children support the findings that young people who are
mentored are less likely to use illegal drugs, abuse
al cohol, experience high rates of absenteeismor skip

class. They tend to devel op nore sel f-confidence and
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performbetter in school. The famlial relationships area
is al so strengthened (Floyd, 1993; Tierney, 1995; Conmunity
for Youth, 2000; Big Brothers/Big Sisters of Anmerica,
2000a, 2000b). Such statistics nake it is easy to see why
mentoring is such an inportant resource.

In addition to personal growth and devel opnment, nany
school - based nentoring prograns have tutorial conponents
that sometimes target at-risk students to help themin
bettering their academ c performance. The HOSTS program
for instance, was designed to help at-risk students from
the third, fourth, and fifth grades in inproving their
readi ng and | anguage skills (Joachim 1998; Lee, 1999).

The National Mentoring Partnership and the United Way
in 1990 began a col |l aborative effort to exani ne the
effectiveness of nentoring prograns. A subcommttee known
as the National Mentoring Wrking Group was forned to set
sonme guidelines to help direct the growh of dependabl e and
efficient mentoring programs. As a result of the work of
this group, a set of standards was established and made
avail abl e to anyone or any public organization that
i ntended to establish a mentoring program

According to the National Mentoring Working Goup’s

report, “A responsible nmentoring programrequires: A well-
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defined m ssion and established operating principles;
Regul ar, consistent contact between the nentor and the
partici pants; Support by the famly or guardian of the
participant; Additional comrunity support services.” The
remai nder of the reconmendati ons dealt with the maintenance
of skilled support and volunteer staff that work with the
mentors and their protégés. The Effective Practices report
also calls for “lInclusiveness of racial, economc, and
gender representation into the prograni (The Nati onal
Mentoring Partnership, Internet). Additionally, the
recruitment of mentors and staff, their training and the
nonitoring of the nmentoring prograns’ effectiveness are
al so crucial to the success of such nentoring prograns.
Ment ori ng networks conformin part to Peterson's
(1999) definition of the concept of comunity. However,
too often the people who need that kind of dynam c
interaction with societal role nodels do not have the
opportunity in their comunities to benefit fromthem
Utimtely, the goal of such nentoring is to produce
I ndi vi dual s who are enpowered soci o-econom cally (Shragge,
1997) and who wi Il make positive contributions to the
soci al and econom c devel opnent of their societies

(Hanberry, 1972; Collay, 1998).
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Systens Theory and The Ellison Model

Hunt’s fornul ation of The Ellison Mdel as a
functional system holds true to G ddens’ and Coser and
Rosenberg’s (1967) concepts of agency and structure as it
relates to structural -functionalist systens. Hunt (2000)
uses structural -functional theory in his description of the
operation of The Ellison Mddel because it is useful in
expl ai ni ng how structure nodifies behavior. However,

t heories of structural -functionalism have undergone great
scrutiny and criticism Critics note that instead of
enphasi zi ng change in society, the structural-functional
approach focuses on stability. Furthernore, the systens
that the structural-functionalismtheories attenpt to
explain are nmuch too broad to nerit concrete
classification, and the structural-functional approach
fails to take into consideration all the necessary el enents
that may serve as critical factors in its description of
social reality (Ritzer, 1996, 1997).

Hunt supports Coser and Rosenberg’s (1967) definition
of structure in which it “refers to a set of relatively
stabl e and patterned rel ationships of social units” (p.
615). Hunt agrees that function speaks of “those

consequences of any social activity which make for the
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adaptation or adjustnment of a given structure or its
conmponent parts” (Coser & Rosenberg, 1967, p. 615; as cited
I n Hunt, 2000, p. 174).

Structure is then a systemthat is permanent in nature
while the function operates within the structure as a vital
process. Theorists differ in terns of their definitions of
what are the agency and the structure within a particul ar
social system Sonme see the agent as the individual actor
whil e others view the agent as a social organization or as
an institution. Consequently, agency may refer to "mcro-
| evel , individual human actors,” but it may also refer to
"(macro) collectives that act" (Ritzer, 1996, p. 391).

In his fornulation of agency-structure theoretical
approach, while Anthony G ddens draws froma functionali st
and structuralist theoretical orientation, he rejects the
nove by many theorists to posit opposition between mcro
and macro levels. He would not be opposed to seeing the
relati onship between the mcro and macro approaches as a
"duality" (Ritzer, 1996, p. 420). Hunt’ s approach toward
| CB mesh with sone of G dden’s concepts particularly
because Hunt values the role of the individual actor as
wel | as that of societal forces acting in concert with

t hose of individuals.
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G ddens’ approach focuses on paying attention to
structure without commtting the errors of structural
functionalism In his book, New Rul es of Sociol ogical
Met hod (1993), Anthony G ddens contests what he calls “two
main types of dualism” One arises frominterpretive
soci ol ogi es, which he says, “are ‘strong on action, but
weak on structure.’ They see human bei ngs as purposive
agents, who are aware of thenselves as such and have
reasons for what they do” (p. 4). Consequently, these
i nterpretive sociol ogi es cannot give adequate expl anations
for issues of *“constraint, power, and |arge-scal e soci al

institutions,” which tend to be pervasive in the
functionalist and structural approaches. Even so, G ddens
(1993) notes that the functionalist and structural approach
“while ‘strong on structure,’ has been ‘weak on action.
Agents are treated as if they were inert and inept—he

pl ayt hi ngs of forces larger than thenselves” (p. 4).

The precedi ng coments, of course, allude to
soci ol ogi es such as that of Durkheim who continually
focuses on the effect of social forces and social action
upon the individual rather than the inverse. G ddens,

however, repels “the dualism of the individual and society”

(p. 4). He is careful to note that while he does not
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refute the notion that there are collective forces in
society, which do maintain certain social structures or the
notion that the individual’s action plays a role in soci al
enterprise, he calls for a deconstruction of both concepts.
For G ddens, the actor beconmes a social theorist by
virtue of the fact that this attribute is necessary if the
actor is to be considered a social agent in the devel opnent
and institution of social life. To this end, G ddens
proposes that Berger and Luckman fail to reconcile the
t heory of action when it comes to its application in
i nstitutional organization (a concept for which The Ellison
Model is fashioned). Though structures emerge out of
recurrent behavior, they are often unintended. G ddens
proposes that "actions often end up being different from
what was intended; in other words, intentional acts often
end up being different fromwhat was intended" (Ritzer,
1996, p. 394). G ddens' enphasis, on this difference
between the intentions and the resulting structure, stens
from Weberi an notions of unintended consequences. More
generally, it is notable that G ddens’ theory of
structuration itself draws from Marxi st notions that nmen

make history but not under circunstances of their own
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choosing or making. However, in G ddens' theory, these
constraints do not render the actor or agent powerl ess.

G ddens stresses agency because it is the result of
the agent's (or actor's) actions. This allows a certain
degree of power to the agent, and power is the factor that
enabl es the agent to bring about societal change. W thout
power, an actor is incapable of making changes within his
social context. Such clainms about the power and infl uence
t hat individual actors exert are inportant. As it relates
to the hierarchical structure of The Ellison Mdel, within
Its contextual schenme, executive nentors, project
coordi nators, nentors, university mentees and pre-
col | egi ate nentees are agents, and the action of each
i ndi vidual will produce results that may ultimately affect
the | arger society and bring about social change.

Agents or actors who work within a particul ar
structure or functional systemtend to share the sane
principles and goals. They know how to navi gate through
the system and prefer the organizational stability
associated with structure. Hence, Viccari’s (1999) paper
entitled “Cognitive Mddeling in the Systens Theory
Paradignmi’ is useful in that it explores the intricate

cognitive processes that |end thenselves to the
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conceptual i zati on of nodels as they define structural and
functional systens.

For Viccari (1999), the “conceptualization of the
perceptions of the world constituted by our experience is
an intellectual process leading to the fornulation of
conceptual system nodels” (p.4). Viccari (1999) defines a
system “as a set of conponents or subsystens, which are
interrelated, so that they can be perceived as a unit in
its environnment” (p. 3). Banathy (1996) simlarly defines
the systemas “a configuration of parts connected by a web
of relationships” (cited in Viccari, 1999, p. 3). To the
extent that participants in The Ellison Mddel nentoring
proj ect s—executive nmentors, project coordinators,
prof essi onal nmentors, university nentees, and pre-
col | egi ate nent ees—see thensel ves as functioning as one
unit in order to acconplish a particular task, they operate
as parts of one system

Shannon’ s (1975) definition of a systemis that it is
“a group or set of objects united by some form of regular
I nteraction or interdependence to performa specified
function” (cited in Viccari, 1999, p. 3). |If applied to
The Ellison Mdel, this definition highlights the manner in

whi ch the participants undertake their activities; they are
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engaged in constant interaction and depend upon each ot her
to acconplish their tasks. The Ellison Mddel is also

hi erarchical in structure and thus conforns to

Bertal anffy’' s (1968) hierarchy principle, insofar as his
princi ple suggests “systens are hierarchical, since every
system can be thought of as a part of a higher-level system
and each system contains | ower-|evel subsystens” (cited in
Viccari, 1999).

In I'ight of Delaney and Viccari’'s (1989)
conceptual i zati on, The Ellison Mddel can be seen as a
functional system (FS). In their definition, “An entity..is
perceived as a system precisely because of what it does
(and not because of what it is).” Consequently, the
actions of this system its invariant activity, “may be
t hought of as the set of all possible behaviors of an FS in
a given environmental context” (p.3). Furthernore, Viccari

proposes the foll ow ng:

The gl obal invariant activity is conceived as the set
of all possible invariant activities in the possible
envi ronnent al contexts of a functional system For a
l'i ving system such gl obal invariant activity m ght be

“survival.’ (Viccari, 1999, p. 4)
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Shoul d this concept be extended to The Ellison Mdel, as a
functional system ultimately the inclusive comunity
bui | di ng works undertaken by its devotees—+ts gl obal

I nvariant activity in Viccari’s terms—+s also survival, the
survival of humanity. Following the conflict resolution
nodel espoused through The Ellison Moddel’s inclusive
community building, its devotees endeavor to build

communi ties that survive the violence and destruction
brought on by sone of society’s nost hateful and oppressive
excl usi onary practices.

Hunt (2000) sustains that “broad-brush structure can
be a major inpedinent to |learning particularly when it
relates to diversity..and inclusive comunity building” (p.
175). In such cases, outsiders to the systemwould be nore
apt to observe its dysfunctional operation while the
i nsiders would be content to nmaintain the status quo and be
resi stant to change. Notwithstandi ng, Hunt agrees with
Meadows (1982) who posits, “Atruly profound and different
I nsight is when you begin to see that the system causes its
own behavi or,” and Hunt consequently advances the notion

that “There is little question but that structure produces
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behavior. To change behavior, it is needful to change the

underlying structure” (p. 175).

Conclusion of Literature Review

There are several major elenments at work in the
operation of The Ellison Model. First, in terns of its
phi l osophy, The Model draws on the concepts of inclusive
community building (see Chapter 4 for a nore detail ed
expl anati on of The Model’'s core values). The role of
i ncl usive practices in community service and the concept of
the building or the devel opnment of conmmunity anmong people
are also inportant considerations. The onus here is not so
much on the erection of physical structures as in city
buil ding but in the nurturing of a sense of fellowship
among culturally different people that will allow themto
work nore efficiently together.

Since the nethod used for devel opi ng inclusive
conmmunities is mentoring, the literature on nmentoring
outlined various types of mentoring and apprenticeship
activities used to train people of different age groups and
skill levels. These prograns cater to students from
primary school to college and to professionals in various

di sciplines. Additionally, the anthropol ogi cal studies of
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apprenticeshi ps are especially hel pful in denonstrating the
operation and interaction of nentoring practices and
technical job training in sone societies. The goal of The
Ellison Model is to incorporate sone aspect of each type of
t hese devel opnental programs into its nethod of operation.
The last part of the literature review focused on the
soci ol ogical inplications of the inplenmentation of The
Ellison Model, particularly as it is viewed as a functi onal
system From the structural-functionalist perspective, The
Model could be seen as a systemin that the actors within
its hierarchical structure depend upon each other to ensure
that the systemand the institutions it supports function
efficiently. Utimtely, the efficient operation of the
systemw || result in successful conmmunity-based projects

and prograns.

65



Chapter 3
METHODOL OGY
The research utilized a qualitative, ethnographic

approach to data collection. To gather information
regarding the adm nistration and i nplenmentation of Ellison
Executive Mentoring Inclusive Conmunity Buil di ng Model, the
study was done in a qualitative manner as | enpl oyed a
vari ety of data-gathering techniques such as the use of
docunents conpil ed by people who had worked with The
El lison Model, essays reflective of the subjects’
experiences in the formof comunity nmoments, focus group
and individual interviews, and partici pant observations of
various activities surrounding Inclusive Conmmunity
Bui | di ng.

Sel ecti on of Subjects

The subjects of this study involve a cross-section of
i ndi viduals froma variety of educational, ethnic, racial,
and soci o-econom ¢ backgrounds. Since The ElIlison Model
I nvol ves executive nentors, project coordinators, nentors,
and university and pre-collegiate nentees in a variety of
projects and progranms, their views had to be incorporated
in the findings of this study. Consequently, the subjects

of this study were chosen through the use of purposive
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sanpling. | conducted prelimnary field observations and
inquiries to determ ne which subjects and i ssues shoul d be
included in a nore contrite analysis of The Ellison Mbdel
| concluded that the subjects who had a direct involvenent
with a program project or activity devel oped or
i npl emented t hrough the use of The Ellison Mdel could
of fer pertinent information.

Thirty subjects were interviewed froma cross-section
of participants in the nmentoring prograns and projects
i ncl udi ng i ndividuals who had been assi gned specific roles
and duties such as executive nmentor, project coordinator,
mentors, university mentees, and pre-coll egi ate nentees.
The witten testinonials of nore than 100 subj ects who had
sone type of involvenent with Ellison Mddel activities,
projects and prograns were al so anal yzed. These
testinmonials included biographical information, detailing
t he subjects’ occupations, ages, and |evel of education.
Setting

The field observations and interviews were perfornmed
wherever there were activities involving the inplenentation
of The Ellison Mddel. The observations of the training
wor kshops on The Ellison Mbdel were done at a | ocal M am

hotel and a hotel in the Bahamas. The observati ons of the

67



ment ori ng wor kshops and enrichnment sessions for the m ddl e-
school students were done at Florida International

Uni versity, which served as the primary site of activities.
Ot her activities took place in various venues throughout
the community of M am - Dade.

Data Coll ection and Anal ysis

Data col |l ection was performed through field
observations of the practical application of The Ellison
Model through the nmentoring progranms for two m ddle
school s, conferences, sem nars, workshops, and several |1CB
progranms and activities adm nistered at Florida
International University and at sone civic organi zations in
whi ch The Mddel was utilized as a basis for their
progranm ng.

Data col |l ection was al so perforned through the textua
anal ysis of reports and essays written by individuals who
had worked with The Ellison Model. Many of these essays
were witten in the formof comunity noments (see Appendi X
C for a sanple Conmunity Monent witing exercise). |
sifted through approximtely 250 of these essays and
opi ni on papers because they proved useful in revealing the
attitudes and deeply enbedded perceptions of people on a

variety of diversity issues and on their experiences as
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participants in ICB projects and activities (see Appendix D
for a profile of nmentors and participants who wote
community nonents).

As a participant-observer, | was able to interact with
peopl e and performsem -formal interviews. However, | was
al so able to conplete structured open-ended interviews to
assess the participants' perceptions of the effectiveness
of the nmentoring progranms. Thirty subjects were
I nterviewed froma cross-section of participants in the
ment ori ng prograns, including individuals who have been
assi gned specific roles and duties such as executive
mentors, project coordinators, nmentors, and university
mentees. Additionally, | surveyed 16 of the nentees’
parents and 20 pre-coll ege nentees who were actively
participating in the Professional Tutoring and Mentoring
Progr amns.

Thr ough open-ended interview questions, interviewees
wer e asked to expound upon their views on the effectiveness
of The Ellison Mddel's nmentoring approach and various |CB
prograns in which they participated. There were severa
i ntervi ew schedul es designed to address specific issues for
the different groups of participants interviewed (see

Appendi x B). For instance, one interview schedul e targeted
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mentors, while another addressed pre-college nentees, and
yet others dealt with professionals and university students
who had been working with The Model. The interview
schedul es consisted of questions relating to the
partici pants' personal background and denographics. They
were al so asked to di scuss how such an approach m ght | end
itself to inclusive comunity buil ding.

The qualitative data drawn fromthe analysis of field
not es and observations, docunents and transcriptions of
i nterviews were anal yzed through textual coding according
to themes that arose fromthe literature review and
clusters of events that | observed in ny field
observations. These clusters of events later translated
into stories, depicting the actual processes for the
I nception, inplenmentation, and end product for various |CB

proj ect s.

70



Chapter 4
Et hnography of The Ellison Mdel

During nmy study of The Ellison Executive Mentoring
I nclusive Community Building Mddel, |I had often been asked
questions |ike, “VWhat is it?" or “How does it work?” Often
i n answering such questions, | would often have to explain
not only the practical application of The Mddel through
various projects, activities, and programs, but | would
al nrost al ways have to nention the inportance of The Mdel’s
t heoretical and phil osophical underpinnings. Over tine,
have concluded fromnmny field work that it is The Ellison
Model " s phi |l osophi cal perspective, those precepts enbodi ed
in its core values, principles, and code of conduct, in
short, that are so critical to its success in any given
oper ati on.

In this ethnographic exposition of The Moddel, | have
i ncluded two maj or sections. The first (Section I) is an
exposition of The Model’s phil osophical and theoretical
perspectives fromwhich are drawn nost of the content for
t he various conferences, workshops, sem nars, and ot her
training activities. | have conpiled this literary sunmary
from a nunber of books, training manuals, newsletters, and

other witten material that have, for the nost part, been
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made avail able to people training in The Ellison Mddel or
working with ICB projects. During ny role as an apprentice
to The Model s creator, | had the opportunity to serve as a
co-editor or witer of many of these publications.

The second portion (Section I1) of the ethnography is
a narrative detailing various ICB activities. Since the
Content, Process, and Product technique is utilized to
pl an, devel op and i nplenent Ellison Mddel projects, | have
presented the accounts in light of how participants in |ICB
projects receive The Model’s training (content), the nethod
used to reinforce The Mddel’'s core precepts (process), and
the tangi bl e and intangi ble end results of such activities

(product).

Section |

The Model ’ s Phil osophical Prem se and Core Val ues

The phil osophi cal approach espoused by The Ellison
Model s I CB systemis expressed in the following idea: 1In
order to build inclusive comunity, we nust nove from

diversity, to unity, to comunity. Hunt speaks of four

conceptual steps in achieving comunity (Figure 2).
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Fi gure 2.
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There nmust first be a goal of revolving around buil ding
community “conprised of people with a shared vision and who
have things in commopn.” Not every conmunity, however
qualifies since there are communities performng

excl usionary practices such as gated comuniti es whose
structures are designed to keep the undesired out (Hunt &
Ri ce, 1999, p.57).

Next, the “objective is unity” which “denotes oneness,
| i ke- m ndedness but not in a narrow sense of the word”
(Hunt & Rice, 1999, p.57). Unity, characterized as “Unity
Centripetal,” is foundational in the building work as it
serves as a binding agent for the conmunity because at this
stage of inclusive community building, the “pooling of
resources (spiritual, nental, and physical) and mnutual
concern” among fornmerly estranged parties personify their
“willingness to achi eve oneness” (Hunt, 2000).

Hunt di stingui shes, however, between “canp unity and
uni versal unit.” He proposes that canp unity refers to
“different groups of |ike-m nded people gathering with one
another to the exclusion of others based on narrowy
defined traits.” This unity has its foundation in

division. The extrem st groups, for instance, exenplify

presentations for the training program
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this type of unity because they tend to rely on prejudiced
obj ectives. The nmethod used to achieve this is respect
peopl e exhi biting appropriate behavior. Respect nust be
given to everyone regardless of his or her race, gender,
ethnicity, or religion. This is not respect cultivated
t hrough fear—a practice espoused by groups whose net hod of
operation is to dom nate and oppress others through norbid
fear in order to gain respect. Finally, conmunity buil ders
must be equi pped with a “right attitude...one of honor” that
“must be reserved for those who are truly honorable” (Hunt
& Rice, 1999, p.57-58).

The three procedural steps for building community are

encapsul ated in the novenent: 1) fromdiversity, 2) to

Figure3. Inclusive community signal ed by cl ockwi se novenent towards
system ¢ val ues.
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unity, and 3) to comunity (Figure 3). Diversity (or
division) is detected from people being in a state of
conflict, which Hunt refers to as people being in a state
of diversity (Figure 4). During this stage of

“discommunity,” also referred to as Diversity Centrifugal,

Figure 4. Operation of disconmunity illustrated by the
countercl ockwi se novement of discommunity systemic val ues.*
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“There are opposing forces at work, ushering in

di spl acenent and a | ack of togetherness, stability and | ove
to isolate and destroy.” These forces are known as
centrifugal forces (Hunt, 2000).

Therefore, these parties nust learn to quell their
prejudices and join forces with others in order to
accomplish the goal of comunity (Hunt & Rice, 1999).
Their values all ow di srespect, dishonor and fear to gui de
their relationship with others. 1In the depiction of the
core conponents of a building work of discommunity, it is
not ewort hy that upon cl oser exam nation of Figure 3
(community) and Figure 4 (discommunity), the former noves
in the forward, progressive continuumof a clockw se
direction, while the latter noves in a backward continuum
i ndi cated by its counterclockw se direction (Hunt et al.
1999).

In this nodel of discommunity (Figure 4), diversity is
divisive. For instance, people are not seen as positively
contributing to the variety that is found in society.
| nst ead, people who do not belong to a particular group are

viewed in a negative light, as different, as weak or as
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Figure 5. Illustration of the opposing operation of two systens,
comunity and di scomunity, driven by opposing systenic val ues. °
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outcasts. The unity the group espouses is not viewed in
terms of harnonious reflections of the whol e group.
Instead, it is a unity born out of an individualistic sense
of superiority, and it thrives in people with |ike-m nded
per ceptions.

Finally, the comunity found in discommunity is not
perceived as a fell owship of people who share a universal
concept of human brot herhood and si sterhood, or who have a
genui ne fondness for one another and espouse commopn goal s
that are inclusive in nature. Instead, the comunity in a
state of discommunity is nuch nore of a cooperative, whose
goal is to advance only the social and econom c wel fare of
t hose belonging to the group. They may share the sane
race, ancestry or belief system Utinmately, hate is the

central value esteenmed by discommunity buil ders, while that

esteenmed by true comunity builders is love, as illustrated
in Figure 6.
This figure also illustrates that in order for people

who live in a state of discomunity to nove to a state of
community, they nust be taught how to cultivate the val ues
of trust, honor, and respect, and ultimately of |ove (Hunt
et al., 1999). During this stage, also referred to as

“Community Circular,” there is no | onger the operation of
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strong opposing forces as evidenced during “Diversity
Centrifugal.” Rather “Oneness is ...realized and a
communal focus noves the action” of the concerned parties
as they gravitate away from a self-centered node of
operation (Hunt, 2000). Essentially, the philosophical
approach of The Mddel proposes that while it a good
starting point to appreciate culturally different people,
this should not be the ultimate end. The ultimate goal of
under st andi ng peopl e of various backgrounds is to develop a
sense of solidarity that will enable the establishment of
truly inclusive comunities.

Through training workshops, these phil osophi cal
precepts are taught to people who are willing to use The
El i son Model. The training workshops usually consist of
an exposition of The Ellison Mddel and Conmunity Monents
and Teachabl e Seconds. Once the participants in the
wor kshops have devel oped sone under standi ng of the concepts
espoused by The ElIlison Mddel, they can then wite
communi ty noments. Comrunity nonents are the stories they
share about pivotal experiences in their lives. Hunt

(2000) writes:
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.community nmonents are enriching experiences in the

i nclusive community building process. When a person
has an experience with one of another race, gender,
age group, or religion that causes himor her to
eclipse prejudice, |ow self-esteem physical or nenta
handi cap to recogni ze the other as an equal, a life-
changi ng experience or comrunity nonent occurs. If the
person keeps the experience to hinself or herself, he
or she stands to benefit but no others. It is the
shared experience that is instructional. W call the

shared experience a teachable second. (p. 172)

Essentially, the sharing process is cathartic and
becones a teachabl e second since the know edge and | essons
participants have gained are used to aid others in
understanding their own cultural and societal reality.
There are seven techni ques used to devel op community
nmoments. Content, Process, and Product is the nbst conmon
technique used to train participants. The follow ng
excerpt describes this technique as it was denonstrated

t hrough a training workshop:
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The content of the training centered on building

I ncl usive community while the process or nethod to
realize the content was an executive nentoring nodel.
The product aspect dealt with the trainees’ ability to
denonstrate a working know edge of The Ellison
Executive Mentoring and Inclusive Conmunity Buil ding
Model , devel oping their own community nonents and
sharing them as sustai nabl e teachabl e seconds. (Hunt,

2000, p. 181)

The purpose of the exercise is to increase people’s

know edge of inclusive community building. Through the
process, people are learning. Hunt notes that there are
two elenments that are critical to the |earning process:
“The | earner nust understand what is being conveyed, and
the | earner nust be engaged or become hooked on what he or
she is expected to learn” (p. 181).

In order to inprove the way services are rendered,
namely, facilitating the |earning process for students,
structural change will be essential. Accordingly, The
Ellison Model is a structural -functional systemin that it
regards the role that structure plays in affecting people’s

behavior. The Ellison Mddel represents a systens approach
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to societal developrment. Utimtely, through the training
nodel, the goal is to achieve an underlying change in how
peopl e behave towards one another in the hope that this
Wil in turn transformthe structures or institutions they
erect. However, for a hunble beginning, it all starts
with participants in The Ellison Mdel training workshops,
appl ying the know edge they have gai ned by devel opi ng
practical projects in which The Ellison Mbdel can be used
as a node of operation. Utimately, if people truly
understand the precepts of The Ellison Mdel, it will no

| onger be an external construct. It will becone a way of

life—a culture (Hunt, 1999, 2000; Hunt et al., 1999).
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Section |1

I nclusive Community Building Projects and Activities

During my field observations, | sought to observe the
application of The Ellison Mdel in those three nmajor areas
of related application—nanely, nentoring geared towards
professionals in organizations, university students, and
pre-col |l ege students. To exam ne The Model s application
at the professional |level, | perused material providing
anecdot al evidence of instances of its application, I
attended presentations on the subject matter, and |
performed various interviews with subjects who worked in
the organi zations. Additionally, however, | becane part of
the Ofice of Miulticultural Prograns and Services (MPAS) at
FIU s Bi scayne Bay Canpus in North Mam . The director
there, Deryl G Hunt, is also is the devel oper and pronoter
of The Ellison Mdel’s I CB concept.

| took on the role of apprentice to |learn about Hunt’s
managenent style and, frankly, to see if the theoretical
and phil osophical |essons he espoused in nmuch of his
writings were evidenced in the day-to-day operations of his
departnment. Essentially, | wanted to see if he ‘practiced

what he preached.’” Moreover, | surm sed that Hunt’s
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application of The Ellison Mddel in running his departnent
shoul d and woul d be the prototypical representation of how
t hi ngs shoul d be done within an organi zati onal context.

To study the nmentoring of college and university
students and pre-coll ege students, | observed training
sessions and various ICB activities that engaged the
participation of both groups. True to The Ellison Mdel’s
approach, their activities often overl apped since
prof essi onal nentors, university nentees, and pre-
col |l egi ate nmentees were often called upon to engage in
various | CB community-service projects.

The presentation of the findings for the study
parallel the nethod of training that the participants
underwent: Content, Process, and Product (see Appendix E
for a flow chart of Ellison Mddel project conpletion). The
content section of the findings exposes the various
techni ques and nethods used for the transference of
know edge and skills in the ICB nentoring process. The
process and product sections of the findings expose the
activities that various participants in Ellison Mdel |1CB
trai ning prograns undertook, which hel ped theminternalize

t he theoretical and phil osophical teachings they received.
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This process of l|earning through practical application
is mani fested in the end product, which could be
denonstrated sinply through the subjects’ actions and deeds
or frompositive project results that participants should
get if they followed the prescriptions of The Model
appropriately. Consequently, | have included anecdot al
evi dence of these results based upon the coments, essays,
interviews, reports, and field observations of subjects who
had engaged in various ICB activities and projects,
particularly some who had catered to community
organi zations, conpanies, and other institutions.

Foll owi ng this exposition, | focused on two | CB
projects designed to instruct university nentees and pre-
col | egi ate mentees and added a nunber of their own
comments, reflecting their attitudes and percepti ons about

t he concept of inclusive commnity buil ding.

The Content: Ellison Model Training Activities

Since The Ellison Executive Mentoring Inclusive
Communi ty Buil ding Model enphasizes the benefits of
mentoring at all |evels of participation, trainers teach
its principles through an el aborate process, starting wth

the content of its training program | participated in a
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series of training workshops designed to i merse the
participants into the process of inclusive comunity
bui |l ding. These workshops varied in | ength dependi ng on
the needs of the organization to which they were catering.
Sone | asted a couple of hours while others were spread out
over two to three days.

At first the workshops were adm nistered to part-tine
enpl oyees and volunteers of a fledgling conmpany founded by
Deryl G Hunt, the devel oper of The Ellison Mdel. The
conpany's purpose is to pronote and market The Ellison
Model to other organizations as a viable tool to address
i ssues of conflict resolution, nmulticultural diversity and
sensitivity training. So far a variety of organizations
and groups have sonme formof training in The Ellison Mdel,
i ncludi ng institutions of higher |earning, community-
servi ce agenci es, businesses or private enterprises,
religious groups, associations and clubs for public
adm ni strators, city government personnel, Internet forunmns,
uni versity and col | ege student councils, public school
children and adm ni strators, and other groups of
professionals froma variety of fields.

Ment ors who participate in Ellison Mddel activities

are sonetinmes recruited froma variety of agencies,
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institutions, and clubs that have received training.
However, Hunt concedes that not all nentors who enroll in
his program autonmatically exhibit values and qualities that
are archetypical of the nentoring pronoted through The
Ellison Model nor do they conpletely understand all of The
Model ' s precepts and phil osophies. He proposes, “They nust
first learn through training how to exhibit the sharing,
caring and loving attributes The Mddel espouses.”
Essentially, the professionals or executives who are
initially selected to be nmentors conme into the program as
ment ees, until they gain the necessary training to work
effectively as matured nentors.

However, the training had to start at hone base first.
Hunt's phil osophy was that in order for his enpl oyees to be
effective in their own work, they had to be thoroughly
know edgeabl e of the concepts of The Ellison Model
Furthernore, these enployees had to | earn how to apply
t heir knowl edge and understandi ng of The Model to resolve
conflict and address sensitivity and diversity issues on
the job as well as in their communities. Follow ng the
tenets of The Ellison Mdel, Hunt saw hinself as a nentor

to his enployees, and they were his nentees. Eventually,
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as they nmastered the precepts of The Moddel, they would in
turn becone trainers or mentors to others.
Notwi t hst andi ng, a typical Ellison Mddel training
wor kshop followed a basic format. First, facilitators
woul d i ntroduce The Ellison Mddel and key concepts
surroundi ng inclusiveness in society, comunity buil ding
versus discommunity. Essentially this discussion would
hel p enphasi ze the necessity of The Mddel, especially as a
tool of diversity training and conflict resolution for
pressing problenms facing communities. Follow ng the
I ntroduction, facilitators would introduce one of The
El li son Model techniques: Conmunity Monents and Teachabl e
Seconds. Participants would be asked to wite comunity
noments and share thenm thus, these community nonents
becane teachabl e seconds. When teachabl e seconds are
recorded, witten and relayed verbally so that still others
out side of the workshop setting can beconme privy to them
and can continue to learn fromthem the teachable seconds
then becone sustainable teachable seconds. There were
specific goals associated with The Community Monents and

Teachabl e Seconds training exercises:
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The content of the training centered on building

I ncl usive community while the process or nethod to
realize the content was an executive nentoring nodel.
The product aspect dealt with the trainees' ability to
denonstrate a working know edge of The Ellison
Executive Mentoring and Inclusive Conmunity Buil ding
Model , devel oping their own community nonents and
sharing them as sustainabl e teachabl e seconds. .[The]
goal was to enhance know edge | eading to inclusive

conmmuni ty building (Hunt, 2000).

The idea was that the nore people shared their stories with
one another, the |l ess estranged they would beconme. They
can then recogni ze that they share a common humanity and
shoul d, therefore, learn to not only live together in a
nore am cabl e manner, but also to enmbrace the variety
anongst thensel ves rather than stress the divisive

di fferences. Since the facilitator of the workshops is
cast in the role of a nentor, trainees beconme nentees and
are given a specific set of instructions regarding the
manner in which they will carry out the projects and the
way in which they should conduct thenselves, nanely,

according to The Ellison Mdel's precepts.
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There are a variety of slogans used to rally the
partici pants and get them excited about their work of
community building. For exanple, the nost conmmonly used
notto is, "We are noving form'Diversity, to Unity, to
Community’." At times, participants are encouraged to
behave in a "Sharing, Caring, and Loving" manner as they
performdifferent tasks together or work on different
projects. In other instances, they beconme cheerl eaders as
they are led in songs like one entitled "GOMA" that
encourages themto focus of their mssion: "G' stands for
the "Goal,"” which is community; "O' stands for the
"Obj ective,” which is unity; "M stands for the "Method,"
which is respect; and "A" stands for the "Attitude," which
is one of honor. Frequently, workshop sessions start and
end with a kind of anthementitled "The Comunity Buil di ng
Song," a song written by Deryl Hunt that encapsul ates the
precepts of inclusive conmmunity building. Trainees are
often taught this song, whose verses are as foll ow

The Community Buil di ng Song
(Diversity)
| am variety
| keep conmpany with culturally different people

| am open to all things
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You may know ne by one of ny other nanes
"' m known as a group or division in classification
(Chorus)
| can talk to you
| can call on you
I know that you'll be there throughout all tinme
| can walk with you
l|"d clinb the great wall for you
We are building community
(Unity)
| am oneness
| am of the sanme kind
Though nmy col or, age and gender
May differ
Thi nk of nme as total harnony
Based on a set of beliefs
That respects the right ways of life
CHORUS
(Comruni ty)

I am fellowship
| enjoy working with others
| amw lling to break bread

And share a drink with you
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My goal is inclusive
An omi present comruni on
Where things are held in conmon
My desire is for mankind
CHORUS

The song appears to be a tool used by facilitators to
establish a sense of solidarity anong wor kshop
partici pants.

Al t hough the basic objectives are the sane for all the
wor kshops, the activities that participants undertake vary
from workshop to workshop. Trainees are generally asked to
form groups whose tasks will be to develop sonme sort of
programm ng ainmed at fostering a sense of community anong
participants. Since Hunt believes in using the "dramatic,
interactive, diversity training" approach, the projects he
assigns trainees generally involve some type of creative
presentation, which pronotes the precepts of inclusiveness
and community buil ding. Consequently, in their final
presentations, participants may be found singing, dancing,
putting on a play, witing a poemor rap, or presenting a
wor k of art. The foll ow ng anecdotes reveal how the

training sessions are designed to suit various audi ences.
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During the Enrichnent Session for pre-college
students, m ddle school students and their nmentors took
part in an Ellison Mddel diversity training activity.
Mentors and nentees were placed in a “Circle of Unity,”
whi ch represented a comunity pie. They were taught the
meani ng of diversity versus unity as three nentors and
mentees pulled away fromthe circle thereby exhibiting a
posture of dissention and division. The executive nentor,
standi ng outside of the group, went from person to person
(each representing a slice of the community pie) to whisper
to each of the dissenters advice that would pronpt themto
return to the group and work together in a spirit of unity
rat her than division.

Each di ssenting slice was persuaded to go back to the
community pie, also known as “The Circle of Unity.” As
t hey united thensel ves, they were able to proceed towards
an end product or the ultimte goal, devel oping a
di sposition toward building cormmunity. |In the process, the
executive nmentor noted that the participants | earned about
“Trust, respect, honor; as initially, trust was broken down
among the *slices’, and they disrespected one anot her.
However, by going back to the fold, they | earned the val ue

of caring, sharing, and |oving.”
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At one training session, the trainees sat at tables
named after Ellison Mdel precepts; sone tables were called
the followi ng: Respect, Trust, Honor, Variety, Oneness,

Et hos, Pat hos, Logos, Fellowship and Community. This
tactic was done to help reinforce some of The E |ison Mdel
precepts and help the participants think in ternms of
"community." The trainer's table was at the center of the
cluster of tables and it was called "Love.”" At this table,
the trainer would issue assignnents and answer questions
once the participants began their projects.

In keeping with the nentoring nodel, nenbers of each
tabl e woul d be categorized according to a typical Ellison
Model paradigm Each participant at the table woul d be
designated a title: executive nentor, project coordinator,
pr of essi onal nentor, university nentee, or pre-collegiate
nment ee. Once everyone knew the role that he or she was to
pl ay, the executive nentor, who supervised the devel opnent
of the assigned project, delegated certain responsibilities
to the project coordinator and ensured that the trainees
wer e doi ng what they ought. The project coordinator took
notes and reported to the group of nentors and nentees.

Al t hough the executive nentors and nentors ought to

denonstrate positive behavior while performng their tasks,
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every nmenber of the group is expected to work in an

am cabl e fashion, in keeping with The Mdel's precepts.
Consequently, if the nentors do their jobs, the nentees
shoul d be able to provide sone feedback to them and to the
executive nentor, denonstrating that they have | earned and
gai ned sone practical know edge fromthe training exercise.

At this particul ar workshop, participants at all the
"Communi ty Tabl es” were asked to develop a plan to feed 100
students and staff nenbers for ten days during a summer
institute that would be held at a | ocal university.
Utimately, as the participants worked together to find
ways to i nplement the project, they seemed to develop a
type of bonding, the essence of which would be valuable in
t he next session in the workshop—the witing of community
monment s.

To help participants wite their own comrunity
nonments, trainers read sanple conmmunity nonments and propose
gquestions designed to trigger sonme brainstorm ng or ideas
about what to wite. For instance, the facilitators my
ask, “Have you ever felt rejected, but as it turned out,

t he one(s) you thought rejected you, actually accepted
you?", "Has your heart ever been deeply troubled about a

matter until someone cane al ong who was able to confort
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you?", or "Have you ever felt like you truly belonged to a
comrunity or a group?" Once the participants identify with
any of these questions or simlar ones, they can then start
writing about the circunstances surrounding their comunity
monment, how they dealt with it, and what they | earned from
t heir experiences.

General ly, during workshop sessions, participants may
choose to wite on a variety of topics, which are inportant
to themfor their community nonments. Sonetines, the
trai nees share problens or tensions that surfaced anong
themduring the tine that they worked on group projects and
t he manner in which they dealt with them However, nost
often their community nonents becone testinonials of
initial apprehensions or prejudices they harbored about
others in their communities before they came to the
trai ni ng workshop, and how t hey were defused as they
| earned alternative and sonmetinmes nore creative ways to
deal with others. During the training sessions, sone
trainees volunteer to share their community comrents with
the | arger group, and soon others conme up to the podiumto
corroborate the sane feelings, or they may feel noved to

share their own personal |ife-changing experiences.
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One of the conferences on inclusive community
buil ding, entitled “The Executive Speaks Series,” was held
on a weekend at a hotel in Freeport, G and Bahama. The
conference took place in the Bahamas as a col |l aborative
effort between a Community Service Club in Mam and its
sister organi zation in Freeport.

Twenty-four nenbers of the Mam Community Service
Club went to Freeport by boat. | decided to participate
and joined themon the boat and in the conference. There
was sone friction between the sister organi zations in that
t he Baham an segnent felt that they were being asked to do
t hi ngs such as club progranm ng and activities, business
ventures in nuch the sanme way that the Mam branch did.
However, they felt that they had to do things the Baham an
way, not the Mam way. Consequently, |eaders from both
Community Service Clubs decided that nmediation fromthe
executive nentor would be ideal to help resolve sone of the
conflict that was building, and, hopefully, The Ellison
Model Training could help restore a sense of comrunity
bet ween the M am and Baham an groups.

As a conflict resolution nodel, The Ellison Mdde
woul d serve to bridge the cultural gap that existed between

the two sister groups. It is noteworthy that though the

98



Community Service Clubs in both the Bahanmas and in M am
had all black nmenbers, their interaction was anong a
variety of cultures and ethnic groups. The Mam group was
conpri sed of Black Anericans, Baham ans, Haitians, and
Jamai cans. The Baham an cl ub was made up of only Baham ans,
t hough sone canme from other islands of the Bahamas.

The Baham an Community Service Club and FIU s
Mul ticultural Programs and Services at the Bi scayne Bay
Campus have had a |long history. The Baham an Comrunity
Service Club was instrunmental in hel ping raise support and
the needed funding in the Bahamas to support students who
wi shed to pursue their higher education at Florida
I nternational University. Thus, the executive nentor and
MPAS had been involved with them and the sister branch in
M am in developing and inplenenting the Black Tie Affair,
a Baham an Schol arship Benefit in both 1999 and 2000.
Therefore, |arge-scale collaborations between the Mam and
Baham an Conmunity Service Clubs had been ongoi ng.
However, as cultural tensions grew, the executive nentor
was called in as the nediator.

The sem nar on inclusive community building via The
Ellison Model was a focal point in the bridge-building

efforts of the M am an and Baham an Comrunity Service
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Clubs. Since these clubs had strong religious affiliations
and adhered to basic religious principles in doing their
communi ty-service programm ng, the executive nentor seened
to structure his approach to this conference differently
than he had in other settings.

Speaking to this predom nantly religious audience in
t he Bahamas, the executive nmentor adjusted the training to
cater to their own philosophies. Therefore, he spoke of
the spiritual condition of one who truly denonstrates the
wor ki ngs of The Ellison Mddel in all aspects of the
training. He notes that as far as comunity nonments are
concerned, “the highest level of the community nonments
noves the experience fromthe soul to the spirit.
Therefore, there are experiences which lend thenselves to
natural community nonents.”

He started by explaining that The Ellison Mdel should
be seen as a way of life, and its basic philosophy about
peopl e’ s behaviors and the way they live are not unlike the
norms found in the Judeo-Christian traditions. This
revel ation seened to serve as an ‘icebreaker’ for sonme in
t he audi ence who seened to be staunchly religious and
dogmatic. Once the executive nentor had establish a

rapport with the group, he proceeded to show t hem how t he

100



M am an and Bahani an Cl ubs coul d take advantage of The
Ellison Model, and how it is applicable in organizational
settings nmuch |ike their own.

Havi ng been anong the participants in this conference,
| I'earned of particular problens that arose in the Baham an
Club as a nmenber was inciting others to break fromthe
partnership with the Mam Club and establish their own
aut ononous organi zation. Tensions had been high until the
weekend of the conference when both groups seenmed to place
their differences aside and participate whol eheartedly in
t he proceedi ngs and training sessions at the conference.

The executive mentor decided to establish sonme
cohesi on between the two groups by having nenbers of both
parties present or facilitate a training session; for this,
he had to train those presenters on an individual basis.
Anot her tactic he used to build a sense of solidarity
bet ween the two groups was to have Baham ans and M am ans
sitting at each table so that they could anply interact
whi |l e wor ki ng on group projects. As the participants took
part in training exercises, they seened to grow nore
soci abl e.

In one exercise entitled “Make a Joyful Noise!”, the

participants had to develop a dramatic and interactive
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presentation that would highlight the essence of community
buil ding. Soon they were dancing, singing, participating
In skits that showcased diversity issues and nethods for
resolving conflict arising fromthem This exercise proved
to be one in a series that served as a turning point for
the group. The sharing of community nonments was anot her.

By this time in the progression of activities,
participants fromthe M am an and Baham an groups had
devel oped a sense of trust anong each other such that they
were able to share very personal views and issues—sone
controversial in nature—w th one another. One after the
ot her, they would go to the podium and offer testinonials
as to their previous feelings about one another and the
change of heart that they had experienced during the
conference. Some participants seenmed enotional at tines
whil e others seenmed genuinely relieved that they were able
to conmmuni cate in such a candid fashion.

Even the Baham an so-called “troubl e-nmaker” cane up to
t he podiumto nake peace with everyone. She showed how
appreciative she was that the executive nentor had brought
the conference to them even encouraging the M am
Community Service Club to travel to the Bahamas to

participate also. She al so expressed a change of heart as
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well by stating that she was willing to work with club
menmbers from M anm and fromthe Bahamas to bring about
successful collaboration and programm ng.

Such anecdotes illustrate the inmportance of the role
of the executive nentors. They are the ‘head teachers’ in
this paradigm and their jobs are to make sure that the
phi l osophi cal and theoretical aspects of The Model are
transferred to the participants. They do this either by
facilitating workshops or training sessions or by training
ot hers as apprentices so they too m ght becone facilitators
of such training sessions. All the while, however, the
executive nmentors watch and seek opportunities to offer
f eedback to their apprentices on how they can inprove.
Utimately, they nust insure that the content is conveyed
appropriately and accurately to their audiences. Once the
executive mentors have conveyed the theoretical know edge
to prospective professional nentors, the latter becone the
i ndi vidual s selected to inpart to other apprentices
techni cal know edge associated with their fields of work or

di sci pl i nes.
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The Process: Mentoring and Apprenticeship Projects

The Logistics of Mentoring

Ment ori ng and apprenticeship sessions vary in length
and in the amount of tinme nentees neet with their nentors.
For instance, in a nentoring situation, professional
mentors may neet with their university and pre-coll ege
ment ees on a weekly basis or on a biweekly basis. For the
pre-col | ege nentees, since the nmentors nust acconpany their
students to nonthly enrichnment breakfasts, alnost by
default they neet once a nonth. However, the nore
successful nentoring relationships are those in which
mentors neet several tinmes a nonth, beyond their nonthly
enri chment sessions. As nentors visit their nmentees’ hones
and take themon activities, they are afforded various
opportunities to inpart life | essons.

For university students or new enpl oyees who are
i nvol ved in apprenticeship situations, by virtue of the
fact that they are in work settings wherein they have to go
to work alnost on a daily basis, they are able to have
quality contact hours with their nentors. They are
| earning how to perform technical aspects of a particular
proj ect or assignnent and benefit fromtheir nmentor’s

counsel and insight.
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The executive nentor’s relationship with the
prof essional nentors is not as structured as those observed
i n other nmentoring situations. Professional nentors are
essentially mentees to the executive nentors. They nmay
communi cate with each other on the tel ephone and via the
Internet. Since they are |inked through their
participation in conmunity-service projects, they nay neet
only as often as it is necessary to get the job done.
However, because executive nentors have |ife-|ong
experiences and wisdomto inpart to the professional
mentors, it is not unusual for themto engage in social and
recreational activities together such as playing sports or

havi ng di nner together in their spare tine.

The Planning and | nplenentation of I1CB Activities

Though FIU adm ni strators have had to serve as
executive nmentors for many of the functions, prograns or
proj ects operating under The Ellison Mddel concept, the I1CB
goal is to train nmentees who will beconme nentors, then
executive nentors throughout South Florida conmmunities, who
woul d then be able to oversee any service project. The
foll ow ng captures this notion concerning the nentoring and

apprenticeship process in The Ellison Mdel:
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An expectation of The Ellison Mddel is that nmentees be

able to apply their know edge while yet in training.

By this, I nmean we are able to assess how wel |l our
objectives are being net. |In having the nentees...
denonstrate their know edge while training, | do not

nmean that they are given a witten test. Witten
tests often focus on a person’s ability to nenorize
materials. The goal of our training is on changing
behavi or—+o0 start the trainees on the road to becom ng

I ncl usive community builders. (Hunt, 2000)

Accordingly, nentors trained under The Ellison Model
engaged in their own community projects while enlisting the
aid of other nentors. |In one instance, a nentor who worked
as one of the supervisors in a prom nent waste nmanagenent
facility in South Florida decided that in order to address
managenent probl ens and enpl oyee di ssatisfaction and
enpl oyee turnover his conpany was facing, enployees
directly under his supervision would have to be trained in
conflict resolution strategies through The Ellison Model.

Initially, he began to informally train his enpl oyees

showi ng them how to apply the precepts of The Model in
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their work environnment or in situations on their waste
collection routes. Eventually, a change of attitude becane
evident in the performance of workers under this manager’s
supervision. His superiors took note of the change and
inquired as to the reasons. As he expl ai ned about his
training in conflict resolution and diversity issues

t hrough The Ellison Mddel, the upper-level adm nistrators
decided to elicit the aid of Ellison Mddel consultants to
hel p them i npl enment The Model throughout their

or gani zati on.

One of the nentors who worked at a Florida branch of a
nati onal non-profit organi zation decided that she could
draw fromthe resources of the organization's
adm nistration to assist needy students in her comrunity.
Since this adm nistrator was a nentor to m ddl e-schoo
children through MPAS's Ellison Mddel Professional Tutoring
and Mentoring Program she intended to partner with MPAS to
gi ve conputers to the pre-college protégés enrolled in the
program Therefore, she drafted a proposal to petition for
t he donation of old conmputers the conpany was not using.
The idea was that once the conputers were donated, she

coul d gain assistance from other nentors who worked in the

107



conputer science field to repair the conmputers and get them
i n working conditions.

At | east half a dozen MPAS nentors worked with
conputers as managenent information systens technicians,
engi neers, or conputer analysts and technicians. These nen
and wonmen wer e know edgeabl e enough about conputer hardware
to repair the used donated conputers. Consequently, a
training session was organi zed for volunteers who woul d
hel p restore the conputers. Once again, using the
hi erarchi cal structure suggested by The Ellison Model,
uni versity and pre-collegiate nentees were assigned to
mentors who woul d teach them the technical aspects of
conputer and hardware repair. These student vol unteers
were sel ected because they had expressed sone interest in
wor king with conputers or even pursuing conputer science as
a career.

During a Saturday norning workshop, 10 university
ment ees were taught how to dismantle the conputer CPU unit
into its conponent parts, and then rebuild it. There were
two professional nentors training them one of whom was a
pre-col | ege- aged young woman whose previ ous experience in
techni cal support elevated her to the |evel of nentor.

The university nentees were also shown how to instal
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various conputer software and get the units into working
condition. Once the training was over, the apprentices,
gui ded by their nentors, went to work on fixing the donated
comput ers.

The repair operation was a form dable task; however,
it was successful. During a nmentoring Enrichment Session
organi zed soon after the conputer repair project was
conpl ete, the professional nmentors and university nentees
denonstrated how they repaired the conputers to the pre-
col | ege students.

To round out the session, a nunber of pre-collegiate
ment ees who had participated in The Ellison Mdel tutoring
and nmentoring sessions during the previous year were each
given a conmputer to take home. O course, the nentors
acconpani ed their pre-college nentees hone to make sure the
parents consented to the acceptance of the gifts.

Coordi nators of the denonstration project performed during
this Enrichnment Session claimthat it will be replicated at
three m ddl e schools. However, in those presentations,
rather than the university nmentees performng the
denonstrations, the pre-collegiate nentees will be the ones

denmonstrating the skills they have | earned.
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I n anot her instance, a dean at a local university was
serving on the executive board of a council on travel and
tourismfor South Florida. Since he served on a
subcomm ttee on nentorship, his charge was to develop a
program that would neet the needs of university students
enrolled in a schol arship program sponsored by the
organi zati on while sinultaneously accommopdati ng the busy
schedul es of the various executives who worked with the
board and who would | ater serve as nentors.

The dean happened to be one of The Ellison Mdel
mentors and determ ned he could incorporate the precepts of
The Ellison Executive Mentoring and I nclusive Conmunity
Bui |l ding Model to his work with the council. However, the
resulting nmentoring project would have to accommodate the
difficult schedules that many executive had. Therefore,
whil e maintaining the hierarchical structure of The Ellison
Model and the student-centered approach, the dean pl aced
t he onus on student perfornmance and determni nation. Since
t hese were coll ege students, they were charged to becone
the ideal Mentees.

Unli ke pre-coll egiate nmentees who are children who
need constant coaxing fromtheir nmentors, university

ment ees were expected to be nore responsible. They woul d
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have to take the initiative to conmuni cate and organi ze
nmeetings with their executive nentors. At the end of the
year, nentors and the council would assess the progress of
t hese schol arship recipients to ascertain whether they had
met the goals for social and professional devel opnent for
that year through their involvenment with their mentors who
woul d review these col | ege students.

The dean adm nistered a series of training sessions:
One to train the executive mentors and the other to train
the university nmentees regarding their role in the process
of mentoring. The participants at both of these workshops
marvel ed at the breadth and depth of information they
received. Sone executive nentors found the sessions so
inspiring that they boasted of receiving training and
consulting at the caliber of simlar costly organizationa
prograns. However, they received this session at no cost

to them or their organi zations.

The Product: The Project Applications

In keeping with The Ellison Mddel technique of

Content, Process, and Product, there should al ways be a
product that energes out of the content (EIlison Mdel) and

process (nmentoring) used during training sessions. One of

111



t he workshop facilitators affirns, “The effectiveness of
the training relate[s] to the end product.” Consequently,
whet her The Ellison Mddel Training takes place in the form
of a semi nar, a synposium a workshop or a conference,
t hese forunms becone “think tanks” for policy initiative
i ntended to address existing problenms in the participants’
communi ties.

VWil e the intangi ble product of the training sessions
Is manifested in the participants’ understandi ng of
precepts to the point that they may intelligently speak
about The Ellison Mdel, the nore tangi ble product is
realized through plans of action or initiative that
trainees develop to the end of affecting institutional or
public policy in some nmanner.

For instance, at one conference held in Mam
partici pants sat at tables designated as Comunity Tabl es.
VWil e menbers of Community Tabl es were brainstormng
probl ens or issues they could address, a pre-collegiate
mentee froma | ocal high school expressed a problemfacing
students at her school: The pre-college student offered a
program ai med at assisting teachers with slower |earners.
According to the conference sem nar, “The essence of the

project was that faster |earners could be used to help
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teach the slower |earners.” Consequently, “The brighter
students woul d be rendering a needed service, and the
sl ower | earners would have the necessary assistance to
grasp the materials.” Participants at her Community Tabl e
decided to find ways to inplenent the program she
suggested. The end product was a proposal for a nmentoring
and tutorial programentitled “For Kids by Kids.”

A couple of nonths |ater, the executive nmentor took
the proposal to a sem nar and workshop that he was
adm ni stering for FIU student |eaders. Organizations such
as the Student Governnent Council, Student Organization
Council, the Residence Hall Association, the G aduate
St udent Associ ation, and the Honors Council at Florida
I nternational University were present.

During the workshop for these university student
| eaders, the pre-college student who proposed the “For Kids
by Kids” program was asked to facilitate a workshop al ong
with a professional mentor. The university student |eaders
wer e asked to design prograns and activities in which their
own organi zations could work with public schools to help
i mpl ement this programin their communities. Consequently,
the initiative enmerging fromtheir presentations regarding

the “For Kids by Kids” proposal added nore substance to the
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original proposal. The university student |eaders seened
to take nore ownership of their work and contribution to
the project. Their suggestions also denonstrated that they
saw the need to serve as university nentees in the process
of mentoring and tutoring the high school students.

Coal i ti ons have been forned with organi zati ons
t hroughout the community. Therefore, a nunber of community-
service projects energed from*“think tank” sessions at
various conferences. For instance, a nunber of years ago,
in 1997 and in 1998, a number of civic | eaders and
adm ni strators at FlIU coordi nated conferences on diversity
i ssues. Sone were entitled “FromDiversity... To Unity...
Conference on Devel oping Inclusive Comunity,” “Preparing
Bl ack Students for the MIlennium The Role of Faculty,
Staff, Adm nistrators, and Students” for the Florida Bl ack
Faculty & Staff Association Conference, and “Conference on
I ncl usi ve Conmunity Buil ding.”

These conferences incorporated sem nars and synposi a
dealing with issues of diversity in nulticulturalism
gender, physical ability, socio-econom c status, and nore.
They al so engaged participants in diversity and sensitivity
training and conflict resolution workshops using The

Elli son Model
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The participants at these conferences al so di scussed
policy initiatives to address the problens and issues
rai sed during the conferences. Sone initiatives that were
eventual Iy i nplenmented included fundraising drives to help
support mnority students attend college, to establish
coalitions between community organi zations to provide
needed support and nentoring for public school children,
and to institute study circles whose roles were to
formul ate public policy initiatives to affect change in
| ocal communities at the governnmental |evel.

As FIUs Ofice of Multicultural Prograns and Services
(MPAS) pronmoted The Ellison Model within the university,
upper level University admnistrators were willing to
i ncorporate The Ellison Model in their own departnental
progranmm ng. MPAS established coalitions with the city of
Opa- 1l ocka, with conmunity-service organizations, and with
religious institutions in the Bahamas. Consequently, for
t he past three years, a series of fundraisers at FIU have
been undertaken to serve needy students who desired to
matricul ate at FIU whether they were fromthe Opa-l|ocka
area or fromthe Bahamas.

Whil e many of the executive nentors for the projects

were FIU adm nistrators, facilitators drew fromthe
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resources of the conmunity and the university to acconplish
the goals of the project initiatives suggested by
conference participants. For instance, professionals from
the community would be called upon to work on specific
projects related to the fundraisers while university
students and staff nenbers woul d be asked to coordinate the
gala affairs. The end results were events |ike the Bl ack
Tie affairs and the Ozzie Ritchey Endowrent fundraisers—
whi ch an average of 200 to 300 people attended—and

schol arshi p endowrents of nore than $50, 000 each were

est abl i shed.

In terms of establishing coalitions between community
organi zations to provide needed support and nentoring for
public school children, MPAS established partnerships with
m ddl e schools in the Opa-locka and Hi al eah areas in order
to institute a nentoring programfor the youth at those
schools. The resulting nentoring program a crinme-
prevention tutoring and mentoring project targeting so-
called “at-risk” students was initiated first at an Opa-
| ocka m ddl e school

Since the school catered to predom nantly bl ack
students, in an attenpt to reach other popul ati ons of

students such as whites and Hispanics, a simlar program
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was al so adopted through a grant partnership with the FIU
Col | ege of Health, Urban and Public Affairs (CHUPA) program
such that the tutoring and nentoring program m ght be
i npl emented in a mddle school in Hialeah. CHUPA was able
to secure a $200, 000. 00 grant.

The proposal for the grant also stipulated that The
El li son Model would be used as a training guideline as well
as a tenplate for the organizational inplenmentation of the
program Currently, there are plans for the expansion of
the tutoring and nmentoring prograns utilizing The Ellison
Model concept at other schools, including |ocal high
school s.

Since The Ellison Mdel pronotes a feedback nmechani sm
t hrough whi ch nentors and nentees can |earn from one
anot her and contri bute to program devel opnent, study
circles were organi zed. The role of participants in these
study circles was to fornulate public policy initiatives to
the end of effecting change in |ocal communities at the
governnmental | evel. Partici pants used as a primary node
of communi cation the Internet. Their personal contact
i nformation including electronic mail addresses to form

chat groups on the Internet.

117



The study circles drew people who had attended past
diversity conferences in which The Ellison Mddel was used
as a training program However, they were not all from
South Florida. Sonme were fromthe Caribbean islands |ike
t he Bahamas; others were from Pittsburgh, Pennsylvania, and
Chicago, Illinois, to nane a few | ocations. Participants
emerged froma variety of disciplines as well. Some were
prof essors at universities, nedical specialists, engineers,
public adm nistrators, corrections officers, accountants,
mail carriers, and carpenters. The point was that the
vi ews of people from various soci o-econom c brackets woul d
be harnessed and integrally used in fornulating plans of
action at the local and statew de |evels.

Sonme executive nmentors devel oped a proposal for public
policy initiatives after they had gathered enough
information fromthe study circles regarding plans for
early chil dhood education that would enabl e the next
generation of children to becone inclusive comunity
bui | ders. The proposal was then sent to a Florida state
representative for review. 1In addition to the proposal,

t he executive nentors enbarked upon a research and book-

writing project to publish a treatise on the role of public
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adm nistrators in the process of inclusive comunity

bui I di ng.

Reactions to Workshops

The aforenentioned accounts are the end-result of
various projects undertaken by ICB nentors, and they revea
the scope and versatility of 1CB progranm ng. Sone nentors
have even devel oped training for community institutions
such as governnment and non-profit organizations, comunity-
servi ce organi zations, church groups, and busi nesses.

It is the people who have not yet received a thorough
training session in The Ellison Mddel, understandably, who
seemto have reservations about using it. A diversity
devel opnent specialist at a national non-profit
organi zation exclained, “I said to nyself, ‘been there,
done that,’ when asked to attend The Ellison Mde
Conference on Buil ding Sustainable Relations. Little did I
know that [this] work takes diversity to a different
| evel .”

For the nost part, people exposed to The Mbdel
appreciate its goals. Their conplaint, however, is that
sonme do not fully understand how it can be effectively

i mpl enented. After being shown sone illustrations
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depi cting The Model, one of the workshop participants
stated, “I still don’'t understand how it works. | think
need it explained to ne sonme nore before | can use it.”
The words of this participant echo those of many
partici pants who have troubl e grasping the concepts of The
Model nerely through the graphics used in the training
sessions. However, many of these participants, when they
have been shown how the theory can be put into practice,
warm up to the idea of using The Model

A medi cal doctor from Atl anta, Georgia, who was able
to grasp the concepts clains, “I was inpressed with the
| evel of professionalismexhibited by the presenters. .The
Power Poi nt presentation of The Ellison Mdel was nost
insightful.” Oher participants devel oped new nonmentum f or
the pursuit of their career objectives. A theology student

fromC earwater, Florida, made these renmarks:

The Elli son Model Managenent Pl an Conference hel ped ne
round out my pastoral training. | now see the need to
nove fromdiversity to unity in order to build the
community of the people of God. | desire additional

training in The Ellison Mddel techniques.
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An accounting supervisor who was antici pati ng changi ng her
career after leaving her current position affirnmed the
follow ng, “The Ellison Mdel techni que, Content, Process,
and Product, presented in the educati on workshop has
hei ght ened ny desire to becone a teacher upon retiring from

t he governnment.”

Race and Ethnicity in | CB Prograns

I n exam ning issues of race and ethnicity, one had to
first understand how The Ellison Mdel trainers and
facilitators of ICB activities at FIU felt about such
i ssues because | realized that their positive or negative
attitudes about these topics could well be conveyed to the
audi ences that they were in charge of training. Therefore,
| interviewed sone of the staff at MPAS.

Ellison Model training activities have been held in
ot her states, countries, and even in various locations in
Greater Manm . The ethnic and racial make-up of
participants in The Ellison Mdel training sessions and
activities varied depending on the context. However, as a
general point of observation, a |lot nore of the
participants in |ocal South Florida activities have been

bl acks of various ethnic groups such as African-Anericans,

121



Jamai cans, Haitians, Baham ans, and other blacks fromthe
Cari bbean. O the other ethnic and racial groups, while
nostly white and Hi spanic participants engage in sone

El i son Model progranms, for the nost part they have been in
the mnority for many of the activities.

There have been at |east three major conferences on
diversity issues in Geater Mam at FlIU, particularly on
t he Bi scayne Bay Canpus, to which enployees of a variety of
community organi zations were invited. |In such foruns,
partici pants nunber in the hundreds with a greater show ng
anmong bl acks than anong whites and Hi spanics. The sane
pattern is apparent in smaller workshops, sem nars, and
training activities.

Additionally, there have been several fundraising
events, inplemented using The Ellison Mddel. In these
events, scholarship noneys were being raised for black
students fromthe U S. and the Caribbean to attend FIU.
The audi ences have been predom nantly black, with only a
handful of non-black participants and FIU adm ni strators.
The nopst noticeable exception in training activities held
for coll ege students on the Biscayne Bay Canpus was in the
course on early childhood initiatives in inclusive

conmmuni ty buil ding, taught by executive nentors out of the
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school of public adm nistration. There was a greater
show ng of non-bl acks, therefore, less disparity in termns
of the nunber of blacks versus the nunmber of non-black
partici pants.

G ven this apparent disparity in the participation of
non- bl acks in Ellison Mddel training activities on the FIU
Bi scayne Bay Canpus, the coordinators of these various
prograns were asked to comment on the topic. Mst of the
staff is of African-Anerican descent. A male coordinator
of m xed heritage (he is of Asian, black, white, and
Cari bbean I ndi an descent) concedes that a nunber of years
ago, the office was called “Mnority Student Services” and,
as such, served as a primary support nmechani sm for many
students of African descent, though students of other races
and et hnic groups were wel coned.

In the | ast couple of years, however, the nane of the
of fice has changed to “Multicultural Programs and
Services”; therefore, the MPAS office has |l aunched a
greater outreach effort to attract nore people of various
races and ethnic groups to their services. Consequently, a
number of white, Asian and foreign students have been
t aki ng advantage of tutorial and other support services.

Not wi t hst andi ng, another inportant role of the office is to
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bring to light issues of diversity and to pronote unifying
community initiatives, a function of rmulticultural
programm ng. This is where Ellison Mdel |nclusive
Communi ty Buil ding programm ng cones into play.

A femal e African-Anerican coordi nator who works in the
office notes that for many of the functions dealing with
diversity issues and cultural appreciation, invitations are
sent out to a nunber of people throughout the community,

I ncl udi ng white, Hispanic, and Asian adm nistrators both at
FIU and in community organi zati ons.

The resulting | evel of participation anong these
raci al and ethnic groups, she clainms, is nmuch nore a
reflection of the make-up of the North M am canmpus where
there is a greater percentage of blacks both in
adm ni stration, staff and students versus that of the
Uni versity Park canmpus, and where there is a relatively
greater percentage of white, Hispanic and Asian faculty,
adm ni strators and students than there are bl acks. She
al so notes that the di stance between the two canpuses m ght
be a factor in the | ackluster participation of non-blacks,
as many people fromthe south canpus of FIU nmay not wish to
travel |long distances to attend activities associated with

the north canpus in the conmmunity or activities held on the
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Bi scayne Bay Canpus itself. However, this fact does not
account for the lack of non-blacks fromthe North M am
canpus.

An African- Amrerican event coordi nator, working out of
t he MPAS had sone different experiences when dealing with

the faculty and staff on the campus:

When we’'re putting on an event, we would seek the
support of, let’s say, soneone who is of Caucasi an
background. | would find that they are not really
supportive, or |I did not get a good response. But, on
the ot her hand, when it’s visa-versa, the departnent
as a whol e al ways gave back. ....l1 would see the
whites’ responses as a diversity issue. Those who are
not of the black race or of African-Anmerican descent
tend not to be supportive within the university...
whet her it’s nonetary or just providing sinple help..
VWhen it comes to support, you have to pull, pull, and
you have to really, really stay on them [white

adm nistrators and staff] and just to try to get a

little bit.
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However, even with what the coordinator views as a | ack of
support from non-bl acks, she professes that she still tries
to overcone such attitudes by applying the sinple concepts
she | earned of “sharing, caring, and |oving” and

prof essionalismin working with people of different
cultures and races on canpus. Speaking of The Ellison

Model , she notes the follow ng:

In general, The Ellison Mddel is community buil ding.
| guess you could call it a theory, but it’s put into
practice. You could look at it as a type of training
i nvol ving teammork. Let’s say within our
departnent...you do have bl acks, black Hi spanics, and
peopl e of other cultural backgrounds. And with The
El li son Model being inplenented in our departnment, it
hel ps us to work together and to get over each other’s
differences in terns of cultural differences. The
cultural differences may also play a part in how we
i nteract—+n ternms of our |evels of professional
personalities—er the way we do things.

So, The Ellison Mddel teaches us how to respect
one anot her, and also we |earn sonetines to accept the

flaws. |’mnot saying you have to agree with them
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but we |learn how to get along and stay focused. W
may be working on a project. VWhile we work, we nust
respect one another. As we make the project the
priority and focus on respectful attitudes, we’'re able
to acconplish that task and get it done in a peaceful

manner .

The coordi nator notes further that she can carry the
concepts of “sharing, caring, and |loving” pronoted by The
El i son Model into her own personal life, saying “That’s
what The Ellison Mddel is in the workplace, but it is also
sonet hing carried over into your personal life, in the
home, famly setting, wherever else you m ght go because
it’s really a way of |ife... treat others as you would |ike
to be treated.”

The comrents of the two coordinators denonstrated that
they still had to grapple with racial and ethnic issues in
t he work place when dealing with blacks, whites and
Hi spani cs. However, they have | earned the inportance of
overcom ng divisions associated with these issues.
Utimtely, one of the coordinators noted that although in
sone events pronoting Ellison Mddel tenets, there is not

the I evel of representations fromall groups that pronoters
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woul d like, there are other events in which they do
experience some success. It is such instances of success
that consequently pronpt her and her coll eagues to continue
promoting inclusive community buil ding.

Two white participants were asked to express why they
think there were not as many whites participating in
Ellison Model activities run directly out of the MPAS
office. The femal e Caucasi an expressed that the
activities, including attendi ng conferences and nentoring
others, were so tinme-consum ng that perhaps nost people
woul d rather not get involved. However, this explanation
did not account for the fact there were nmany bl acks
attending the conferences and nentoring children in spite
of their busy schedul es.

After exam ning the matter, the white male expressed
t hat perhaps many whites felt intimdated by the fact that
the primary facilitator and director of these conferences
and mentoring prograns was a bl ack nman and, consequently,
refrained fromparticipating. He asserts that though many
whites feel that they are not racist, they are often not
even fully conscious of their own subtle yet prejudicial
behavior: “Many whites are racists; they don't do it

consciously. [It’s just the way they are socialized. They

128



sonetimes do not feel confortable being around a |ot of
bl ack people.”

During a conference in which The Ellison Mde
Managenment Pl an was introduced, presenters expounded on how
manager s of various organi zations can utilize The Model to
manage their staff. Participants engaged in workshops
geared toward addressing issues in |aw, governnent,
religion, education, and business. But for a handful of
peopl e, nost of the participants were bl ack.

Not wi t hst andi ng, one of the Caucasian participants renarked

the follow ng:

| firmy believe that if our beautiful kaleidoscope
community of 412 unique cultures will come together in
a common goal, it will be facilitated by The Ellison
Model concept of being “Unified in our own uni queness,
all voices heard in sharing, |loving, and caring while
noving toward the center.” [People should] | ook for
this project as it noves throughout our |ocal
communities. | strongly encourage everyone to enbrace

the soul and harnmony of our diversity.
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A regional manager for a nultinational community-
servi ce organi zati on spoke of the inportance of The Ellison
Model as a vehicle for community service. However, as a
Caucasi an man, he noticed the discrepancy in the racial
make-up for the conference and spoke of the |ack of
participation of non-blacks or individuals of other races

I n the conference and nmade sone remarks accordingly:

There are a | ot of faces | see out there, faces of
peopl e who care. But there are a lot of faces | don't
see out there, a lot of colors | don't see. W are a
work in process. W are not allowed to | eave here
wi t hout knowi ng The Ellison Mddel. W cannot afford

to do that.
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Chapter 5
Interviews and Testinmonials Regarding ICB Activities

I nt roducti on

To assess the perceptions of people who had engaged in
ment ori ng and apprenticeship activities, | perfornmed a
focus group interview of nentors and had both formal and
informal interview sessions with nentors, mentees and ot her
peopl e who had worked in inplenmenting ICB activities.
Additionally, the community nonents, witten by many of the
participants as part of their training exercises, proved to
be sonme of the nobst insightful sources of information
detailing how the participants felt about various issues
relating to inclusive community building.

There are | ong-standi ng prograns and comrunity-service
proj ects devel oped and i npl enented under The Ellison Model
rubric that have generated sonme support fromthe | oca
communities in which they have been inpl enented. In
addition to the aforenmenti oned executive nentoring
conmmuni ty-service prograns, one of these projects includes
t he Professional Tutoring and Mentoring Programfor schoo
children. According to the testinonials of people who have
participated in these prograns, while sone of the

activities pronoted through the projects yielded
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transformati ons that were outwardly noticeable, others
yi el ded i ntangi ble nental and enotional benefits that
participants felt are nore dynam c and enduri ng.

The perceptions of these participants were exam ned
relative to the I1CB activities in which they engaged.
Consequently, this section explores how participants feel
about the core values associated with The Ellison Model
i ncl udi ng how they have | earned to overconme sone of their
own prejudices. The subjects also discuss how they think
working with The Model has affected their lives. Exam ning
such issues is crucial because should The Mdel’'s nethod
for social change hold true, the participants nust first
engage in introspective exercises that will initiate the
process of noving thenmselves froma state of both interna
and external conflict to one of harnony with thensel ves and
with others. Wthout this inward netanorphosis, The
El i son Model proposes that there can be little social
change and conmunity buil di ng.

Fol l owi ng this exposition, the chapter shows how the
partici pants were able to apply what they had been | earning
about thensel ves and others. They had to work on projects
together that forced themto nonitor their responses to

difficult situations. Thus, two case studies focus on the
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interaction of mentors and their nentees in two different
settings. The first exam nes the case of professional

mentors and their m ddl e-school nentees, while the second
exam nes the case of nmentors and their university nentees.
Consequently, participants at various |levels of academ c,
pr of essi onal and personal devel opnment expressed how t hey

perceived their experiences in their own words.

Partici pants’ Perceptions of 1CB Core Values and Beliefs

The various workshops and foruns designed to convey
i nformati on about The Ellison Mddel are introductory in
nat ure. It is during these neetings that potenti al
El i son Model devotees determ ne whether to incorporate
some or all of what they have learned in their work, schoo
or home. Once they decided that they could find sone use
for The Model’s activities, they took the first step in the
process of becom ng nentees and apprentices.

As nentors and nentees commt to working with |1CB
projects, they nust |earn nmuch nore about the core val ues
associated with The Ellison Mddel. Consequently, phrases
such as “diversity, unity, inclusive comunity building,”
“caring, sharing and loving” and “l ove, honor, respect and

trust” become essential parts of the jargon of inclusive
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conmmunity builders. It is noteworthy that these terns are
clearly not unfamliar to the nentors and nentees. However,
It is the dynam c process and various venues that The
Ellison Model offers for their transference into action

t hat di stingui shes The Mddel’s approach fromthat of other
par adi gns.

At one of the training workshops, while training a
group of people fromvarious disciplines, industries and
careers, a presenter urged them “Don’'t be afraid of using
the L [love] word. It’s OK ” He went on to show the
audi ence how i n businesses, various public institutions and
organi zati ons, people have grown afraid of using terns |ike
“l ove, caring, and trust” sinply because of their
connot ati ons.

On the one hand, |ove is associated nuch nore with an
enotional state, than with romantic |ove for instance, and
di spl ays of love can easily be associated with signs of
weakness. Consequently, during Ellison Mdel training
sessions, the task of trainers and facilitators has been to
address these fears and apprehensi ons by hel pi ng
participants develop a level of confort with using and
subsequently applying these terns to their daily |lives,

whet her for work, home or school. People are nore likely
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to feel confortable using |ove within contexts they
consider to be famlial, anorous or deeply personal rather
than in nore formal, public arenas where they perceive
there is less intimacy.

One nethod used by trainers to address these
perceptions to try to dispel some of the apprehensions
concerning these Ellison Model core values is to define
t hese values in ternms of how they becone pertinent in the
wor kpl ace. |If understood appropriately, |ove can be
treated as a core value. For instance, instead of
restricting the value and definition of |ove to the
romantic and fam lial situations, people are asked to view
the termnot nmerely as an enotional disposition but as a
state of being or as the notivation for certain actions.

In order to truly exhibit |ove, one nust behave
towards others in such a way as to show respect, cultura
sensibility, and care. One nust be capable of perform ng
genui ne acts denonstrating a willingness to share one’s own
resources with co-workers or to help others in tine of
need. One nust also be willing to forgo prejudicial
behavi or or junping to conclusions due to preconceived

noti ons about ot hers.
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Participants are often taught to be synpathetic and
enpat hetic to the plight of others because, as they are
made to realize, they often do not know what psychol ogi ca
and enotional factors influence certain behaviors anong the
people they conme into contact with on a daily basis. G ven
t hat people do not often take the opportunity to devel op
deeply personal relationships with others, it behooves them
to give others ‘the benefit of the doubt.’ In essence, if
all of these considerations about what constitutes |ove are
taken into account, the core values of respect, honor,
trust, sharing, and caring are essentially exhibited and
practiced. The story of a nmentor, an arny officer, whose
difficult childhood | eft himwondering if he was able to
show | ove and conpassion towards others is a case in point.

Qut wardly, people who do not know of his background
m ght be quick to devel op sone prejudices towards him
However, a closer exam nation of his life would help his
co-workers or famly nenmbers to gain some insight into his
behavi or as an adult. This arny officer is nowin his
forties and chose to tell the story of some his chil dhood
experiences as an orphan. He recollected, “Since |I did not
have both of ny parents at honme, | felt as though | had

| ost out on ny life.” It was not until adulthood that he
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began to devel op an understanding of “the val ues of
conpassi on, caring, and sharing that the different
volunteers fromthe community-service organi zations
denonstrated.” to him He |ater professed, “l just did not
know if | was capable of exhibiting the sane |ove,
conpassi on, and respect toward others.” Notw thstanding,
t hrough his involvenment with The Ellison Mddel Mentoring
program he soon began to put the pieces together and was,
in turn, able to serve as a role nodel for others. In his

enl i ghtened state, he made these renmarks:

You see, the kindness, the thoughtful ness, the sharing
and the caring of the community-service organizations
that | was exposed to in nmy chil dhood becane val ues
that | began to convey to ny nentees. If | can inpart
to nmy nmentees sonme of the know edge and wi sdom t hat
was bestowed upon me, | know that they too can nake a

difference in the worl d.

In short, the idea is that if a person can behave in a
conpassi onate manner on an ongoi ng basis, regardless of the
situation or environnment he or she faces, then that person

denonstrates | ove. These core val ues beconme a necessity in
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| CB prograns. Many participants claimthat they
experienced many problens and conflicts with others because
they were forced to work with others who did not share
simlar core val ues.

At a local penal institution, tenpers flared not only
anongst i nmates but al so anpbngst the guards who worked with
one another. During one altercation, Anderson, a
corrections officer, had an argument with a femal e co-
wor ker over a petty m sunderstandi ng. The situation
wor sened to the point that the fenmal e co-worker would not
speak to him Anderson attested, “Although | attenpted to
right the matter, for sonme reason the head nurse felt
intimdated by me.” Therefore, he felt the need to draw
upon what he | earned about conflict resolution on the job
t hrough The Ellison Model. He then noted, “Wiether or not
| was wrong, the next day | felt conpelled to tell her at
the end of the day that | |oved her, saying, “But you don’t
understand the love | have for you.” Admttedly, this
utterance was a risky nove that m ght have been incendiary
had it not been for the officer’s (non-sexual) and genui ne
i ntenti ons—+ntenti ons that were apparently received as
t hose of ‘brotherly love,’” given the femal e head nurse’s

response to the officer’s extension of an olive branch.
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She replied in turn, “Anderson, | love you too.” Anderson
reported that since the resolution of their altercation in
this manner, the working relationship has significantly

i mproved between him and the femal e head nurse.

There are al so situations wherein people can
denonstrate nore charitable and benevol ent attitudes—val ues
still strongly associated with | ove and conpassi on.
Speaki ng of his experiences prior to working with |ICB
vol unteers, a conputer technician clainms, “I have not seen
peopl e able to hel p one anot her w thout someone | ooking for
‘“VWhat is in it for me?”” He admts that w thout involving
such core values in the process of building inclusive
communities, it is difficult to achieve success.
Consequently, this conputer technician donated his time and
effort to fix the conputers of individuals fromhis church
and hi s nei ghborhood, insisting that he not be paid on many
occasi ons. Speaking of sharing, the technician believes,
“1f we are able to share our talents to hel p one anot her
wi t hout a nonetary val ue bei ng pl aced upon the services
rendered, this hel ps our communities to unite.”

A university student had an experience in which he
| earned what it nmeant to be a sharing and caring

i ndi vidual. He explains that while taking a class in
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organi zati onal comruni cati ons, one of his Haitian
cl assmates, who had only been in Anerica for a short tine,
inquired if he, an African-Anerican, could help himwith a

term paper by editing it:

Upon reviewing his term paper, | realized that the
entire paper had to be witten over again. His
writing skills in English were poor also. Imrediately
t he thought cane to nme, “VWhy should | go to this

extent to help hinP”

Thinking that his work of editing the paper woul d not
profit himin any way, the African-Anmerican student
wonder ed about hel ping his fellow classmate. However,
remenberi ng what he had been | earning from The Ellison

Model , the student soon began to change his m nd:

A conviction of guilt canme to ne for feeling the way

did towards ny classmate. As one being born in this
country, sonmeone had to help and teach ne what | have
| earned. Furthernore, all of us in this country are

imm grants, with the exception of the Anerican Indian.
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Havi ng come to such a resolution, the African-American
student determ ned that he would help his Haitian classnmate
In editing his paper. Then the fornmer stated, “Wen |I saw
himin class the foll owi ng week, he was truly thankful and
grateful for what | had done for him It was a defining
nmoment for both of us.”

Once trainers explain core values by using simlar
i nstances of their practical application, participants
admt that they understand how it becones relevant to nore
formal settings such as school or work. As people devel op
a sense of open-m ndedness due to their understandi ng and
wi | lingness to apply Ellison Model core values, then they
I mprove working relations with their co-workers or with
others in their communities. This is not restricted to
adult behavi or, however. Children and young adults are
al so taught the inportance of these core values as they
pertain to their own lives.

The nmost difficult problenms between people arise from
situations that initially seem harm ess. However,
participants learn that if they do not check these
probl ens, they may erupt into further conplications. In the
followi ng narrative, a young femal e student expresses the

conflict that she had with anot her fenml e student:
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Every Friday as she and | sat in the room our eyes
woul d either avoid one another or unwillingly stop and
stare at each other. Then, the apprehensi on between
us would rise and i nmedi ately, we would tear our
stares away. | had always sought to talk to her to
establish peace between us, but sonmehow, | never
sunmed up the courage to do so. M shyness woul d

al ways creep up fromits hiding place, and I would
think, “What if she doesn’t care for what | have to
say?”

The situation continued in that manner for quite
sonme time. Sonewhere deep inside of nme, | disliked
her mannerisns, and | know it was a nutual feeling.
We woul d not | augh at each other’s jokes; we woul d
avoi d speaking to each other unless the situation was
I nevi tabl e; and, even then, we would make our
conversations very concise. Mnths passed, and by
then | had a candidly unfavorable attitude towards
her. | was engulfed in ny disconfort; | realized as

much, but | was too afraid to make the wong right.
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Her story is typical of the interactions of many teenagers
who are faced with abrasive situations. Such situations,
however, all too often escalate into violent
confrontations. This one, however, was resolved when both
of the students decided to engage each other in
conversation to determ ne the source of their conflict in
an effort to resolve it.

Sonme m ddl e and hi gh school students, who were
ment ees, canme from broken honmes and were accustoned to
living in environnents where deviant behavi or and profane
| anguage were the norm They constantly used such | anguage
agai nst one another or to express thensel ves.
Additionally, they routinely disrespected their parents and
their teachers. These students |ived in nei ghborhoods where
crime, drug abuse, and other types of social problens run
rampant. For such students, the core val ues of |oving,
caring, sharing, honor, respect, and trust were quite

foreign. A young man in his late teens told his story:

| grew up in an inner-city place...where poverty was a
key factor of living. Raising children in those
surroundi ngs was hard unl ess you had sonmeone in your

fam |y who sold drugs. Getting by was hard for ny

143



famly to overcone, which nmade it hard for us to grow
up as children. We were not a poor famly, but our
source of noney canme from the governnent.

Waiting on the check to cone every nonth was |ike
Christmas twelve tines a year. M peers nmade fun of
me when the first of the nonth cane around, and | was
outside waiting for the mailman to nmake his drop off.
The one day | would never forget was when we received
a letter in the mail by the governnent telling us that
our househol d woul d no | onger be receiving governnment
help. That’s when ny life started to change.

| started spending tine with nmy uncles who were
I nto making noney the illegal way. Know ng that ny
nmot her would kill me if she found out that | was
selling drugs, | did it anyway. Making at |east $400
a night made nme feel like a king. | started acting as
if my life was unbreakable. M gun and the product |
was selling becane a daily wardrobe for ne. | started
hanging out all times of night; | was getting into
fights, and sonetines, even shootouts. But, being
able to put food on the table and a little noney in ny

not her’ s pocket made ne feel good.

144



A coupl e of guys, my uncles, and nyself decided
that we wanted to nmake nore noney, so we started
taking trips to various states in the United States.
That is when the big bucks started to cone in: $6, 000
for a brick of cocaine. You couldn’t beat that type
of nmoney. \When we made our trips, we had at | east
twenty bricks or nore and that was just noney nmade
before the product even hit the streets. At that
time, | started thinking it was all about ne. |
started being disrespectful to the people | |ove,

especi ally wonen.

Thi ngs changed for this young man when he and his uncles
got into a fight in a nightclub. They thought the matter

was resolved and left to go to a restaurant only to be

pursued and shot:

As we were getting out of our cars to go into the
restaurant, | heard gunshots. As | |ooked to ny left,
| saw both of ny uncles |laying face down on the ground
dead. At the sanme tine | was pulling out nmy gun, |
had a bullet in nmy knee. The gunnen then canme and

stood over nme, |looked nme in the eyes and started
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running. The pain | endured and the hurt | felt from
the death of my uncles made nme ask the question of

“Vhy was | not killed that night?”

Since then, this young boy resolved to make a change and to
nove out of that environment in the pursuit of an
education. This story illustrates experiences that are not
uncomon in the lives of many of the m ddl e and hi gh school
mentees who live in inpoverished nei ghborhoods.
Consequently, they perceive that their peers m ght
interpret as a sign of weakness the denonstration of
El Ii son Model core values through their appropriate
behavior. They often tout comrents such as “You got to | ook
out for nunmber one” or “If you don’'t take care of yourself,
nobody else wll.” One hi gh school student wondered how
he coul d possibly learn to behave according to such core
val ues when he had so fewrole nodels in his own
nei ghborhood. He figured, “You got to depend on your own
self, ‘cause nobody else m ght not be there for you.”
Recogni zing the difficulty facing these students, at a
conference on sensitivity and civility a presenter used
several scenarios to explain to students how to utilize

El i son Model core values to avoid conflict. Using sone
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rol e-playing, the presenter would act out situations
wherein conflict mght arise. |In one instance, with the
I npronptu acting abilities of sonme students in the

audi ence, he showed how a sinple accidental bunmp in the
school hallway m ght result in nmeaningless fights. Then,
he provided tips to the students on how to avoid nane-
calling or abusive |language in such situations.

Simlar workshops were done for m ddl e-school students
participating in The Ellison Mddel nentoring and tutoring
program Eventually, the students, ranging in age from 12
to 15, | earned about the appropriate node of behavior.
Sonme students commented, “l |earned to have respect and
stop maki ng faces” and “not to have conflicts with people.”
Anot her student said he |l earned the follow ng: “No foul
| anguage, no fighting, no name-calling.” Students
generally agree that fromthe nentoring and enri chment
sessions, they |learned “how to treat people nice.” At
their own | evel of understanding, the students were
cogni zant of the fact that appropriate acts and behavi or
denonstrate a worki ng know edge of The ElIlison Mdel’s core
val ues.

The comments of both young nentees and adult nentees

attest to the notion that through their affirmtion of what
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t hey consi der positive and constructive core values in
their daily encounters with others, they are in effect

di savowi ng what they consider hateful and destructive
behavior. As one of the coll ege nentees decl ared, “The
deci sions that we make can build or tear down a comrunity.
The road of hate tears down a comunity, while the road of

| ove builds a community.”

Learning to Deal with Prejudice

As an extension of mnmy exam nation of the participants’
adherence to Ellison Mddel values, | determ ned that it
woul d be useful to exam ne the types of prejudices that
peopl e encountered in their day-to-day interactions. There
are two kinds of prejudice at work: one’s own biases and
predi spositions and the discrimnation and prejudice that
peopl e experience fromothers. | conpiled a nunmber of
coments frominterviews, discussion groups, and conmunity
noments that had been wwitten by a nunber of people who
were mentored through Ellison Mbdel Programs. | have
generously introduced themto this text because the
subjects’ comments are true stories, and sonme participants
claimthat the |lessons they |earned fromthem are

i nval uabl e.
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As a part of ICB activities dealing with issues of
race and ethnicity, a group of students were asked to serve
as panelists to discuss why they felt there is still a need
to carry on the | egacy of Dr. Martin Luther King's civil
rights novenent. As they spoke concerning race relations,
t he panel of students, consisting of two white male
Hi spani cs, one African-Anmerican nale and a female Haitian
student expressed their views on social problenms in
education, the econony, and the status of race and ethnic
relations. One of the panelists, a white Hi spanic student,
who was a sophonore pursuing a double nmajor in conputer
engi neering and psychol ogy, had the follow ng to say:

.In the society we live in, it’s like we like to place

stereotypes on a lot of things. W’'re too lazy to

see, O K., where is this person conm ng fronf? Just
because | say, “Ay, caranba, and speak bl ah, bl ah,

bl ah,” and eat tacos, doesn’t mean |’ m Mexican, you

know...It’s very easy as | said to stereotype peopl e,

but it’s tinme that we nake a change...If no one el se

will make a change, then | will doit. So if everyone

inlife says, “W'I|l let soneone else do it; we'll let
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soneone else do it,” then it’s not going to get

changed.

The panelists were asked to tell of personal experiences
wherein they felt they had encountered sonme form of
prejudice or discrimnation. The political science mjor,

a white Hispanic, offered these comments:

| think the first major encounter | had [with racisni]
was back in Orlando. It was ny senior prom and I
went with ny best friend; she's black. She had been
my best friend since mddle school. W went to our
prom together, and we were also voted in our high
school as best all around. Well, that night we got
crowned prom ki ng and queen, and it was the best night
of nmy life.

Actually the next week at school, we were sitting
in the cafeteria and everyone was tal ki ng about what
they were going to do in their future. | overheard
the table in back of me. It was a table with al
whites; they didn't associate nmuch with the rest of
us. To ne they seened |ike white suprenmacists, and

t hey never wanted to associate with us. Qur school
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in Olando had a large mnority population, so it was
definitely changing with nore mnority enrollnment in
t he hi gh school . | heard themin back of ne talking
about who won king and queen. | don’t know if they
were doing it intentionally, but they said, "Can you
believe two mnorities representing our school ? What
has this school come to?" | |ooked back at themto
stare at them and they kept tal king about it: *And
they were voted best all around,” they said, “Wat has
our high school cone to?” They said, “A black girl
and a Hi spanic boy,” and they kept tal king and
talking. I don’'t know if they were doing this to piss
me off, but we actually went to the table, ne and ny
friend Sara.

We went to the table, but we were like, “Wat’'s
your problenm?” We weren’t going to fight or anything,
but we just realized then and there that you don’t
stoop to their level. And | realized there is racism
everywhere you go. Sone people are going to do it to
I ntentionally hurt you, but, personally, | could not
let it hurt me. | would have gone crazy. That was one
of my first experiences where it was happening to ne.

| nean just to think that to them |l wasn’t good enough
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a person to be prom king of my high school because |

was not white, and she wasn’'t a good enough person to
be prom queen of ny school because she was bl ack. W
got it because our peers |iked us, and we got

I nvol ved, and we could associate with anybody and from
that day, | realized a |ot about this country and

about racism

The Haitian femal e student tells of her experiences with
prejudi ce because of her status as a woman, her ethnicity,

and her race:

Wen | lived in Haiti the race issue, at |least fromny
under st andi ng, there was no race card. \Wen you go to
the store, you were not | ooked at because you were
bl ack. Why? A |l ot of people there were black. It
wasn’t until | canme to the United States that |
started understandi ng sonet hi ng about racial issues.
One of ny first experiences [with prejudice] was
that | used to walk after school in junior high schoo
with this young man. He was a brunette with blue eyes,
a handsone young fellow. He was a white fellow, and we

were just friends and woul d wal k hone together because
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our paths were sinmlar. And we were in the sane cl ass,
and we woul d wal k hone and tal k about school. W were
just friends. And one day he told ne, “My brother told
me | can’t walk with you anynore.” | asked why, and he
had no answer for ne. He said, “Yeah, he just told ne
| can’t walk with you anynore,” and | didn’t
understand why. The other kids were wal ki ng toget her
and tal king together. But he couldn't tell me why his
brother wouldn’t let himwalk with nme. But the next
time | saw himwal king, | saw himwal king with sonme
white friends and that’s when a flag went up...

There were a lot of Haitians comng to Florida by
boat, and they’'re known in common parlance as Haitian
boat people. And sonebody told nme a joke about
Hai ti ans on the boat, associating that with ne and
maki ng fun about the Haitian boat people. At that
point intime, | really didn't register it. It didn't
anger me, but, in retrospect, | can see how these
things were racial or ethnically notivated.

..Being a person of color you live with the issue
of race every day. If you talk to any person of col or,
t hey can probably tell you they live with the issue of

race everyday. | nean there are certain negotiations
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you have to make if you are a person of col or. For
I nstance, ...to go to one of the very fancy pl aces
[stores], there’'s always this thing of “Should |I go
in there? Am1l going to be welconmed if | go there? Am
| going to be welconed if | go to this particular
restaurant ? Because | renenber the last time | went,
the waitress didn't pay ne the tinme of day. | don’'t
know why she didn’t pay nme the tine of day when she
gave that couple over there the time of day. Wy did
she put nme to sit in the back, when she could have put
me in the front, which would have been nore accessible
to her?” QOK., so there are always these negotiations
that you’'re maki ng when you' re a person of color.
There are these everyday types of things, not to
mention the tinmes when I'’mstanding in front of ny
house and soneone cones driving by and has the
confederate flag in his w ndow...and yel | s out,
“Nigger”, and | | ooked around to see who he was
talking to, and I was the only one standing there...So
t hese things you deal with everyday. And for ne it’s
not just a question of prejudice in ternms of color but
in terms of ethnicity. And if it’s not a question of

prejudice in ternms of color or ethnicity, then it’'s a
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question of prejudice in ternms of being a woman, you
know. WIl | be able to do certain things because |'m

a woman? And so the |list goes on.

As an African-Anerican, mpjoring in education, this
student’s story mrrors that of some of the black male
partici pants who feel that non-blacks often harbored

certain biases against them

| was in college where...l| got my bachel or’s degree;
you can pretty nuch wal k anytime of the day or night
and feel safe. So | was wal ki ng hone froma party at 2
o'clock in the nmorning and a car full of people rode
by and threw a rock or bottle and screanmed “nigger” at
me. And for, like, three or four hours, | was pretty
hot. | didn't want to see anybody white. But then the
realization canme that you really can’t attribute that
to all white people. They were just naive; they were
just ignorant persons who perhaps didn't know any
better, and | just overcane that. So |I try to give
everyone an opportunity before |I judge them

And even though |’ ve experienced some racismin

my life, 1’ve been able to overcone those things. Not
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allowing themto depress ne or to stop nme from
reaching a plateau and an opportunity to go forth in
that attitude of not |ooking at one and generali zing
t he whol e group. Because sonetines as bl acks we get
angry when we wal k down the street because they see us
com ng; | know that’s happened a few tinmes; and |’ m
like, I"'mlike I"mthe nost gentle person; |’ m not
goi ng to bother anybody; but they see me com ng down
the street and start clutching their purse and start
crossing the street. And it’s interesting because |
woul dn’t hurt anybody, but yet they have in their

m nds, “Here’s a big, black guy, let nme get out of his
way.” So, you know, | have to keep that in m nd and

not exhibit those things to any other race.

These university students’ stories helped themrealize the
need for everyone to | ook at each other through different
| enses. Consequently, as their discussion wound to a
close, the facilitators were calling for nenmbers of the
audi ence to reflect on their own biases in an effort to try
to nove away from prejudicial or discrimnatory behavior.

I n her eyes, such reflection and actions leading to a nore
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tol erant and harnoni ous society would help sustain the
| egacy of Dr. Martin Luther King.

Vol unt eers accustoned to donating their tinme and
resources to various community projects were asked to wite
communi ty nonents about their experiences in building
i nclusive communities. The respondents’ ages, vocations,
and genders vary. However, the nessages that they convey
seemto echo the overarching themes of “noving from
diversity, to unity, to comunity” through “Iloving,
sharing, and caring.” The apparent simlarity in the
partici pants’ views seens to reflect that they have indeed
internalized the precepts of The Ellison Mdel. Their own
application of its core values |ends credence to the fact
that they have conme to see their involvenent and engagenent
in The Ellison Mddel truly as a way of life.

Sorme wor kshop partici pants were asked to express their
views on issues that struck their lives in such a way that
t hey experienced community noments. G ven that nmany of
t hese people were of African descent, they tended to find
nost 1 npressive occurrences in their |lives that changed
their perspectives on race and ethnic issues, nore so than
any ot her potential areas of concern (such as issues of

econom ¢ enmpower nent, of people with disabilities or of
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gender discrinmnation). Sometimes, the prejudice is quite
subtle, as the follow ng anecdote denonstrates.

While a mechanic was fixing a car for a patron, she
asked himwhere he lived. He responded, “Mam .” As her
denmeanor changed, he asked her “Why?” She said, “I
wouldn’t live in Mam because there’'s too nuch crinme, and
t he people there are all crazy, so | keep ny distance from

them” The nechanic then responded in this manner:

| work in Mam. | was raised and educated there, and
| met and married my wife there, and we rai sed our

children there. Qur famlies live there, and | attend
church with a | ot of good-hearted people like ne. Ae

you saying that |’ mcrazy?

Recogni zing the effect of her comments, the custoner took
on an apol ogetic tone, saying, “Oh no! |I'mnot talking
about you, and | can see that | have spoken and judged
wrongly sinply by negative things |I’ve heard, when | know
that’s not right.”

VWil e the nmechanic’s custoner quickly realized her
prej udi ce, sone people do not readily admt their own

bi ases. One subject acknow edges, “Though | never
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consi dered nyself a racist, | actually was.” He is a young
African-Anerican in his twenties who | earned through
col l ege experiences the ills of prejudice. Comng froma
predom nantly bl ack nei ghborhood and hi gh school
environnment, he had little exposure to whites. However,
upon arriving at his coll ege canpus, he noticed that many
whites would give himfriendly greetings. Therefore, he
gquestioned their notives, saying, “‘A white person speaking
to a black person just because? He was not forced to do
so—to interact with me—why did he speak? ‘1 would never do
that to white people,’” | thought to nmyself.” Slowy,
however, the young man realized that he was indeed guilty
of racism and upon such a realization, he reasoned the

following in witing his community nonent:

Bl ack peopl e consistently conplain of discrimnnation,
prejudice, and unfair treatnment that they receive at
t he hands of whites. Many tines, those cries are just
part of an assunption. But, what | failed to see was
that the exact thing many others and | were

conpl ai ni ng about, we were doing right back to those

sanme peopl e.
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If a white woman woul d see a bl ack man on the
same side of the street as she was wal king, and she
woul d clutch her purse, | would be the first to cry
that she is racist. How does she know he wanted her
purse? But | would exhibit behavior born of the sane
type of nentality when | encountered a white person
trying to spark casual conversation. | would accuse
hi m or her of having sonme ill intent. |In the past, |
woul d use the termprejudice like it was ny nane,
applying it to nost contentious situations involving
parties of different races.

It had just hit me at that point that | was just
as prejudiced as the next person or even nore. As
this revelation was brought to ne, | fished through ny
head for explanations and justifications. How could I
not have seen this thing for so long? For the first
time, | truly understood how two wongs do not nmake a
right. The perception or actions of others should not
have dictated nmy perceptions and actions on life.

| fully understood how i moral the statenent was
“Two wrongs don’t nake a right, but it makes us even.”
| understood how a wong fromone party begets a cycle

of hate or evil. The second party has the choice to
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either end that cycle or to participate in it,
creating another cycle of hatred. This was exactly
what | and so many ot her blacks were doing. | then
understood to a fuller extent what Martin Luther King
Jr. was attenpting to do with his non-viol ent
nmovenment. \Whites assumed bl acks to be unruly,
belligerent, and irresponsible. King was attenpting
to break the cycle of hate by doing the opposite.
This community nonent sparked a conplete
restructuring of ny thought processes. Not only did
It help change nmy perspectives on raci al
rel ati onships, but I was able to reexam ne ny views of
gender rel ati onshi ps, econom c situations, political
and international affairs, along with a host of other

subjects, with a different philosophy.

Through this process of self-introspection, regardl ess of
their age, sone nmentees profess utilizing their Ellison
Model training to help them overcone prejudi ce about
others. A white Hispanic wonan suggested, “We need to
start conversations with one another, and maybe if we |earn
nore about each other, we can be those Ellison Mddel change

agents.” Her comrents alluded to the fact that people

161



fornmed bi ases based upon a set of pre-conceived notions
that they devel oped about one another. Consequently, a
solution to conmbating one’s own prejudice is sinply try to
get to know people first before form ng opinions about them

based on their appearance.

A Case Study of Ellison Mddel Training for College Students

Two executive nmentors, who al so happen to be graduate
prof essors, taught a class together in public
adm nistration entitled “Contenporary |Issues Buil ding
I ncl usive Community: Some Policy Considerations.” The
class represented a concerted effort to train college
students in The Ellison Mddel by having them engage in
various community-service projects. In this course, the
two executive nentors considered issues in early childhood
education with a focus on diversity, comrunity-building
i ssues and on policy considerations. One of the executive
mentors di scussed his and his colleague’s role in the

endeavor:

VWile ny colleague and I were planning to teach the

policy class on Building Inclusive Community at FIU

during the sunmmer of 1999, we were not sure how it
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woul d go. We knew that we would |ike to denonstrate
t he working of The Ellison Mdel, and that we needed a
di verse group of students to prove its efficacy. W
limted the nunber of students to 20, hoping for the
right mx of graduate students reflecting the
diversity, which is FIU It was needful to uncap the
class in order to allow additional students to enrol
who had a genuine interest in the course. W thus
rai sed the nunber to 25, and of these, three dropped
out for various reasons, leaving us with 22 students.
As The Ellison Mdel calls for inplenenting a
concrete project involving nmentors, nentees and a
coordi nator, ny coll eague and | decided to forgo
weekly exans and required students to submt a paper
and project at the end of the term denonstrating the
principles of The Ellison Mddel. The students were
told they had to work in groups not exceeding three

cl ass nenbers.

The executive nentors recognized that this course was

i ndeed an experinent. It represented another nethod for

conveying the precepts of The Ellison Mddel; however,

unl i ke other instances wherein they only had a coupl e of
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hours or two-day workshop sessions to convey their nmessage,
the course would | ast an entire senester, approximtely 15
weeks. In the nentors’ eyes, this group of university
students would in fact beconme university nentees if they
agreed to pursue the course’s objectives. Since their min
focuses was to address childcare as a topic for policy-
maki ng, one of the executive nentors recognized the

intensity of the project before them

In choosing this route, we knew that we would have to
spend a consi derabl e amobunt of time teaching the
princi ples of The Mddel even as we defined inclusive
community building as distinct fromdiscomunity

bui | di ng.

Initially, the professors and the students di scussed
I ssues surrounding race and ethnic relations as they |end
t hensel ves to diversity. One of the female students
contended, “The class was an excell ent exanpl e of
diversity. There was a cross section of Afro-Anericans,
Hi spani cs, and Anglos. W were taught about diversity in a
way that | had never heard before.” The student also

claimed that she received a new understandi ng about the
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concept of diversity. That is, while on the surface, the
term has been used to characterize the variety in races,
et hni c groups, and cultural dispositions, underlying this
representation are its nore unflattering meaning. As she
states, “Diversity is division.... separation fromthe
whole. ...l have been taught unity is diversity, which is
not true unity. We nust conme out of the divisive state
that we are currently in and re-unite in a spirit of
sharing and caring.”

Students attest to having inmportant discussions in
class, which sonetinmes were heated. However, the issues
brought to |ight by such interactions anong cl ass nenbers
made students realize where their own prejudices were, how
to overcone themin order to formtruly unified societies.
An African-American student in her forties noticed litera

walls of division in her comunity:

Have you ever resided in a city, which exhibited

division, malice, and strife? 1In the city in which I
resided as a young child, the city governnent erected
a physical, tangible wall. It separated the cultures
and races and hel ped maintain the status quo for the

citizens. This wall was a blatant mani festati on of an
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open decl aration of diversity in the sense of true

di vi si on.

She conpared this wall of division in her community to that
whi ch she observed in the class. However, through the
training they received from The Ellison Mdel, the

uni versity students soon | earned how to tear down that

wall. The student observed the follow ng:

There was indeed a literal wall separating the classes
of people in the city. The rich lived on one side and
t he poor on the other. Just as this wall divided the
city then, when the public adm nistration class first
began, there was a wall that was dividing the students
as well—a nmental wall of struggles. As the classes
conti nued week after week, each individual becane nore
i nformed and devel oped an understanding that the
mental wall of diversity nmust be thrown down. We
shared our experiences and realized that every man and
woman has a will and that will nust be for the

betterment of all—this is building community.
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True to The Ellison Mddel’s interactive and dramatic
approach to conflict resolution, sensitivity and diversity
training, students found thensel ves being instructed
t hrough the use of songs, poens, and other dramatic
presentations. As tine progressed, the executive nentors
were able to discern a change in sonme of their students’
perspectives. One of the executive nentors observed the

fol |l ow ng:

It took about five weeks before the class was able to
grasp the inclusive community concept, but once they
did, the class made a U-turn. At first, students were
basically selfish and skeptical of our approach that
focused on caring, sharing, and loving one’s fell ow
students and teachers, and honoring and respecting
everyone in the class with a sincere heart. The U-
turn was not a flip-flop but rather a slow wide turn

allowing for additional growth in the process.

Once their training was over, students were focused
once again on the mpjor purpose of the class. As one
student understood it, the class had as its thene inclusive

community building placed within “the context of creating
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and endorsing childhood initiatives that would be
beneficial to children ages zero to five.” Additionally,
students | earned about devel oping public policy initiatives
to suit those needs. One student noted, “lIt was interesting
to |l earn about policy, its formation and the role at both
the state and federal |evels, the effectiveness of | obbying
and who benefited, as well as who did not benefit and why.”
The students were asked to work in groups to produce

proj ects centered on sone aspect of inclusive community
buil di ng, particularly with these issues in m nd. Sonme
students commented on the inportance of the initial
training they received for performng the project that
related to diversity issues, particularly as it pertains to

conflict resolution, sensitivity and civility:

The project denonstrated how individuals nust re-
evaluate things in their life. You have to do this
bef ore you can understand, respect, honor the ways of
others. A self re-evaluation is the first step to
under st andi ng why we don’t have a unified community at

t he onset.
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As the class was conmng to a close, students were able to
present a variety of projects. Sone students wote
children’s books—ene is entitled “The Excluded Cat.”
Ot hers perforned plays dealing with the concept of
diversity, one of which is entitled “The M & M Story”;
after its initial presentation in the class, other
uni versity students have perfornmed “The M & M Story” at
various functions. Some students drafted reports or
proposals for early childhood initiatives. Still other
students fromthe class constructed board ganes as exanpl es
of instructional material that could be used to expose
young students to the principle of inclusion in conmunity.
The students, overall, seened to value their
experiences in the class and the projects they undertook.
Some students acknow edged that they |earned about
t hensel ves during the process of conpleting the projects
with other students, as the follow ng coment denonstrates:
“l1 recogni zed areas of my life that could be inproved.”
Anot her student’s statenment, “I felt that the project
fostered the desire to get along and work with others,” was
simlar to other comments offered by students as they
assessed their involvenent in the ICB projects. A femle

student chronicled events in the class, fromdealing with
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t he uncertainties about the curriculum to recognizing the
| nportance of the mi ssion of inclusive community buil ding,
and to seeing how her fell ow students were ultinmately able

to devel op positive rel ationshi ps:

| believe overall, at the beginning of the term we

were not too sure of the content of the class or where
it would lead. As it has progressed, we’ ve becone

nore in tune with listening to the input of our fell ow
students as well as learned that there is nuch to be
done in the world around us to inprove the condition
of the less fortunate. W’ ve, as a class, becone nore
tol erant, accepting, and shared a few | aughs. W’ ve
certainly built a spirit of camaraderie, which is not

present in nost [public adm nistration] courses.

Anot her student’s comment agreed with the precedi ng as he
stated, “There is hope that conmunity can continue to be
devel oped, as the project has started rel ationships that
[I'] hope will continue to develop.” By the end of this
class, there was a recurrent thenme in the students’
comments concerning what they learned; it had to do with

t he concept of inclusive community buil ding:
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It took me a little while to understand that we, the
class, are the community we seek to build and that how
we relate is an exanple of the positives and negatives
of a community that seeks to be inclusive. | also

| earned that | ove can and shoul d be expressed for what
it is regardl ess of the audience. Lastly, |’ve

| earned to | ean on others and the inportance of

cooperati on.

Hi spanic, black and white students seenmed to have reached a
consensus on the inportance of the endeavor of buil ding

I nclusive communities. The follow ng are sone reflective
comrents students nmade in essays subnmtted for the class. A

bl ack student noted the foll ow ng:

VWhen we reach the position of conmunity, we are all
speaking the same thing. People will not think of
soci al prograns as being designed for just African-
Ameri cans, Hispanics, children of Jew sh descent, or
the like. Instead, prograns will be designed for all,

regardl ess of race, gender or religion.
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A Caucasi an student expressed these thoughts:

Lifeis acircle, acircle of interaction with others,
where human beings |l earn by watching, imtating and
nodel i ng the behaviors of others. Rather than being
et hnocentric or egocentric with our biases, we nust
persevere and go through a re-birth of attitudes to
enabl e us to seek harnmony with one another. We nust
first seek harnony at the personal |evel and go out
fromthis inner circle towards those that surround us.
Good feelings towards our fellow man will | ead towards
good |l aws and programs and a new way to approach life;
ot herwi se, society shall be caught-up in self-
destructive behaviors, and we shall not endure as a

race of people on this planet.

A white Hi spanic student professed the foll ow ng:

Mastering inclusive community building is revealed in
one’s wisdom Accepting a need for a coll aborated
effort towards a perfect harnony between culturally
di fferent people can only be achieved through an

under st andi ng of these groups. And it is this
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har noni ous exi stence that enables us to secure riches
and bounties w thout excluding anyone due to race,

color, disability, or the |liKke.

Per haps one of the white students’ comments sunms it all,
“I'n order to succeed, we nust unite, share, and work
together. United we stand. Divided we would have fallen.”
The executive mentors were satisfied at the end
product of their training. The students were not only able
to produce tangi ble projects exhibiting the concept of
I ncl usi ve conmmunity building, but they also denonstrated a
genui ne under standi ng of The Ellison Mbdel. One of the
executive nentors affirnmed, “By the tinme the students were
called on to present their end-of-class projects, community

had been established.”

A Case Study of The Ellison Mode

Ment ori ng of Pre-Coll egiate Students

The Professional Tutoring and Mentoring Programis
currently geared towards students of |local mddle schools.
This tutoring and nentoring programis part of The Ellison
Model in its essence. It was initially an offshoot of a

previous crinme prevention project catering to m ddl e-school
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students from Opa-locka with the intent of getting themto
t hi nk about devel opi ng and working on a future for
t hensel ves, a future away from crinme and poverty-areas that
nost of themwere all too famliar with. Taking themto
the university was a way of opening new doors of
opportunity and possibility. The Ellison Mdel
Prof essional Tutoring and Mentoring programitself is three
years ol d and had concentrated primarily on m ddl e-schoo
children in Opa-locka up to 1989. However, for the 1999-
2000 year, a new group of children were tutored and
ment ored under the rubric of The Ellison Mddel. They cone
froma mddle school in a predom nantly Hi spanic area, and
the program coordinators plan to expand it still to other
school s.

Ment ees are selected fromthe m ddle schools through
t eacher coordi nators who work with at-risk children. They
fill out fornms and get their parents' or guardi ans’
approval to participate in the program They attend
nmont hly enrichment sessions at the university on the first
Saturday of the nonth, unless they are told otherw se. The
ment ors who pick themup from honme and usually escort them
to the sessions. Fromtinme to tinme, sonme of nentees’

parents may visit and bring themto the canpus thensel ves.
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In either case, the students nust fill out field trip formns
to ensure conpliance with Dade County Public School s’
policies. During the weeks |leading up to the enrichnent
sessions, nentors are encouraged to engage in other extra-
curricular activities with their nmentees as well.

Al t hough students fromthe Hi al eah m ddl e school did
not join the group at FIU until |ater that school year,
once the two groups were assenbl ed, students from both
schools took part in the enrichnment activities. Students
from Opa-| ocka were part of a honbgenous group in terns of
race—they were all black and nostly African-American with
just a couple being of Caribbean descent. On the other
hand, Hi al eah students represented a m x between Hi spanic
children and children of African descent, all of various
ethic groups and racial hues.

The Hi al eah students came froma sister-mentoring
program adm ni stered through the Famly Center funded by a
grant for “A Fam |y and Community Vi ol ence Prevention
Program” One of the professors fromthe School of Health
in the College of Urban and Public Affairs (CUPA) on the
North Canpus had drafted the proposal to secure the grant
for a nentoring program He then received a grant in the

sum of $200, 000. The funds would go towards the
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conpensation for three full-tinme enpl oyees and one part-
time enployee: the director, the principal investigator,
and prevention specialist and the adm nistrative assistant.
Ot her fees would go to consultants who were hired as
specialists who go to the Hi al eah m ddl e school to teach
the students math and readi ng skills anong ot her academ c
curricul a.

The grant al so provided funds for field trips, and
snacks and food for the children involved in various
activities and prograns. The students fromthe Hial eah
m ddl e school were recruited into the nmentoring program
t hrough this grant; consequently, later during the academ c
year, they began attending enrichnment sessions along with
students from Opa-| ocka.

The enrichnment sessions were held in conference or
nmeeting roons on the North Campus of FIU It is an
appeal i ng setting, overlooking lush | andscapi ng, a running
trail and Bi scayne Bay—uch different fromthe environnent
that these m ddl e-school students are accustoned to. The
Sat urday sessions usually start at 9:00 a.m Since the
O fice of Multicultural Prograns and Services partnered

wth the mddle school in this project, there is a schoo
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representative as well as MPAS coordinator facilitating the
sessions for the nentees.

Duri ng one of the enrichment sessions, which took
pl ace towards the begi nning of the academ c year, to set
the tone for what was to foll ow throughout the year, the
teacher coordinator took time to expound on the inportance
of the nmentoring and tutoring programas it addresses the
needs of these students. The following is an excerpt from
field notes regarding the manner in which a typical

mentoring enrichnment session would be adm ni stered.

An Enrichnment Session

It is a Saturday norning, and nentors and their
nmentees are gathered in a conference roomat FIU for the
nont hly Enrichment Breakfast and program After the
coordi nators from MPAS had called the neeting to order and
I ntroduced the program for the day, a teacher coordi nator
fromthe selected Opa-locka m ddle school started the
enri chment exercises for the session. She is co-
coordi nator and serves as the |iaison between MPAS and the
m ddl e school and its students.

First, she congratul ated students for the good and

better performance |ast year on the FCAT (Florida
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Conpr ehensi ve Assessnent Test). The school, however, is a
"D" school when it cones to statewide rating in terns of
FCAT. She offered sone background history on the
preparation for the test. She proposed that public school
teachers for a long tine had not been preparing students as
they should for these kinds of tests. The rating of
schools is sanctioned according to how all of their
students performon the test. If a school remains on the
"D'" or "F" list for a period of two to three years, then
their progranms will be shot down and the state will bring
I n state-run prograns. Teachers don't |ike that.

This test seeks to assess the follow ng: Can your
students think? How much of one thing can they stand?
(Difficult or challenging questions on tests) It is not a
question of what you know, it is nore how many tinmes can
you see the sanme kind of question? "'Think, Solve,
Explain,' is where we're headed," the teacher coordi nator
says. The State Board of Education approved the FCAT as a
conprehensi ve system of assessnent. The teacher
coordi nat or notes however, "If you nove everything toward
academ cs, children are not prepared socially."” There has

to be a bal ance.
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The teacher coordinator said that the homeroom
teachers at her school handed out FCAT writing guides wth
sanples of witing students would see. Each nentor would
get one. The sanple guide provides planning for essay
writing, reading, and math. The principal and other
teachers will be meking presentations during these sessions
on different parts of the test and how to go about doing
t hem

The key points covered in these exercises are about
Bl oom s taxonony—devel opi ng hi gher order thinking skills.
The coordi nator teaches students how to put the taxonony
gui de together using col ored papers and stapl es.

“Eval uation, synthesis, analysis, application,
conprehensi on, and know edge” are key concepts that are

di scussed. All of the nmentors and nentees actively engage
in putting together the taxonony guide. Reading and
writing books are presented to mentors to show what they
will be working with students on during their visits to
their honmes. However, the students would get this materia
from school .

The teacher coordinator then revisited the issue of
t eachers who do not know how to teach students. From her

perspective, the problem was getting teachers to teach

179



their students how to think analytically. “They do not
know how to go about doing it. There is conplacency anong
t he teachers,” she remarks. This causes problens for the
students. Notw thstanding, the teacher credits this
mentoring programfor helping to raise the witing scores
of at-risk students |last year. This rise in scores

| npacted the scores of the entire school. She notes that

the goal this year is to raise the test scores of at |east

16 children. |If this can be done, the entire school's
score will be positively affected and their rating in the
county will be raised as well.

The teacher took the tine to expound on the phil osophy
of this particular nentoring program and what nakes it
different fromothers being used in the county. Speaking
of the mentoring program she notes, "It is a spiritua
program where we believe in providing educational equity
for our children. This programis different than anything
ever seen or done or heard of in Dade County Schools."

At the conclusion of the session, mentors were given
assignnments to do with their nmentees. The teacher
coordi nator assigned the responsibility to both the nentors

and the nentees to conplete the assignments. This would
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mean that nentors would have to nmeet with their nentees
bet ween sessions to tutor themon how to conplete the work.

Mentors realize that nentoring is not a commitment to
be taken lightly. Although it can be a neani ngful and
rewar di ng endeavor, it is not without its challenges. The
mentors who joined the program were professional working
men and wonmen with famlies and children. Additionally,
many of them note that they are quite involved with other
communi ty-service projects, whether in civic or religious
organi zati ons. However, the coordinators of the nentoring
prograns asked for their assistance because of the pressing
i ssues facing these children.

At one of the sessions, the co-coordinator of the
session began by reprimandi ng nentors who had sl acked on
the job and did not insure that their nentees attended the
sessions. She noted that there are certainly problens with
di sconnect ed tel ephones or bad addresses with the nentees.
Not wi t hst andi ng, she encouraged the nmentors to go to their
ment ees’ hones directly if they wanted to get them
i nvol ved. She pl eaded, "These kids need you-all's help,"”
and then encouraged themto do their best to make sure that
their mentees were at the sessions and activities planned

for them
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In addition to academ c tutoring, other enrichnent
sessions focus on a variety of topics designed to neet the
needs of the m ddl e-school children. These topics include
sex education, crinme prevention, cultural diversity
appreci ation, professional etiquette, sensitivity training,
conflict resolution, and professional and career
devel opnent presentations. Additionally, each nonth, a
ment or woul d di scuss his or her profession and answer
questions from ment ees about the training for such
occupations and career opportunities. The students al so
went on several field trips as a group and individually
with their nentors.

The nmentoring programfor at-risk children initially
was conprised of nostly African-Anerican students from an
Opa- 1 ocka m ddl e school, with only few of the students
being the offspring of Caribbean islanders. Fromyear to
year, there is an average of 20 to 25 nentors and 55 to 60
students enrolled in the program The nmentors have all
been bl acks, however, from various ethnic backgrounds:
African- Aneri can, Baham an, Haitian, and Janai can.
Furthernmore, the nentors belonged to various disciplines

and careers. Most of these nmentors held either
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baccal aureate or nmaster’s degrees, with the exception of
one who held a doctoral degree. Only a few nentors held
associ ate or occupational degrees. They worked as public
adm ni strators, accountants, engineers, teachers, college
pr of essors, conputer specialists, school adm nistrators,
corrections officers and nore. The executive nmentors
generally held supervisory positions, and sone had doctoral

degr ees.

Ment ori ng Pre-Col | ege Students:

The Mentors’ Perspectives and Experiences

The decision to becone a nentor is not one that is
taken lightly by professional nmentors. Although these
mentors are recruited fromlocal community-service
organi zations, places of worship, and other comunity and
university clubs and organi zati ons, they generally express
sone reservations about being nentors, the |ikes of which
do not inmmediately | eave themuntil after they have been
appropriately trained in Ellison Mddel nentoring
orientations.

Some mentors express having felt certain apprehension
at the prospect of advising and counseling nentees.

However, whether for reasons of peer pressure or personal
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conviction, they conmt thenselves to the task. The
foll owi ng sonewhat com cal account froma newy recruited
ment or about how she got involved with the mentoring

program attests to this fact:

| had phoned the nentoring program s coordi nator, a
woman | consider a nother and sister, to ask a
question totally unrelated to the Professional
Mentoring and Tutoring Program She real ly caught ne
of f guard when she said, “Samantha, your student is
Suzy Ashante.” M immedi ate response was, “What
student?” She replied, “You have been chosen to be a
mentor.” | thought to nyself, “How could this be when
| needed nentoring nmyself. M of all people giving

advi ce; what did | know about anything?”

Samantha | ater tells of the process of |earning and
under st andi ng the inportance of being a nentor and
expresses sone relief as her experiences with her nmentee
and with other nmentors taught her that the nentoring
process was al so a | earning process for her. She |ater
reflected, “I am now able to share unselfishly with ny

mentee, and she with nme. 1It’s okay if the answers don’t
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cone right away. I1t’s not about me and what great work |
can do...It’s about sharing and giving with the right
attitude.”

Dealing with time constraints was also a mjor issue
for many nentors. These professional nentors all seened to
agree that they held busy schedul es that included
responsibilities to their jobs, famlies, church and other
conmuni ty-servi ce organi zations. The comments of sone of
the nentors, “lI can renenber feeling sonewhat uncertain and
apprehensi ve concerning ny role as a nentor,” and “Do you
know how busy | anf?” echo the sentinments of many other
mentors who had to weigh their many life responsibilities
against their commtment to nentoring one or two ‘at-risk’
children. Notw thstanding, the tinme that they spent
ment ori ng needy students was inval uable both to thensel ves
and to the children and their famlies. A schoolteacher

tells of her experience with a thankful parent:

We spoke briefly, and she expressed her thankful ness
and how Samara enjoyed spending time with me. Just

bef ore she handed the phone to Samara, the aunt said,
“Ms. Smth, you re a god-send.” This coment took ne

aback. It dawned on nme at that nmonment that not only
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had I had an inpact on ny nentee, but on her famly as

wel | .

The nentors realize the inportance of their task as
role nodels. One nentor declares, “As a nentor, ny
greatest chall enge was being a positive exanple to ny
ment ees. That exanpl e spanned all phases of life....
socially, academ cally, and professionally.”

Additionally, the nmentors have to work with the famlies of
their mentees. Many of the nentees either conme from

si ngl e- parent househol ds, bel onged to poor famlies wth
many other children, or live with their grandparents or
fam |y menbers other than their original fathers and

not hers. I n sone instances, the inmedi ate parents of these
children suffered from al coholismand other types of drug
addi cti on.

Some nmentors claimthat they not only have to nentor
their nmentees, but they also have to counsel the parents or
guardi ans of their nentees. A nentor remarked, “During ny
conversation with the nother...I found nyself nentoring the
not her on how to respond to her daughter.” In another

i nstance, a corrections officer, serving as a nentor,
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corroborates the notion that nmentors often have to work
through famlial problens that often hindered the full
participation of the children in order to get both the
mentees and their famlies to participate in The Ellison
Pr of essi onal Mentoring and Tutoring Programis activities.

The mentor nande these observati ons:

Initially, I was of the mnd that ny services were to
focus primarily on the children. However, what |

di scovered was that the nentoring aspect was not
exclusive to the children, but a different |evel of
mentori ng was essential to parents and sonetines

gr andpar ents.

Some nmentors soon realized through interacting with
their mentees that they were exposing themto things that
t hey woul d not have experienced otherwise. One nentor, a
coordi nator and col |l ege student, who was at first rel uctant
to take on a commtnent to her mentee noted the follow ng
after spending time with him “As time went by, | had
grown fond of Antoine and his famly. | gave him
opportunities to experience things he otherw se would not

be able to, such as going to a poetry reading.”
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A mentor who is an adm nistrator in higher education
professed that her activities with her nentee hel ped himin
other areas of his life. He was often “criticized and
ostracized by other children in school”; therefore, the
mentor made it her goal to help build his self-confidence.

She expressed satisfaction at the results of her efforts:

| placed considerable focus on encouragi ng him

buil ding his esteem his confidence...self-

enpower ment, as well as exposing himto a nore
positive way of life, which included day trips, going
out to eat, one-on-one opportunities to share, art
shows, ballets, concerts, novies, and other prograns

for social devel opnent.

In the end, the admnistrator felt that her efforts were
rewar ded as she later testifies to the change in her

ment ee: “He noved from being [exhibiting] stereotypica
behavi or of a |ow achiever, slow |earner with | ow self-
esteemto being a higher achiever.” Along with a nunber of
students at the m ddl e school, her nentee had taken a

standardi zed test that would not only gauge his academ c
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progress but, along with the scores of his peers, would

al so help rank the school as a whole. The mentor clains,
“H's score was not only the highest in the program but his
scores also rivaled those of the gifted magnet program
students. This truly went far in encouraging himand
buil di ng his confidence |evel.”

Since in The Ellison Mddel | earning becones a
reci procal process, the professional nmentors thensel ves
commented on the value of their nmentoring experiences as
teaching tools for them One nentor noted, “In rendering
service, in essence, | became a nentee because | had to
|l earn fromny interaction with my own prodigies and their
parents.”

A public adm nistrator acknow edged that through her
interaction with nentees other than the one for whom she
was responsi ble, she | earned how to be nore caring. During
one of their activities together, one of her colleague’s
ment ees wanted to have a book on display. After
ascertai ning whether the student really wanted to read the

book, she resolved that she would purchase the text:

So, | bought the book. Doing this for her [the

mentee] allowed ne to see that as nentors we are
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hel pers, one to another. It also taught me not just
to look at my responsibility to the particul ar nentees
to which I have been assigned, but to consider the

ot her nentees as wel|. In a work, | learned to share.

Ef fects of Mentoring Process on the Pre-coll ege Ment ees

The nmentees generally speak favorably of their
ment ori ng experiences and of the enrichnment sessions at
FIU.  However, since there were two groups of students from
schools using slightly different nmentoring and tutoring
progranms, their responses concerning what they found
i nteresting and beneficial about the Professional Tutoring
and Mentoring activities differed in sone areas.

For instance, students from both the Hi al eah and Opa-
| ocka m ddl e schools generally had positive comments about
t he prograns and activities they engaged in. However, in
addition to the nonthly enrichnent sessions at FlIU, the
Hi al eah students, received after-school tutoring from
teachers as a group. These teachers were paid with
stipends through a grant. On the other hand, the nentors
of the Opa-locka students were the ones responsible for
doi ng one-on-one tutorial sessions with their nentees.

The Hi al eah students found thenmselves in a structured

190



cl assroom environment, in which they received tutoring,
while the tutoring for Opa-locka students was done in a
nore intimte hone setting. Consequently, the Hial eah
m ddl e- school students conpl ai ned of the strict discipline
they received in the after-school tutoring. Wen asked, “If
you had to inprove one thing about the nmentoring program
what would it be?” many of the Hi al eah students nentioned
that they would prefer that the coordi nators and
facilitators not be so strict with them

The | essons that stay with the m ddl e-school nentees
the nost are those dealing with positive behavior. Wen
asked about what they |earned through the nentoring
sessions, sone answered that they learned “to be

” “

respectful,” “[to use] no foul |anguage, no fighting, no
cursing, no nane-calling,” and they |earned about “how to
treat people“ and how “...not to have conflicts with
people.” The nentees’ coments allude to The Ellison
Model s diversity and sensitivity training that they
recei ved, which included basic instruction on howto behave
In a manner that avoids conflict with others.

Many of the nentees said they enjoyed sessions in

whi ch they engaged in role-playing activities to illustrate

how to deal with conflict. When asked what activity he and
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his mentor do that he enjoyed the nost, he responded,
“Tal k[ i ng] about conflict. | liked it because we got to do
acts about our own conflicts.”

The students were al so given pointers on how to
I nprove their study skills. One nentee spoke of the
academ c skills she acquired and clainmed, “I inproved ny
study skills.” Sonme students expressed their appreciation
for the test-preparation exercises, especially since FCAT,
whi ch determ nes the academ c rating of Florida public
school, is very inportant in their schools and they feel
pressure to do well on it, particularly for the Opa-Ilocka
m ddl e school. During this process, the students | earned
nore about math, |anguage arts, and science. A student
observed, “I renmenber the FCAT, and | renmenber | |earned
the witing, how to speak in front of people...”

The nmentees also had to |learn how to do presentations
in public forums, and sonme found the experience val uable.
A mentee reported, “I |ike when we was tal king about
community and I did ny community rap.” The nmentees al so
did various projects as part of their diversity training.
For instance, many of the students said they enjoyed
activities that encouraged themto di scuss community issues

and projects such as building “The Community House” out of
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paper and playing “The Game of Chairs,” which illustrates
I ssues of cultural appreciation.

When asked how the mentoring program could be
| nproved, many students fromthe Hi al eah m ddl e school,
however, conpl ai ned about not havi ng enough nentors.
However, the coordinators are now in the process of
recruiting nentors for those students. |In other areas,
sonme Hi al eah students conpl ai ned about the strictness of
the coordinators in ternms of disciplinary issues. The
coordi nators profess that the strictness is necessary
preci sely because of the students’ behavioral problens.

Students fromthe Opa-locka m ddl e school generally
approved of the program and often responded that they would
I nprove “nothing.” These students did not face a problem
with having mentors; fromthe start, a mechanismwas in
place to pair themw th mentors. As such, when asked about
the activities that they did with their nentors, which they
enj oyed, these nentees spoke of the tinme they spent with
their nmentors playing sports, getting help with their
homewor k, going to parties, barbecues and other “fun”
activities.

Overall, however, both groups of students fromthe
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Hi al eah and the Opa-locka m ddle schools felt that the

El li son Professional Tutoring and Mentoring program should
continue, and sonme even expressed that they would like to
see it admnistered in the high schools or to other schools

to which they would later matricul at e.

Acadenm ¢ Assessnent of Opa-| ocka Ment ees

Alicia Ritchey, a teacher who was in charge of
regi stering students fromthe Opa-| ocka m ddl e school
perfornmed her own assessnment of the progress of the
students from her school who had been involved in the
Tutoring and Mentoring activities as part of a dropout
prevention “Student at-Ri sk Prograni (SARP) sponsored by
t he school

Ritchey conpiled a report during the spring of 2000,
eval uating students who had been mentored over a two-year
period. She addressed student progress in terns of
academ c achi evenent, social progress, parental
i nvol vement, and attendance in school. Ri tchey focused
her study on sixth-grade students who “range in ages from
10- 12, dependi ng on whether the students have been
retai ned, and the eighth graders who range from 13-15."

She reports the foll owi ng about the students and their
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backgrounds:

The characteristics of these students are poor

att endance, behavioral problens, and | ack of self-
esteem poor grades, and singl e-parent househol ds.
Many of the children’s parents are drug abusers, and,
as a result, the children are left to be reared by a
grandparent, or possibly find thenselves in foster

care.

She further explains the reason that recruitnment of
students for the nentoring and tutoring program focused on

the sixth- and ei ghth-grade students:

The rationale for using only sixth graders is so that
as students possibly new to nmiddle school, these could
receive tutoring and nentoring to help them
successfully negotiate their mn ddl e-school experience.
The sanme |ine of thought was in notion in considering
ei ght h grade students. .. As they prepare for state
exams and prepare to | eave m ddl e school to neet high
school, they are in need of additional tutoring and

mentoring.... OF the 77 students eligible to
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participate, 74 were African-Anerican, and the

remai ning three were Hispanic.

Teachers who taught the students math, science,
| anguage arts, reading and social studies were asked to
report on the academ c progress of their students. Through
their responses, Ritchey concluded that the academ c
progress for many of the students was due to the nmentoring
and tutoring they received through the Professional
Tutoring and Mentoring Program She affirms, “It seens
obvious that the nentors were able to effectively serve the
ment ees through tutoring tailored to nmeet the individual
needs of the "at-risk’ students,” and they encouraged their
mentees to get involved in the nentoring exercises, “in
order to raise the students’ academ c achi evenent | evels
significantly.”

According to the teachers’ responses, “Mire than 70%
of these students were experiencing academ c difficulty.”
Based on those teachers’ responses, she notes that “the
students made significant to noderate inprovenment in their
classes.” Through the nentoring and tutoring process,

students becone | eaders and tutors as well, according to
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Ri t chey:

As the nentees receive nentoring and tutoring, they
become nmentors and tutors thenselves, to their own
parents or guardians, and peers. Students becone
noti vated towards | earning as their |evels of

confi dence expanded, and they too are able to

experience success w thout fear of failure.

She further states that increased interaction between sone
of the mentors and their nentees’ teachers al so hel ped
students performbetter at school. The nentors frequently
visited their nentees’ hones and through interacting with
t he students’ parents, Ritchey contends that such
activities “kept an open |ine of communication between
mentors, mentees, parents, and teachers.”

Addi tionally, some students becane nore prone to
participating in school, as there was some inprovenent in
school attendance. Ritchey concludes that the “incentives
used to encourage student attendance, such as extra field
trips fromthe nentors, verbal praise, and recognition at
the enrichment sessions seened to have notivated nost of

the students to attend their cl asses.
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Parents’ Perspectives:

Ef fect of Mentoring on their Children

An area of concern for sone of the parents of Hial eah
ment ees was that their children were not yet assigned
mentors, as were children fromthe Opa-locka mddl e school.
Consequently, in one instance, though a Hi al eah parent
agreed that the tutoring programalong with the FIU nonthly
enri chment sessions for her child hel ped himexperience a
change in attitude and served as a good influence for him
she still believes that her child would have benefited even
nore if she had had a nmentor.

One of the coordinators who has been adm ni stering the
prograns for both the Opa-locka nm ddl e school and the
Hi al eah m ddl e school acknow edged the problem but noted
that since the students fromthe H al eah m ddl e school were
relatively newto the sister program The adm nistrators
were still in the process of recruiting new nentors for
them Overall, however, parents and the children
participating in the nentoring programfrom both the Opa-
| ocka and the Hi al eah m ddl e schools had nostly positive
assessnents of the Ellison Professional Tutoring and

Ment ori ng program
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Parents of Opa-locka students were very appreciative
of the effort that the nmentors put forth in helping their
children. The problemw th the nentor and nentee
I nteraction was not that the Opa-locka students did not
have mentors. The areas of concern with sone students in
this group were how often the nentors nmet with their
mentees. While in sonme situations nentors neet on a weekly
or biweekly basis with their students, in other situations
mentors do not connect with their students until it is tine
to escort themto the nonthly enrichnment sessions at FIU.
The reasons for this vary fromthe nentors’ failed attenpts
at reaching the students at home since sone may not have
t el ephones to the nentors’ demandi ng schedul es that nake it
difficult to neet with their nentees. |ndeed, communication
bet ween nentors and nmentees and their parents is sonetinmes
| acki ng. Sonme parents admt that they would have liked to
mai ntain better communication with the nentors.

Some of the parents of the nmentees noticed a
difference in the behavior of their children as they
participated in the nentoring activities. One parent
stated, “l noticed a 100% difference in ny child.” Another

parent noted, “I think of the program as very good and a
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good influence for the children.” A parent also noted the
I mprovenent in his child s |earning and professed, “I think
[this] is one of the best things that happens in ny child
school.... he is getting better grades now.”

Additionally, the parents for both Opa-locka and
Hi al eah students have noticed that their children inproved
academ cally. Wen asked if they noticed a change in their
child s performance, some parents affirmed that their
children were getting better grades in school. The
foll owi ng responses canme from sone parents: “M daughter
went froma Dto an Ain math”; “Yes, ny son’s math skills
i mproved”; “Yes, [nmy child s] school studies inproved.”
Such answers were typical of the parents’ responses. One
parent showed that the programwas effective in hel ping her
child mai ntain academ c progress: “Yes, this program has
hel ped ny child stay in Honor Roll Acadeny.”

Some parents voiced concern about their children
novi ng to ot her schools and not being able to benefit from
a nmentoring programsuch as this one. A parent coment ed,
“l hope the nmentoring program continues since it seens to
have an effect on all the children involved. It’s so good
to see all these kids and hope to see nore as well as

parent participation.”
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The parents’ responses to questions about the
effectiveness of the Professional Mentoring and Tutoring
Program denonstrate that regardl ess of the quirks and
glitches associated with it, they generally find it to be

beneficial to their children. A single nother of four

conplains, “It’s hard trying to raise these kids, you know,
since I"'mby nyself and all. | thank God for Ms. Rachel
and what she done for ny daughters.” Single parents or

parents with | owinconme wel conme the nmentoring program
because they realize that sone help is better than none as

it relates to their children.
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Chapter 6
DI SCUSSI ONS, CONCLUSI ONS AND RECOMVENDATI ON
Summary of Findings and Di scussi ons

Research Question 1: Wat factors denpnstrate that sone

aspects of the subjects’ |lives have benefited fromtheir

i nvol vement in The Ellison Moddel’s nentoring prograns?

Pre-col | ege Students.

Through the conpletion of particular Ellison Model
projects and activities and their evidenced

| nprovenment in attitude and behavior, the m ddl e-
school students denonstrated that they could apply the
knowl edge that they had gained fromlessons in

cul tural awareness, sensitivity and civility training,
and conflict resolution.

The m ddl e-school students denonstrated inprovenent in
academ c achi evenent, social skills and behavior, and
school attendance.

The nentees attest to having | earned fromtheir

ment ori ng experiences and feeling better about their
own capabilities.

The nentees’ parents and teachers attest to the fact
that they have witnessed a positive change in the

behavi or of these chil dren.
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The pre-coll ege students who had been nment ored using
The Ellison Mddel Professional Tutoring and Mentoring
program have expressed that they enjoyed the enrichnment
activities and they | earned about many different subjects.
Most commonly, they cited | essons in proper behavior and
ways of addressing conflict as being positive and usef ul
teachings for them

The assessnents of the Opa-locka students’ progress in
school showed that the nmentoring program was i ndeed
positively inpacting the students’ performance in terns of
their attendance, their academ c performance, and their
social skills and behavior. Particularly, since the Opa-
| ocka students had not been exposed to very many non-bl acks
in their neighborhood, working with Hial eah m ddl e- school
students who represented a m x of ethnic and racial groups
proved to be beneficial since they not only | earned about
respecting culturally different people, but they also had
opportunities to apply what they had | earned.

The Ellison Mddel’s diversity and sensitivity training
proved especially useful in instances where professional
mentors had to deal with and address the needs of pre-
col | egi ate nentees. Even though both the nentors and their

ment ees were bl ack, there were still socio-econom ¢ and
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cultural barriers to be overconme. These nentors were
nostly m ddl e class bl ack professionals who had to grapple
wth issues in the lives of their nentees that they nay not
necessarily have been exposed to. For instance, sone
mentors did not have direct experiences with living in
drug-infested areas, crine and various social ills as had
their pre-collegiate nentees.

The nentors often expressed how perplexed they felt in
dealing with difficult issues in the lives of these
children, given that they could not always enpathize with
their nmentees. However, since both the nentors and their
mentees were trained in The Ellison Mddel, some nentors
found it useful to pull fromsone of the | essons they
| earned at workshops and activities they participated in
with their nmentees to show these young people how to dea
with these issues.

Uni versity Ment ees.

The university students attended classes and becane
ment ees who, in turn, devel oped projects and
activities denonstrating The Ellison Mddels’ concept
of inclusive community buil ding.

The university nentees | earned ways to inplenent what

they had studied in sensitivity and diversity training
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and about cultural diversity and conflict resol ution.

The university nentees attested to | earni ng about how
to overcone discrimnation fromothers and how to

avoi d succunmbing to their own prejudices.

Uni versity mentees becanme apprentices to professiona
ment ors and gained technical skills that they can
apply toward their own careers.

The university is a breeding ground of activities for
university students who are willing to serve their
communities. Through clubs and organi zati ons, these
students engage in a variety of activities toward such
ends. However, as sone student |eaders have pointed out,
there is often division anong students who routinely fall
anong racial, ethnic, and other cultural differences that
mani f est thenselves in the nyriad of thematic offerings in
the student clubs and organi zations.

Uni versity students who have participated in Ellison
Model training workshops, sem nars, conferences, and
courses also profess that their training in The Ellison
Model has proven beneficial on a variety of levels. It is
notewort hy that many of these students are already out in

the work force, and, consequently, find great value in
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i mpl enenti ng what they have |learned in their work
environment just as the professional nmentors have.

Many of the university nentees have denonstrated a
wi I lingness to engage in dial ogue about difficult issues
that divide their communities in an effort to find viable
means of inproving community relations. Consequently,
t hrough The ElIlison Mddel’'s dramatic and interactive
presentati ons, sone have taken to the stage to perform
pl ays, sing songs, and do public presentations or other
activities that express the depth of these issues and
direct people toward viable solutions to the problens they
face. Some university nmentees in particular, who had been
i nvol ved with the public adm nistration course that used
The Ellison Model as a means of pronoting early chil dhood
initiatives in education, note that they have devel oped a
greater sense of responsibility in ternms of making
conscious efforts to contribute to the devel opnent of
children in their comunities.

Pr of essi onal ©Mentors.

Prof essional nmentors | earned about inclusiveness
t hrough The Ellison Moddel’s inclusive community
bui | di ng approach and denonstrated their understandi ng

by applying it in their interactions with co-workers,
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at home and in their conmmunities.

Pr of essi onal nmentors gained insight into new
strategies for dealing with conflict through cul tural
awar eness, sensitivity and civility training.

Prof essi onal nentors | earned the inportance of giving
of thenselves and of their tinme to others through

conmunity service.

Pr of essi onal nentors | earned how to be effective
| eaders in whatever environnment they m ght find

t hensel ves, particularly in the workpl ace.

Prof essional nmentors | earned how to nmanage projects
and various tasks effectively by utilizing The Ellison
Model paradigm thereby inproving overall work
performance and out put.

Many of the professional mentors have expressed how
they were able to cope with difficult situations at work
because they made conscious efforts to apply and to
I ntegrate aspects of The Ellison Mddel’'s theoretical and
practical framework to what they were doing at work. Some
noted that in dealing with people they were able to |l earn
how to respectfully overcone differences anpbng thensel ves
and their co-workers. |In perform ng tasks, the del egation

protocol fostered by The Ellison Mddel paradigm proved to
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be an efficient way to inplenent projects and acconplish
t asks.

The nost telling results is that on a nunber of
occasi ons supervisors of professionals who have been
trained with The Ellison Mddel noticed positive results in
terms of ‘the bottom|line because of the job perfornmance
of their enployees. These supervisors often inquired about
finding ways to inplenent The Mddel’s concept on a conpany-

wi de basi s.

Research Question 2: Is The Ellison Model’ s | nclusive

Community Buil ding concept a viable theoretical approach to

dealing with the disenfranchi senent and excl usi on of

nenbers of society?

People fromall skill levels were given opportunities
to function in capacities fromwhich they m ght have
been excluded and, consequently, devel oped | eadership
attributes and | earned new technical skills fromtheir

experiences.

The Model proved effective particularly in helping
poor participants explore new | earni ng and
devel opnent al experiences.

Si nce people working in ICB projects are drawn from a
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pool of professionals, college students and comrunity-
service organi zation, they all have different |evels of
skill and know edge about particular fields. There are
al so those who conme from poor comrunities, both children
and adults, who have never been exposed to certain kinds of
activities and prograns.

Since the latter serve as volunteers in various |CB
projects, they too are called upon to take on tasks for
whi ch they m ght possess little skill or experience. These
i ndividuals with low skill levels are asked to take on
duties that m ght place themin | eadership positions.

This factor is an inportant element in form ng communities
of people that are inclusive of individuals fromlow to
hi gh incomes, from high societal to |ow status, from young
to old, frommle to femal e, and other simlar vectors of
diversity. There is the potential for m stakes and
sonetinmes failures fromthis grouping of people from
various sectors of society. However, the participants

| earn to regard the m stakes and the failures as |earning
tools to help inprove the cognitive experiences of everyone

i nvol ved.
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Research Question 3: |Is the nentoring program an effective

approach to acconplishing The Ellison Mddel's purpose of

bui | ding inclusive conmunities?

Tr ansf erence of Core Val ues.

The Ellison Mddel core values foster a sense of
I ncl usi veness in participants, and participants |learn

to detect their own prejudices and quell them

Though the participants possess a paradigmfor the

i mpl enent ati on of the nentoring process, problenms my

arise due the participants’ inabilities to effectively

pl an and organi ze prograns and activities around the
par adi gm

The feedback nmechani sm serves as a basis for future

| mprovenment for programm ng and i npl enmentation.

The responses of individuals who have participated in
various Ellison Mbddel workshops, conferences, activities,
and nentoring prograns indicate that the participants
generally agreed with the phil osophical and theoretical
precepts it espouses, and they believed that The Ellison
Model values and norals, if utilized appropriately, do help
build inclusive community. For instance, the nentors of

pre-col | egi ate students as well as university students

210



often echoed the terns “sharing, caring, and | oving” as
core values that helped themalign their thinking and
actions towards inclusiveness.

In the working environment, some people took issue
with the idea of denonstrating a “loving attitude” towards
co-workers or coll eagues whom t hey deem do not deserve it.
However, those were the people who generally chose not to
use The Ellison Mdel. For exanple, a conference attendant
had problenms commtting to The Moddel’ s principles, saying,
“l don’t see how this could work.” He supervised a unit of
men at work and has been having troubl e keeping them on
task, and, in his frustration, he exclainmed, “lI'Il show
themlove all right. [1’mgonna tell ‘emto get their butts
on out there and do their work.”

Though they were com cal in nature, his comments
reveal ed the need to try sonething different to address the
problems in his unit. Consequently, though he seened
rat her di sm ssive of sone of The Mddel’'s core val ues, he
was willing to hear nore about how to nake it work for his
group since he had witnessed the success of its operation
in the unit of one of his fellow supervisors.

Sonme of the participants also clained that the

trai ning components of The Ellison Mddel that addressed

211



diversity and sensitivity issues hel ped themto detect
their own prejudices and to find ways to quell them For
I nstance, many Ellison Mdel trainees have shown how

| ear ni ng about ways of understanding culturally different
peopl e and enbracing the breadth of know edge they bring
was hel pful to them According to the literature review,
such insight about others will be beneficial in limting
practices that | end thenselves to the exclusion of others
because of race, ethnicity, gender and orientation,
physical abilities and other socio-econom c factors.

The problens that arise with The Ellison Mdel are not
generally due to its theoretical and phil osophi cal
foundation nor are they due to the paradigmfor its
i nmpl enentation, nanely its nultilevel and nmultifaceted
ment ori ng process. Rather, the problenms and glitches are
due to the actors or the participants’ abilities to
effectively plan and organi ze progranms and activities
around the paradigmitself. |[If a plan of operation is not
adequately devel oped, then the end product will suffer.
Not wi t hst andi ng, participants | earned to address potenti al
problens not nerely as negative obstacles, but as new
| ear ni ng experiences that will help theminprove the plan

of inmplenentation for future projects and activities.
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Ef fects of Mentoring Activities.

Various I1CB project activities, conferences, and

training sessions have engaged the invol venent of
peopl e of different soci o-econom c status, races,
gender, religion, gender, sexual orientation, and
people with disabilities.

The nentoring activities have been successful in

bringing together people of different age groups.

The core nmentoring program the Professional Tutoring
and Mentoring Program that is long-termin nature has
drawn the participation of predom nantly bl ack
participants, a Hi spanic mnority but received

mar gi nal comm tment from other racial groups.

Apprenticeship proved to be an effective nmeans of

conbi ning the benefits of mentoring relationships to

practical training in a career-related area for

uni versity students.

Pr of essi onal apprenticeship in the form of on-the-job

training is useful in not only training enployees

technically but also teaching them I CB val ues.

From t he soci o-econom ¢ standpoint, the nentoring
program has proven effective in bringing together various

segnents of comunities that may not necessarily have had
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contact. For instance, the Professional Tutoring and

Ment ori ng Program joi ned together executives,

prof essionals, university students and pre-college
students, all of whomcane froma variety of soci o-economc
backgrounds. The age range for each nentoring | evel was as
follows: executive nentors were generally in their forties
and upward; professional nentors were generally between the
m d-twenties through their forties; university nmentees
spanned the late teens to the md-thirties; the pre-college
mentees ranged fromearly teens to |late teens.

The pre-college students, in particular, benefited
fromsuch interactions because, as their nentors, parents,
and they thensel ves indicated, they were engaged in
activities that exposed themto not only other cultures but
al so new ways of | ooking at education, career patching and
opportunities for personal and professional devel opnent.
Essentially, these young bl ack and Hi spanic students were
| earni ng ways to conformto the standards of the broader
soci ety, thereby ensuring their future econom c survival.
Concurrently, however, they were also | earning how they
coul d be prompters of unity rather than division at very
basic | evel s—+through their interactions with one another

and with authority figures on a daily basis.
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As these young students conprise the future
generations, they are learning howto build inclusive
communities by recognizing patterns of exclusion in the
broader society and in their own comunities and sinply
under st andi ng the i nportance of fostering a spirit of
i ncl usi veness toward others. At the sane tine, they are
avoi ding i moral values as these are delineated by The
El i son Model s precept and | ong-standi ng societal codes of
what constitutes right and wrong.

Wil e some of the nentoring relationships discussed in
the findings were forns of apprenticeship, others were
short-term situations that were not as structured but
fulfilled a nore i mmedi ate and pressing need for guidance
and social support. For instance, sonme of the subjects
i ntervi ewed seenmed to be describing their experiences as
apprentices when they described the on-the-job training
t hey underwent.

My own experience under Deryl Hunt’s tutelage in his
departnment could aptly be described as an apprenticeship
because Hunt set out to teach me howto wite for
publication purposes, how to nanage various types of
uni versity progranmm ng events, and how to orchestrate

several presentations on diversity issues. In this
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scenari o, Hunt served as the executive nmentor, and | was
not only the nmentee (or the apprentice), but | also served
as project coordinator in many instances.

O hers, |like the waste nmanagenent supervisor,
descri bed a situation wherein they were training others
t hrough The Ellison Mddel and effectively made them
apprentices (or nentees). |In that instance, the supervisor
served as an instructor or executive nmentor, whose vision
and teachings guided his enpl oyees toward the desired goal —
a cohesive atnosphere in the work environnent and work
performance positively inpacting the bottomline. The
wast e management supervisor’s job training programwas a
| ong-term endeavor that paralleled some practices in
apprenticeship situations described by Coy (1989),
Si ngl eton (1989), Ganst (1989), and Graves (1989).

The pre-coll egiate nentoring prograns such as the ones
I nvol ving the Hi al eah and Opa-| ocka m ddl e school s,
however, cannot aptly be described as formal
apprenticeshi ps. Though the nmentoring relations that
ensued between professional nentors and their nentees
| asted an entire year, and sonetines |onger, the goal was
not to have the nentors train their nentees on how to do

their professional jobs. Wile they exposed their nentees
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to their professions as a neans of interest in themfor
future career opportunities and sonmetinmes tutored themin
sone academ c areas, the primary role of the nentors was to
provi de social support and direction that would ultimately
assi st students in inproving thenselves personally,
soci al ly, and academ cally.

The professional nmentors and university nentees do
engage in discourse with their Mentors for instructional
pur poses to gain sone nmastery of the subject matter the
ment ees are studying. The nentoring in such instances my
be tenmporal in nature; however, it was designed to expose
the University Mentees to | CB concepts that they could
apply in their collegiate environment as well as on the
job, for those college students who were working. Rudol ph
(1994), Welch (1993), Pope (1994), Winsch (1994), and
Chandl er (1996) explore simlar scenarios as they exam ne
ment oring rel ati onshi ps anong faculty, staff and students
in institutions of higher [|earning.

There were instance, however, wherein university
nment ees becane apprentices when they engaged in particular
projects in which they | earned a professional or technical
skill. This was the case with the university nentees who

| earned from professional nmentors how to put together
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conputers and used their skills to fix 60 conmputers for
distribution to pre-collegiate nmentees. In another
I nstance, one of the coordinators that | interviewed who
wor ked at the university noted how she began at her
institution as a university nentee. She | earned about
adm ni stration and managenent within that organizational
setting and soon began to receive nore responsibility so
that eventually she becanme a project coordinator and served
as a professional nentor as well.

Such illustrations show that in the application of The
El Il ison Model within organizational settings, the actors do
not have to adhere to strict constructs dictating their
roles. The structure of The Model presupposes that, though
proj ect coordinators or professional nentors are not called
“mentees,” they are still nmentees and soneti nes,
apprentices to the executive nentor.

The pronotional sequence or rite of passage within The
Model is nost evident at the |evel of the university
ment ees and pre-col |l egi ate nentees because once the
executive nentor determ nes that sone university nentees or
pre-col | egi ate nentees have mastered a skill, the

transition fromnentee to nentor is clearly pronounced as
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they are called upon to officiate over an activity as a
ment or .

Moreover, this transition may occur irrespective of
age as in the case of the high school student who served as
a pre-collegiate nentee until she was deenmed capabl e of
i nstructing conmputer skills workshops used to train
university mentees in fixing conputers. She then
functioned in that particular circunstance as a nentor,

t hough she nmay not be deened a professional nmentor in other

capacities or in other types of programm ng.

Areas Needi ng | nprovenment

St udent Mentoring

Some problem areas that nust be reassessed in the
mentori ng of school children deal with the adm nistration
of the prograns. For instance, for the nentoring of the
m ddl e- school students, the inconsistent tutorial of Opa-
| ocka m ddl e-school students and the |lack of mentors for
Hi al eah m ddl e- school students nust be addressed. Parental
support as a function of the retention of students nust
al so be enphasized. Additionally, it is inmportant for
program | eaders to take steps in insuring the diligence of

project coordinators as a liaison in all projects; the
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breakdown in the nmentoring of sone university students is a
case in point.

The m ddl e-school students from both Opa-locka and
Hi al eah m ddl e school s experi enced sonme inprovenent in
academ c skills and behavior. However, though both groups
W tnessed sonme academ c progress, this success cane about
differently because of the way The Ellison Mddel Mentoring
and Tutoring Prograns were adm nistered at the schools.

The Hi al eah m ddl e school’'s school -based tutoring
program was sponsored through a grant secured by the
Departnent of Health in the College of Health, Urban and
Public Affairs at FIU  Consequently, full-time enployees
were hired through the grant to go to the school to nonitor
the after- school tutorial sessions, facilitated by paid
teachers. On the other hand, the Opa-l|ocka students
received their tutoring fromtheir mentors. The nentors
woul d tutor them on a one-on-one basis in their hones.
Thus, though Hi al eah students woul d conpl ai n about the
strict discipline they experienced in the structured
classroom setting in the afternoon tutorial sessions, the
Opa- | ocka students did not voice such conplaints.

The problemw th the tutoring programfor the Opa-

| ocka students is that these students were in dire need of
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regul ar and structured tutorial sessions on an ongoi ng
basis. Yet, the nunber of tutoring sessions for this group
on an individual basis was limted and often inconsistent,
particularly given the fact that many of the students need
mat hemati cs and English conposition and reading

i nstruction, which their nmentors were sonetinmes ill

equi pped to provide for them

The Opa-locka students, however, benefited nore from
personal interaction with their nmentors than did the
Hi al eah students. Because the Opa-locka students visited
with their nmentors on other occasions besides the nmonthly
enri chment sessions at FIU, they received insight on howto
face trying social problens by applying The Ellison Model
core values. Such reinforcenent fromthe nmentors was
evidenced in the Opa-locka students’ expressed know edge
about the principles of The Ellison Mddel and their schoo
teachers’ reports concerning their inprovenent in both
academ cs and social interaction.

To address the deficiencies in the Hialeah m ddl e-
school program officials who had secured the after-school
tutorial program s grant are currently working on
I ncreasing the pool of nentors for those students. They

have secured a grant to get senior citizens to participate
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as nmentors for the Hial eah m ddl e-school students.
However, no grant has yet been secured to establish a
structured tutorial programfor the Opa-locka m ddl e-school
students.

Anot her area of concern for the nentoring prograns is
the retention of mentees. There were sonme instances in
whi ch pre-coll ege nentees began with the program at the
begi nning of the school year, but did not continue with it
t hroughout the year, even though they had nentors. The
reasons for this problemvaried fromcase to case. |In sone
cases the lack of comunication between the parents and the
ment ors worsened, particularly in students’ hones in which
there were no tel ephones or the tel ephones woul d be
sporadi cal ly di sconnected. |In such instances, nentors
contend that they had to drive to the students’ hones since
t hey could not reach them by tel ephone. This tactic did
not al ways guarantee a neeting since nentors found that the
students ni ght not have been at home or they enployed sone
ot her avoi dance tactics.

There have been instances in which mentors who could
not reach their nentees by tel ephone would go pick them up
for enrichnment sessions on Saturday nornings, hoping they

woul d make it. However, even early in the nornings, they
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woul d arrive to enpty houses or the nmentees would prefer to
stay in bed rather than go to sessions. Mentors cited such
I nstances as exanples of a |lack of parental support. Sone
mentors witnessed that parents or guardians in such
situations often were unable to rally their children to do
what was right since they thenselves had not been able to
set right exanples for their children. Often, if the
parents were not encouraged to support the activities the
children got involved in, the children would not find it

i mportant to attend the nmentoring sessions.

El i son Mbdel nentoring progranms for university
students have al so witnessed sone chal |l enges. One such
exanple is the executive nentoring program established with
the travel and tourismcouncil. The facilitator who
i ntroduced The Ellison Mddel as a viable nentoring paradi gm
for the council’s scholarship students al so served as one
of the executive mentors for the nmentoring program Wth
sone degree of frustration, he exclainmed, “The thing that
can make or break the inplenmentation of The Ellison Mdel’s
mentoring programis the coordinator.” He was speaking of
the project coordi nator whose role was to work through the
‘nuts and bolts’ of the program making sure that al

activities were properly organi zed. Also, the
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coordinator’s task was to serve as a liaison between the
executive nentors, the professional nentors and the

uni versity students. |If these duties were not perforned
adequately, a breakdown in communication would result.

For exanpl e, although there were many hi gh-1evel
executives and university students willing to participate
In the mentoring program the process of establishing
connections between the two groups soon cane to a
standstill when the project coordinator failed to perform
her task as the |iaison between the two groups. This task
was crucial because the project coordinator would be the
one to screen potential natches between the executives and
the university students.

First, the project coordinator had to set up
I nterviews between nmentors and nentees who shared sim|ar
interests in terns of professional discipline. Then, she
woul d learn fromthe nentors and nentees if the interviews
wer e successful and whet her both wanted to initiate a
mentoring relationship. 1In this way, neither the nentors
nor the nentees would have to work with individuals with
whom they felt no affinity. Since the project coordinator
did not perform her job, one of the executive nentors had

to intervene and encourage her to do so. However, the
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school year was hal fway over, and no neetings had yet
occurred between the professional nentors and their

uni versity nentees.

Event Pl anning and | npl enentati on

One of the promsing attributes of The Ellison Mdel
Is that it allows each actor within the hierarchy to take
on chall enging tasks in which he or she is encouraged to
| earn new skills. Consequently, the skill |evels of
participants in various projects differ. Project
coordi nators, professional nentors, and nentees may be
absolutely oblivious as to how to plan and inpl ement any
given project or activity. It is then the job of the
executive nmentors to provide instruction. However, what if
the executive mentors are not skilled in a particular
proj ect, what then? These questions bring to |ight
potential problem areas for the planning, devel opnent and
i mpl enentation of I CB projects and activities.

An exanple of a project that sone participants have
noted could be inproved is the event planning of the
yearly, gala-style, fund-raising event known as ‘ The Bl ack
Tie Affair.” This event generally draws a | ot of praise

fromparticipants and fromthe university comunity because
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of the nunber of people it draws, the highlighting of
El i son Model inclusive community building projects and the
I ntended result—the raising of scholarship funds for needy
students. After the event is inplenented, organizers
gather to assess the progranm ng, the process of its
I mpl enent ati on, and the positive and negative aspects of
the event. The hitches seemto occur in unexpected
glitches during the delivery of events and activities
during the Black Tie Affair itself.

The glitches may range from technical problenms wth
m crophones to a | ack of comruni cati on between event
facilitators and the staff who serve the guests drinks and
food. According to many participants, these mnor glitches
do not take away fromthe ultinmate success of the event;
however, a couple of hospitality consultants who have been
to Black Tie Affairs note that there is roomfor
| mprovenent when it comes to the food service set-up and
delivery. They point to the fact that these areas of
service and delivery are what separate a black tie event
from banquets. According to these hospitality consultants,
once guests have shown that they will participate at a

bl ack-tie, their expectations of the caliber of food and
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beverage services is heightened fromthose that they would
have of a regul ar social or banquet.

Two hospitality industry consultants attended Bl ack
Tie Affairs involving I1CB projects. One of the consultants
has had years of experience in the hospitality industry,
both in Canada and in the United States and has worked as a
consultant for a nultinational hospitality consulting firm
The other consultant is equally skilled in organizing
hospitality industry events. The two di scussed sone of
their observations. Fromtheir understandi ng of the
wor ki ngs of The Ellison Mddel, the objectives of the Black
Tie Affair were met: Schol arship funds were raised while
peopl e | earned about The Ellison Mddel and about rel ated
conmuni ty-service projects. Additionally, they observed
t hat people seened to genuinely enjoy the affair.

They al so observed that university students were
serving as nentees to professional and executive nentors
and were assigned the responsibility of inplenenting the
event. The consultants understood that one of the tenets
of The Model was at work since these individuals were not
technically trained or skilled in event planning as are
hospital ity managenent or culinary students, yet they

| ear ned enough about event nmanagenent to acconplish the
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goal of catering to a relatively |large nunber of people in
an el egant fashion.

Utimtely, the comments of the hospitality industry
consul tants suggested that event facilitators, nanmely the
mentors and their nentees, give nore thought to conducting
research on how to inplement formal black tie affairs from
the food-service and beverage-delivery systens. Anong
ot her factors, event planning fromthis perspective often
pl ays a crucial role in how such events are received and
critiqued.

The remarks and observations of the hospitality
consul tants, who were assessing the program as outsiders,
shed some light relative to the strengths and the
weaknesses of sone |ICB events. The fact that unskill ed
i ndi vidual s are placed at the helmof relatively |arge
projects to manage them nmi ght be construed as a weakness or
error in judgnent on the part of executive nmentors.
However, the executive nmentors quickly point out that it is
the goal of The Ellison Moddel for the nentors and nentees
to learn how to turn these perceived weaknesses into
strengths. To do so, however, they nust assess the

positives and the negative outcones of any given project
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with the idea of inproving their own performance for future

pr oj ect s.

Or gani zati onal Assessnent

Sone observers of the operation of The Ellison Mdel
have proposed a couple of areas in which they feel The
Ellison Model and its inplenentation could be inproved.
VWil e some of the criticismhad to do with structural
| ssues, others dealt with the inplenmentation phase of The
Model s operation, which included the planning and
devel opnent of projects. Sonme of these critiques dealt
with the following issues: facilitators’ and presenters’
| evel of clarity in conveying the theoretical and
phi | osophi cal approach of The Ellison Mdel; the potentia
for a top-down nethod of delivery in its operation given
its inherent hierarchical structure; the m ssing
conprehensi ve assessnent tool for evaluating its
organi zational inplenmentation; and the | ack of
participation of non-blacks in ICB prograns and activities;
and the idea that its goals nay be too idealistic.

During some training workshops designed to expose
participants to key ICB principles and tenets of The

El i son Model, participants sonmetinmes express that they
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still do not have a conprehensive idea of how to make The
Model work. In other instances, some seemto have trouble
under st andi ng the diagrans and pictures used to express key
principles of The Mddel. For instance, pointing to one of
t he graphical representations of The Mddel’s core val ues, a
doctoral and nedical student from Tanpa, Florida, proposed
that there m ght be some confusion in the representation of
| ove versus hate as core val ues.

The participants’ initial confusion m ght be due to
several factors. For one, the | ack of understandi ng of key
precepts expressed in The Moddel's diagrans could be due to
the facilitators’ and presenters’ level of clarity in
conveyi ng the theoretical and phil osophi cal approach of The
Ellison Model. On the other hand, it nay be due to how
sone people learn. Wiile sonme participants are better
audi o-vi sual |earners and respond better to graphical
representations and other simlar instructional techniques,
ot her learners learn by doing (in the popul ar educati onal
literature, these are called kinesthetic |earners).
Consequently, by the end of workshops, after the
ki nesthetic participants have had the chance to work on

actual projects using The Model as a guide, they generally
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express that they have devel oped a better understandi ng of
how it can be inplenented in everyday situations.

Some observers who have exam ned The Model warn of the
potential for a top-down nmethod of delivery inits
operation given its inherent hierarchical structure. One
of The Mbdel’s nottos is “Mentors as directors and nentees
as |l earners and di spensers of acquired know edge.” |If
properly understood, however, these tenets expressed the
role of the nentor as the | eader, and, as the nentees |earn
fromtheir mentors and fromtheir own experiences, they
becone the dispensers of know edge. Consequently, the
ment ees take on the role of nmentor. Furthernore, the
nature of projects and activities involving each actor
within this hierarchy requires the participation and the
I nput of each person, whether nmentor or nmentee. As mentors
and ment ees report problens or concerns, the executive
mentor must be willing to take criticismand work toward
the i nprovenent of problemsituations; the hierarchy should
not inpede this type of interaction. This critical process
Is a feedback nmechanismthat flows back to executive
mentors and engages their active participation to ensure
that the project the group has undertaken is running

efficiently.
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One of the weaknesses of The Ellison Mdel is the fact
that it is mssing a conprehensive assessnent tool for
evaluating it organizational inplementation. Wile there
is an el aborate built in assessnment nechanismin the
training nodule for one’s individual progress, it is nore
i ntrospective in nature. This personal assessnent is
called “The Ellison Mdel’'s External Assessnent,” and it
hel ps partici pants gauge how well they understand |ICB
concepts and how well they have devel oped personally during
their time of training and nmentoring.

The surveys used for such assessnent, however, are
sel f-assessnment or self-introspection and are rather
subj ective. They are not designed to assess the dynam cs
of working relations in organizations, as enployees work on
group projects. As one participant put it, “We can get
al ong now, having | earned about community buil ding, but
what happens six nonths down the road after we have had
time to work I onger with each other?” Such comrents point
to the necessity for a nore objective and thorough method
for evaluating organi zati onal effectiveness over tine, once
The Model has been utilized in such settings. The method
of assessnent, as such, can incorporate both qualitative

and quantitative eval uative methods.
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In terms of inclusive community building, one of the
tenets of The Ellison Mddel training programis centered on
appreciating and enbracing the variety in culture and
racial and ethnic offerings in communities. Interviews
wth inclusive comunity buil ding event coordinators reveal
that though many fromthe white and Hi spanic as well as
bl ack comunities are invited to participate, there is a
| ackl uster showi ng anong whites and Hi spani cs.

Not wi t hst andi ng, whenever white and Hi spanic participants
took part in an Ellison Mddel inclusive comrunity buil ding
program their responses have generally been positive.
They usually extol The ElIlison Mdel approach and enbrace
Its core values; however, they do not tend to participate
in long-terminclusive community building projects as do
the bl ack professional nmentors, for instance.

There are a nunmber of possible factors for the |ack of
i nvol vement of non-blacks. The npbst obvi ous one coul d wel
be, as one of the white participants observed, that sone
whites feel unconfortable being in the presence of groups
of bl ack people, and, therefore, they generally avoid
functions they associate with bl acks.

Anot her factor, however, nmay also involve the cul tural

affinity of different ethnic and racial groups. One
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ant hr opol ogi st conpared the operation of The Ellison Mdel
to the operation of black churches. The black churches
have been seen as unifying bodies and resound el enents of
consci ousness-rai sing and conmunity activism \While these
nmessages mrror those of The Ellison Mddel, The Model
addressed the role of the individual and the group in
community activism and professional training and

devel opnent nore directly.

Just as the black church is known to be a pronoter of
unity and love in black communities, indirectly, The Mode
seeks to do the sane. “Mvenents |ike these do not operate
in a vacuum fromculture,” noted the social scientist. He
contends that there are aspects of group psychol ogy at work
in ICB projects and activities that are rem ni scent of
aspects of black culture, particularly as they reflect the
role of the church

For instance, in formal 1CB functions such as banquets
and black tie events organi zed and i npl enented by bl acks,
it is not unusual to find the participants engaged in
drawn- out prograns involving fashion shows and a flurry of
activities designed to move and uplift the participants,
such as poetry or essay readings singing and dancing. It

is not coincidental that these sane activities are conmon
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in functions sponsored in black churches as well. These
factors anong others may shed sone |ight as to why |1 CB
events m ght appeal nore to blacks than to whites, for
exanple. This, however, is precisely the type of cultural
barrier that pronoters of The Moddel seek to overcone
because, in their views, for a long time, mnorities have
had to assimlate to nmpjority cultures and often have done
so willingly.

Consequently, to counter the lack of involvenent from
non- bl ack participants, pronoters of inclusive community
bui I ding projects or prograns have found the greatest
success in putting out their nmessage to captive white
audi ences primarily when I CB training or prograns have been
i ncorporated in venues targeting white, Hi spanic and Asi an
audi ences. Accordingly, pronoters sonetinmes adm nister
one- to two-hour workshops on The Ellison Mdel in inter-
di sci plinary conferences and synposi uns organi zed by whites
and Hi spanics. They have found such foruns a nuch nore
effective neans of reaching greater nunbers of people from
different races and ethnicities.

VWhile there were nostly m ddl e-income and | ow-i nconme
partici pants who took part in community buil ding

activities, generally, there were not many weal t hy
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i ndi vidual s attending these activities. This fact is
per haps a function of the manner in which the participants
In the conferences are recruited.

Aside fromthe formal invitations that go to the
university faculty, staff and students and to the comunity
at large, many participants are invited to I CB events by
word of nmouth. These personal recomendations from forner
participants play a great role in determ ning the socio-
econom ¢ and racial make up of the audi ences at |1 CB events.
Since the initial group of participants at I1CB activities
were predom nantly black, they m ght have been nore prone
to invite people in their local communities with whomthey
are quite famliar, who also tended to be black. Likew se
t hese sanme individuals would also tend to be in simlar
econom ¢ brackets as the ones who invited them

Lastly, one of the criticisnms |aunched by sone at The
Ellison Mddel is that “It is too idealistic.” This
idealismis precisely what many of the participants are
| ooking for. They want to live in comrunities where people
genui nely care for one another and behave in ways that
denonstrate conpassion for everyone. They conplain of the
decay in social graces and the injustice that they see

practi ced everywhere. As such, they are willing to work
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with The Ellison Mdel because, for many of these
participants, the current status quo is sinmply

unaccept abl e.

Concl usi on

As a functional system The Ellison Mddel requires
that participants working on nentoring projects becone
actors whose purpose is to ensure that the societal system
t hat they have created by working on various conmmunity
projects functions as one unit whose subsystens and actors
are interdependent.

Actors must rely upon each other to successfully
acconplish their tasks. This is done irrespective of their
position or role in the system executive nentors, project
coordi nators, nmentors, university nentees, and pre-
coll egiate nentees nmust all see thenselves as both | earners
and di spensers of know edge. This feedback nmechani sm
ensures that even the executive nmentors learn fromthe
dynam ¢ process of change effectuated within and w t hout
the system so that they too can nore effectively dispense
knowl edge and instruction. Wthout the workings of these
checks and bal ances within The Ellison Mdel, its operation

m ght be rendered ineffective.
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G ddens suggests that actors are conscious of their
acts and the situations in which these acts take place—the
worl d around them their environment. This consciousness
may be discursive in that actors describe their actions
t hrough words, or it may be practical in that actors just
t hi nk about the acts, performthem but do not necessarily
express these acts through the use of words. The acts
t hensel ves are set into notion by a set of notivations that
are nostly unconsci ous guidelines for action (cited in
Ritzer, 1996; p. 393).

Not wi t hst andi ng, actors begin a process of
rationalization that encrusts their activities into
"routines that not only give actors a sense of security but
enable themto deal efficiently with their social lives."
Utimately, the resulting structures, which some theorists
see as being conprised of a variety of social systens such
as religion, political bodies, economcs and the |ike, may
be codified through | anguage. Language in this context is
useful because it hel ps peopl e understand, produce and
reproduce the world (G ddens cited in Ritzer, 1996; p.
393). The process previously outlined is descriptive of the

I nception and devel opnent of a nodel. The precepts and core
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val ues associated with the Ellison Mddel help franme the
worl d for people who use it.

On a simlar vein, Viccari (1999) proposes that as
actors conceptualize the world through their own
experiences and perceptions, they engage in an intellectual
exerci se whose end is the fornul ati on of nodels depicting
t he operation of the resulting system The Ellison Mdel
represents a system whose conponents are indeed
I nterconnected; the theoretical and phil osophical
foundation for The Mbddel cannot be properly applied unless
the actors within the system work together in a concerted
effort to apply the core values they enbrace to the
operation of the systemand its environnent. Banathy (1996;
cited in Viccari, 1999, p. 3) describes this
I nt erconnect edness anong the various actors as a “a web of
rel ati onshi ps.” As Shannon (1975) suggests, the actors
within the system depend upon each other. This
i nt erdependency i s encouraged and enmbraced by inclusive
conmmuni ty buil ders.

The ultimate mark of success for a functional system
is when “the system causes its own behavior,” Meadows
(1982) intimtes. As evidenced by the testinonies of

subj ects who have been trained to work with The Ellison
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Model , the core values inherently dictate their behavior
and have consequently served as a belief systemthat helps
guide the way they live and interact with others on a daily
basis. Such interactions, even at the mcro level, are the
stuff of comunity building. That is, the actions of
agents as they relate to one another or as they work

t owar ds acconplishing particular projects conprise
conmuni ty buil di ng.

In G ddens' theory of structuration, people performa
series of acts, which inplicate a succession of activities
t hat reproduce, validate, and perpetuate the initial acts.
Consequently, "in and through their activities agents
produce the conditions that nmake these activities possible”
(G ddens 1984, p. 2; cited in Ritzer, 1996, p. 393). Here
G ddens sees these series of activities as reflexive in
that the actors are "engaged in the nonitoring of the
ongoi ng flow of activities and structural conditions" (p.
303). The foregoing statenents point to a dialectical
rel ati onshi p between social action and the structures that
result. This association is not accidental because for
G ddens, agency and structure are interconnected.

Utimtely, the underlying structures devel oped

t hrough the operation of the system produce and dictate the
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type of behavior that is deenmed appropriate in actors—n
this case, The Ellison Mddel devotees—n order for themto
successfully fulfill their roles within the system and
ensure its success as a social entity. The resulting
structures erected by the operation of The Ellison Mdel as
a systemrepresent the underlying framework for the
wor ki ngs of societal institutions. Its core val ues,
beliefs, and node of operation become the skel eton or
backbone of any societal institution in which it is

i mpl enented if indeed the precepts of The Model are to be
sustained and its prom se for success attained.

As one of the executive mentors declared, froma
cognitive perspective, when people practice the precepts
and phil osophi es associated with The Ellison Model, it
beconmes a way of life or culture for them |ndeed, many of
t he people who have participated in some training rel ated
to The Ellison Model have professed that they have | earned
to exam ne the world around them and their relationships
with others in a different light. However, such | essons
shoul d not be tenporary. |In order for inclusive community
buil ding to continue not only as a concept but also as a
practice, there nust be concerted efforts from people of

all ethnic and racial groups to find new ways of
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i mpl enenting it at honme, in their work, and in their

conmmuni ti es.

Recomrendat i ons

Since The Ellison Mddel is a relatively new paradi gm
there are various areas and facets of its application that
coul d be studied. For instance, nore in-depth quantitative
and qualitative studies could be performed of the school -
based Professional Tutoring and Mentoring programs in | ocal
m ddl e schools. Moreover, since there are plans for its
I mpl ementation in |local high schools, further studies are
warranted in these areas as well.

There should al so be | ongitudinal quantitative and
qualitative studies performed on the effectiveness of The
Model as it is applied to businesses and organi zati ons
t hrough its managenent plan. Such assessnents would
require the use of conprehensive surveys and eval uative
techni ques. Essentially, this new nodel offers anple
opportunity for research in whatever venues it is

I npl ement ed.
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Dissertation Research 2000 Informed Consent Form

Department of Sociology and Anthropology
Florida International University

Principd Investigator: Claire Michele Rice

| freely and voluntarily consent to be a participant in the research project entitled A Case Study of the
Ellison Model’ s Mentoring Program as a Practical Approach to Inclusive Community Buildingto be
conducted at Florida International University

I understand that the purpose of this research is to ascertain the effectiveness of the Ellison Model as a
means of fostering a sense of inclusive community building through mentoring.

| understand that the research procedures will be asfollows: | will participate in individual and/or focus
group interviews.

| understand that there are no known risksinvolved in my participation in thisresearch project. | have
been told that my responses will be kept strictly confidential. | have been told that my responses will be
anonymous.

I understand that | may withdraw my consent and discontinue participation in this research project at any
time with no negative consequences. | have been given the right to ask questions concerning the
procedure, and any questions have been answered to my satisfaction.

| understand that if | desire further information about thisresearch, | should contact Dr. Hugh Gladwin at
305-919-5778. | have been offered a copy of thisinformed consent form.

| haveread and | understand the above.

Participant’ s signature Date

I have explained and defined in detail the research procedure in which the participant has agreed to
participate, and have offered him/her a copy of the informed consent form.

Principal Investigator’s signature Date
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THE ELLISON MENTORING AND COMMUNITY BUILDING MODEL
INTERVIEW SCHEDULE FOR MENTORS

Please be advised that in answering the following questions, your identity and that of your mentees will
remain confidential. Pleasefeel freeto be as candid and as detailed as possible in your assessment of the
mentoring experience. If there areissuesthat you would like to address that have not been included, please
feel free to elaborate upon them.

Please answer the following questions in as much detail asyou can.

How long have you been a mentor?

What drew you to mentoring?

How many mentees do you mentor as part of the FIU program?

How often do you and your mentee(s) meet between monthly enrichment sessions?

Give abrief assessment of the familial situation of your mentee(s). Assessthe level of parental

involvement in the activities that you get involved in with your mentee(s). How supportive are

the parents?

How many of the parents seem to think that education isimportant?

Did you find that you there needed to be more communication with the mentees’ teachers?

Do they encourage their children to go to the activities you planned?

What factors contribute to your being able to meet with your mentee(s)?

What factors contribute to your not being able to meet with them during the month?

Have your mentee(s) expressed interest in the enrichment sessions? |F so, cite examples of the

type of activity they enjoy.

12. Have your mentee(s) expressed alack of interestin some sessions? If so, cite examples of the
type of activity they do not like.

13. Doyou feel aneed for more programming? What kind of activities or programming do you
suggest would assist you or other mentors in spending more time with your mentee(s)?

14. Based upon you assessment of your mentee(s)’ performance, what are the academic areas
(reading, math, vocabulary skills...) in which they need help the most?

15. Have you been able to address those needs or to meet those needs in any way? If so, cite some

abrwdpE

RER o o0Ne

= o

examples.
16. How helpful are the enrichment sessions in addressing the social and academic needs of the
mentees?
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INTERVIEW SCHEDULE

Resear ch Project: A CASE STUDY OF THE ELLISON MODEL'SMENTORING

PROGRAM ASA PRACTICAL APPROACH TO INCLUSIVE
COMMUNITY BUILDING

Interviewer: Michele Rice
Department: Sociology & Anthropology
Date: June 22, 2000

General Questionson ICB

NSO~ WNE

9.
10.
11.

What race and ethnicity do you consider yourself?

What isyour age?

How long have you been working at MPAS?

What do you do at MPAS?

Can you tell me of some diversity issues that you are faced with?

Can you tell me what you know of the Ellison Model’ s Inclusive Community Building Projects?
Can you tell me about the role that you have played in ICB projects? (Seelist)

Have you had opportunitiesto work with people of different cultures, races, or ethnicities? Please
explain.

How has the experience affected your perception of inclusion?

How receptive do you feel people have been in and outside of the Office to the concept of ICB?
What do you think are the greatest challenges facing the Officein trying to build inclusive
communities?

Mentoring Program

12.
13.
14.
15.
16.
17.

What role have you played in the mentoring process?

Who did you have an opportunity to work with on mentoring projects?

Can you tell me of the ethnic, racial or cultural makeup of the people you worked with?
How have you found the experience?

What lessons can you draw from working on mentoring projects?

How effective you feel that the mentoring processisin building inclusive communities?
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Multicultural Programs & Services
Ellison Mentoring I nclusive Community Building M odel
FIU Agape Family Life Center

We would like to know what you thought of the FIU Mentoring program and the Enrichment Sessions.
Please use the space below to answer questions, and use the back of the paper if you need additional space.

| am from Middle School
Girl Age Race
Boy Grade Ethnicity

2. What activities did you and your mentor do that you liked the most during the year? Tell me
why?

3. What activities did you not like doing with your mentor? Tell mewhy?

4. What did you think about the Enrichment Sessions on Saturday mornings?

5. Tell mewhat you learned in the Enrichment Sessions?

6. Didyoulearn thingsin the Enrichment Sessions that you were ableto usein school? Tell me
what some of those things are?

7. If you had to improve one thing about the mentoring program, what would it be?

8. Isthere anything else you would like to say about the program? Feel free to do so.
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Share Your Conmunity Monent

Community Moments are defining momentsiin life, crigis pointsin people slives
in which they recognize that they have undergone alife-changing experience.

A Community Moment aso occurs when a person has an experience with one of
another race, gender, age group, or religion that causes him or her to eclipse prgudice,
low sef-esteemn, physica or mental handicap to recognize the other as an equd.

Key words—caring, sharing, loving—viewed within a community context, paint
apicture of people relating to others not out of selfish motives, but rather, out of a
genuine concern for their welfare.

Teachabl e Seconds

Teachable Seconds are shared experiences. Aswe share our Community
Moments, we learn more about one another, and hopefully, we shed prejudices.

Sust al nabl e Teachabl e Seconds

When we seek degper meanings associated with Community Moments and
Teachable Seconds and then extend the Teachable Seconds to forums (e.g. essays or
books) for presentation that will continually express them to others, they become
sugtainable lessons.

Exercise

Picture yoursdf in a Situaion wherein you had an intense emotiona experience.
Give abrief description of the experience focusing on your changein atitude. Then,
record your Community Moment in more detall.

1. Haveyou ever fdt rgected, but asit turned out, the oneg(s) you thought
regjected you actudly accepted you?

2. Hasyour heart ever been deeply troubled about a matter until someone
came dong who was able to comfort you?

3.  Haveyou had an ingtance wherein you fet as though you truly belonged to

agroup or community?

Tdl alittle about the circumstances surrounding the Community Moment.
What impact did the Community Moment have on your life?
What benefit do you see in a discussion about the Community Moment?
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Wor kshop Participants Who Wrote Community Moments

* =Mentors **=Executive Mentors
Participants Age Ethnicity Gender Race Highest Profession
Degree/Field
Amber Early 60’s | Haitian Female Black BA Nursing Registered
nurse
Maya* * Early 60's | African Female Black MA Social Work | Administrator
American
Elmer** Early 60's | African Male Black Ph.D. Public A dmiimi irator/
American Administration Professor
Al** Late60's | African Male Black Ph.D. History Professor/
American Administrator
Lisa Late60's | African Female Black Ph.D. Library Administrator
American Science
Ron** Early 70’s | African Male Black Ph.D. Public Professor/
American Affairs Administrator
Pearl Mid60's | African Female Black Nurse Practitioner [ Nurse/
American Administrator
Wilber Early 70's | Bahamian Male Black Occupational Clergy
Diploma
Sherry Early 60's | African Female Black Occupational Housekeeper
American Diploma
Liza** Late50's | African Female Black Ed.D. Higher Administrator
American Education
Helene* Early 60's | African Female Black MA Education School teacher
American
Sara* Mid50's | African Female Black MBA Finance Administrator
American
Adam* Late50's | African Male Black MA Criminal Administrator
American Justice
Robert Early 50's | African Male Black Occupational Business
American Diploma owner
Ruth Mid50's | Bahamian Female Black BS Biology Tennis coach
Joseph Early 50's | African Male Black AssociatesDemyree | Postal worker
American
Charles* Mid40's | African Male Black BA Criminal Administrator
American Justice
Emily* Mid40's | African Female Black BA Public Administrator
American Administration
M ax Early 40's | African Male Black BA Leadership Corrections
American Officer
George* Early 40's | African Male Black BS Accounting Accountant
American
Cameron Late30's | Bahamian Male Black Occupational Business
Degree Owner
Lindy Late30's | Bahamian Female Black Occupational Business
Degree Owner
Aaron Early 40’s | Jamaican Male Black Occupational Carpenter
Degree
Jade Early 40’s | Bahamian Female Black High School Sales
Degree Representative
Ronny Mid 40's | Bahamian Male Black High School Baggage
Degree Clerk
Patrick Late30's | Bahamian Male Black Occupational Store Owner
Degree
Suzy Late30's | Bahamian Female Black AssociatesDegree | Administrator
Warren Late30's | Bahamian Male Black Occupational Chauffeur
Degree
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Wor kshop Participants Who Wrote Community Moments

Participants Age Ethnicity Gender Race Highest Profession
Degree/Field
Natacha* Late30's | African Female Black BA Computer Computer
American Science Technician
Steve Mid 30's | African Male Black Occupational Computer
American Degree Technician
Maria* Mid 30's | African Female Black MA Education School Teacher
American
Kara* Mid 30's | African Female Black MA Education School Teacher
American
Paula Mid 30's | African Female Black MS Social Work | Administrator
American
Cal Mid 30's | African Male Black Occupational Supervisor
American Degree
Steve Mid 30's | African Male Black Associates Worker
American Degree
Koren Mid 30's | African Female Black BA Humanities | School Teacher
American
Farah* Mid 30's | Bahamian Female Black BS Computer Computer
Science Technician
Martha Mid 30's | African Female Black High School School Aid
American Degree
Onitra Mid 30's | African Female Black Occupational Medical
American Diploma Assistant
Olive Mid 30's | Bahamian Female Black Occupational Sales Clerk
Degree
Burt Early 30's | Bahamian Male Black High School Business
Degree Owner/Landlord
Bert** Early 30's | African Male Black Ed.D. Higher Administrator/
American Education Professor
Darren Early 30's | African Male Black BA Social Sales
American Sciences Representative
Kora* Early 30's | Haitian Female Black MA Linguistics | College
Professor
Sonya* Early 30's | African Female Black BS Engineering | Engineer
American
Nataly* Late 20’s | African Female Black BA Geriatrics Administrator
American
Fabrice* Late20's | African Male Black BA Education Guidance
American Counsel or
William Late20's | African Male Black Jurisprudence Attorney
American
Tony* Late20's | African Male Black BA Business School
American Teacher
Scott* Late20's | African Male Black Jurisprudence Attorney
American
Helena* Late20's | African Female Black MA Education Counselor
American
Ronny Late20's | African Male Black High School Maintenance
American Degree Supervisor
Magan Mid 20's | African Female Black Associates School Aid
American
Ronnald Mid 20's | African Male Black MA Criminal Administrator
American Justice
Warren Mid 20's | African Male Black MA Music Administrator
American

265




Participants Age Ethnicity Gender Race Highest Profession
Degree/Field
Alicia Mid 30's | Hispanic Female White Public College Student
Administration
Robert Mid 30's | European Male White Public College Student
Administration
Eva Late20's | European Female White Public College Student
Administration
Pat Late20's | Bahamian Female Black Education College Student
Oscar Late20's | Hispanic Male White Public College Student
Administration
Barby Mid 20's | Hispanic Female White Public College Student
Administration
Lizy Mid 20's | Hispanic Female White Public College Student
Administration
Arren Mid 20's | European Female White Public College Student
Administration
Jane Mid 20's | European Female White Public College Student
Administration
Suzzane Early 20's | African Female Black Hospitality College Student
American Management
Sony Early 20's | African Male Black Music College Student
American
Charles Early 20's | African Male Black Associates Administrator
American
Adel Early 20's | Jamaican Male Black English College Student
Mayra Early 20's | Dominican Female Black Business College Student
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THE ELLISON EXECUTIVE MENTORING
INCLUSIVE COMMUNITY BUILDING MODEL

FLOW DIAGRAM INDICATING STEPSIN THE DEVELOPMENT AND
IMPLEMENTATION OF A PROJECT FOR YOUR ORGANIZATION

THE ELLISON TRAINING COMMUNITY GROUP PROJECT
WORKSHOP MOMENTSAND
TEACHABLE SECONDS Together, participants

Community Moments
Teachable Seconds ?

Group Project

work asateam to develop
and implement a

problem-solving project.

Participantsdevelop
better working
relationships.

PROJECT
COORDINATOR
Coordinator delegates
specific responsibilities
to Professional Mentors.

EXECUTIVE
MENTOR
Upon approval,
Executive Mentor
delegates plan of
implementation to
Proiect Coordinator.

GROUP PROJECT

Project issubmitted
to the Executive
Mentor for approval.

PROFESSIONAL
MENTORS
Mentors assign particular
tasksto University Mentees

to complete.

UNIVERSTY MENTEES
They work with Pre-
Collegiate Menteesin

completing thetasks.

PROJECT IS
COMPLETED
Hasyour organization built
inclusive community?
Perform organizational
inter nal assessment.
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Mul ticultural Progranms and Services

El lison Mbdel Projects

<

1999, Januaryl12-13 Building the Inclusive Comunity:
Public Policy Consideration Sem nar

1999, February 6 Enri chnment Breakfast — Academ c/ Career
Pl anni ng,

1999, February 18 Opa-locka Appreciation Ni ght

1999, February 26 Black Tie Affair: Baham an Schol arship
Benefit

1999, March 6 Enri chnment Breakfast — Cul tural
Awar eness by Dept. of Counseling &
Disability,

1999, March 12-14 Trip - Pittsburgh, Pennsylvania -
Performed live play “Action Not
Affirmed” and attend the conference for
M nority Public Adm nistrators [12
students from FI U]

1999, March 30 St udent Forum for Students by Students
— The Rol e of Students in Building the
I ncl usive Comrunity

1999, April 3 Enri chnent Breakfast — Mentor/ Student
Day

1999, May 1 Enrichment Breakfast — Business
Eti quette for Future Leaders

1999, May 27 Managi ng Urban Growth & Planning Wile
Bui |l ding the Inclusive Comunity—
St udent Sem nar

1999, June 16 Wor kshop on Health Issues and Inclusive
Communi ty Buil di ng

1999, Septenber 24 A Cultural Night of Expressions |11

1999, October 22 Unity Day: A Student Life Activity

1999, Novenber 6 Enri chnment Breakfast—FCAT- Readi ng”

1999, Decenber 4 MPAS/ NSSC End of the Year Soci al

1999, Decenber 4 Enri chnment Breakfast—=FCAT- Readi ng”

1999, Decenber 9 BEA/ MPAS Hol i day Cel ebration for
Chi | dr en—NSSC perfornmed play “The
M ssi ng Santa”

1999, Decenber 11 NSSC/ Catholic Canpus Mnistry —

Christmas Party for Underprivil eged
Children, CB Smth Park
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2000,

2000,

2000,
2000,
2000,

2000,
2000,

2000,
2000,

2000,

2000,

2000,

January 8

January 11

February 5
February 6
February 26

March 4
March 9

March 30
April 1

May 6

May 30

June 10

Enri chnment Breakfast—=FCAT — Readi ng
and Mat h”

MLK Conmmenor ati ve Breakf ast,
“Connectiveness: Creating Opportunity,
Creating Possibilities” — Student Panel
Di scussi on

Enrichment Breakfast —“FCAT — Readi ng”
Enri chment Sem nar—Br. Ben Carson
Black Tie Affair: Baham an Schol arship
Benefit

Enri chnment Breakfast—=FCAT — Readi ng”
“Bui |l ding Community Through Civility &
Sensitivity” Conference

Community Day: A Student Life Activity
Enri chnment Breakfast—=The Gane of
Chairs & Community Ant hent

Enri chment Breakfast—=The Gane of
Chairs” Cont’'d

Citizenship and Career Devel opnent
Session for Haitian-Anmerican
Foundation, Inc. & Morningside

El ementary School

Fam |y Fun Day 2000 incl udi ng AGAPE
Fam |y Life Center & SGA
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Dat e of notes: December 1999
Prof essi onal Tutoring Mentoring

Mont hly Enrichment Sessions 1999-2000

Wel conme to the nmentoring program

The Professional Tutoring & Mentoring programis
geared towards students of an Opa-locka mddle school. This
tutoring and nentoring programis part of The Ellison Model
in its essence.

The wel cone letter notes "Welcone to all on being
selected to ork with the FI U Opa-locka Crine Prevention
Program This is due to the fact that it is an offshoot of
a previous programcatering to m ddl e-school students with
the intent of getting themto think about devel oping and
working on a future for thenselves, a future away from
crime and poverty—-areas that nost of themare all too
famliar with. Taking themto the university for Sunmmrer
Institute 1998 was a way of exposing themto new i deas and
opportunities. The students stayed at the university for a
week.

The mentoring programitself is three years old and
has concentrated on a m ddles school in North Dade, opening

new doors of opportunity and possibility. However, for the
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1999- 2000 year, a new group of children were tutored and
ment ored under the rubric of The Ellison Mddel. They cone
froma Hi al eah m ddl e school but are not slated to start
until the year 2000.
The Process for Mentees to Join the Program

Mentees are selected fromthe mddl e schools through a
Teacher coordi nator who works with at-risk children. They
fill out fornms and get their parents' or guardi ans’
approval to participate in the program They are schedul ed
to come to "Enrichnment Sessions” at the university each
month, on the 1% Saturday of the month, unless they are
shown ot herwi se. Their nentors who pick them up usually
escort themto the sessions fromhone. Fromtinme to tine,
sone of nentees' parents may visit and bring themto the
canpus thenselves. 1In either case, the students nust fill
out field trip forns to ensure conpliance with Dade County

Publ i ¢ School s.
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Prof essi onal Tutoring Mentoring Monthly Enrichnent Sessions
Schedul e for 1999-2000

Novenmber 6, 1999

Time: 9:00a.m - 12:00 noon

Pl ace: FIU North Canpus, Wl f Center Conference Room

Setting: The sessions are being held at a small
conference/ neeting roomin the WIf Center on the North
Canmpus of FIU. It is an appealing setting, overlooking

| ush | andscaping, a running trail and Bi scayne Bay.

The conference roomis a neat roomw th gray walls and bl ue
carpeting. There are seats nunbering about 40 facing the
podium front desk. It is set up in classroomstyle.

Adj acent to the door, there is a small corner area where

the breakfast itens are set up

The session start at 9:00 a.m but the nentors and
mentees trickle in past the hour. The coordinators have
soneone to pray and bl ess the food and session. Then, the
mentors and nentees file to the breakfast bar to select the
breakfast itens they choose to eat. There are many nore
mentors than there are nentees at this session with 19

mentors and 16 nent ees.
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At about 10:00 a.m, the enrichnment progranf session
starts. One of the MPAS head coordi nator addresses the
audi ence of nmentors while the nentees are taken on a tour
of the university. The MPAS coordinator notes that |ast
year nmentors were a bit slack with their participation in
t he program-picking up nmentees, checking up on them and
meeting with them outside of the Enrichnment Sessions. She
shows that "It cannot be that way this year." The Head
Coordi nator encouraged themin the process of nentoring.
She spoke to them about how to communi cate with mentees;
how to troubl eshoot--sonme nentees' phones are di sconnected
and so they can't be reached by phone. It behooves the
mentor to go to their homes to speak to themand to their
parents directly. She notes how some nentees are in
dysfunctional famlies--grandparents take care of them
sone parents are on drugs, so it is necessary for the
mentors to show some conmtnment to this very inportant
wor k. They should contact the parents before the sessions
and neet with them

Sonme questions arose: Are letters going to the
parents to introduce themto the progran? Sonme parents did
not have a clue as to the tine for the schedul ed sessions.

Are nentors just nmentoring or are they also required to
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tutor? The mentors are nostly nmentoring though there are
occasi ons when they will have to tutor the students as
well. One nentor noted that in her experience the students
coul d be encouraged to use the school tutoring prograns to
suppl enment what they learn in school.

Some nmentors had the wong address for nentees and
wondered what to do about that? The head coordi nator
expl ai ned that sone nentees nay have one address listed in
their school records and |ive at another that is outside of
the school area.

The students had filed in by this tinme and as they
sat, they began to talk anongst thenselves. The Head
Coordi nator, an African-Anmerican woman in her sixties,
heavy set with an inposing presence took the initiative to
reprimand them She lectured to them about the proper
protocol in a setting such as this.

The session starts. A teacher from NDMS starts the
session. Se is co-coordinator and serves as the liaison
bet ween MPAS and the Opa-locka m ddle school and its
students. She congratul ates students for good and better
performance | ast year on the FCAT (Fl orida Conprehensive
Assessnent Test). The school however is a "D' school when

it cones to statewide rating in ternms of FCAT.
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She gave sone background history on the preparation
for the test. Teachers for a long tine had not been
preparing students, as they should for these kinds of
tests. The rating of schools is sanctioned according to

how all of their students performon the test. |If a schoo

remains on the "D'" or "F" |list for a period of two to three
years, then their progranms will be shot down and the state
will bring in state-run progranms. Teachers don't I|ike

t hat .

This test seeks to assess the follow ng: Can your
students think? How nuch of one thing can they stand?
(Difficult or challenging questions on tests) "It is not a
question of what you know, it is nore how many tinmes can
you see the sane kind of question? 'Think, Solve,
Explain,' is where we're headed,"” the Teacher coordi nator
says. The State Board of Education approved the FCAT as a
conprehensi ve system of assessnent. The Teacher
coordi nat or notes, however, "If you nove everything toward
acadenmi cs, children are not prepared socially.” There has
to be a bal ance.

The teacher coordi nator says that the homeroom
teachers at the Opa-locka m ddl e school handed out FCAT

writing guides with sanples of witing students will see.
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Each nentor will get one. The sanple guide provides
pl anning for essay witing, reading, and math. The
princi pal and other teachers will be presenting during
t hese sessions on different parts of the test and how to go
about doing them

The key points covered on these exercises: Blooms
t axononmy—devel opi ng hi gher order thinking skills. The
coordi nat or teaches students how to put the taxonomy guide
t oget her using col ored papers and staples. Evaluation
synt hesi s, analysis, application, conprehension, and
know edge are key concepts that are discussed. All of the
mentors and nmentees actively engage in putting together the
t axonony guide. Reading and witing books are presented to
mentors to show what they'l|l be working with students on.
Students get this from school

The teacher coordinator revisits the issue of teachers
who do not know who to teach students in answering one of
the mentors' questions. The problemis getting teachers to
teach their students to think analytically. They do not
know how to go about doing it. There is conplacency anong
the teachers. This causes problens for the students.
However, the teacher credits this nmentoring program for

hel ping to raise the witing scores of at-risk students
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| ast year. This rise in scores inpacted the scores of the
entire school. She notes that the goal this year is to
rai se the test scores of at |least 16 children. |If this can
be done, the entire school's score will be positively
affected and their rating in the county will be raised as
wel | .

The teacher took the tinme to expound on the phil osophy
of this particular nentoring program and what nakes it
different fromothers being used in the county. Speaking
of the mentoring program she notes, "It is a spiritua
program where we believe in providing educational equity
for our children. This programis different than anything
ever seen or done or heard of in Dade County Schools."

At the conclusion of the session, nmentors were given
assignnments to do with their nmentees. The Teacher
coordi nator assigned the responsibility to both the nentors
and the nentees to conplete the assignnments. This would
mean that nentors would have to neet with their nentees in

bet ween sessions to tutor themon how to conplete the work.
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Prof essi onal Tutoring Mentoring Monthly Enrichnent Sessions
Schedul e for 1999-2000

Decenber 4, 1999

Time: 9:00a.m - 12:00 noon

Pl ace: FIU North Canpus, Wl f Center Conference Room

After breakfast, the coordinator introduced the new
mentors and nentees. There were al so sonme parents and
visitors and so they were asked to introduce thensel ves.

There were two teachers fromthe Opa-| ocka m ddl e
school cane to direct the sessions: One is a black female
readi ng specialist who had previously attended the
Enrichment Sessions and who al so serves as a nmentor. The
other is a white nmale Hispanic teacher who teaches nmath at
t he Opa-locka m ddl e school.

In this session, a male Hi spanic teacher was invited
to train the students on math probl em solving strategies to
hel p students answer questions on the FCAT. He al so
expl ai ned how the test and how the answer grids for the
tests are structured. Mentors and nentees were asked to
wor k out sonme math probl ens students m ght encounter on the
FCAT. The teacher then asks different students to read out

their answers and how they came to the answers.
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The teacher gave the group a math puzzle and el oquently
answered it.

The next part of the session was devoted to devel opi ng
reading skills in the students. The reading specialist
handed out newspapers and folders to the students. She
offered tips on how to get students involved in reading by
usi ng practical forunms such as the newspapers. The
exercise lasted until the end of the session.

The nentees were given homewor k assignnments dealing
with the math portion of the FCAT. They were al so assigned
readi ng homework to train themon the reading portion of

the test.
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Pr of essional Tutoring Mentoring Monthly Enrichment Sessions
Schedul e for 1999-2000

January 8, 2000

Time: 9:00a.m - 12:00 noon

Pl ace: FIU North Canpus, Wl f Center Conference Room

After breakfast, the teacher coordinator started out
t he session by introducing the new nentors and new nent ees.
Then she pronptly began the FCAT training exercises. 1In
this session, she will deal with inferencing.

During this session, one of the teachers fromthe Opa-
| ocka m ddl e school who al so serves as a nentor is doing a
presentation on "inferencing." She engages the nentors and
mentees in an ice-breaking exercise in which they are
required to find words, verbs specifically that nmean the
same as the word "said.”" They are to find words that start
with each letter of the al phabet froma to z (i.e.
bi ckered, coment ed, decl ared, explained, etc.). This
exerci se engaged both nmentors and nentees since it was as
I f they were doing a puzzle together. Sonme nentees
volunteered to go up to the overhead projector and wote
down their answers. On other occasions, the nentors

t hensel ves joined in and wote their answers on the
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over head projectors so that everyone in the roomcould see
and share answers. The coordinator did a simlar exercise
usi ng adver bs.

Then the teacher began to speak on "inferencing." The
t eacher expl ained the concept to the nentees and nentors by
providing tacit exanples of what constitutes inferences in
everyday scenarios. For instance, she did an exercise in
whi ch she described situations sentence by sentence for
whi ch the audience was to infer what the outconme of these
situations would be or to nmake inferences as what the
subj ect matter being described was.

After the exercise, she discussed the FCAT test and
the scoring process. She established a connection between
what was bei ng done and how this could be used on the test.
The teacher continued with another exercise in which she
di scussed transitions in paragraphs. She explained how
they m ght be used to introduce the body of an essay.
During her explanation, she also dealt with the witing
process as a whole. Students and mentors were given their
assignments to work on for the next session. The workshop

was then concl uded.
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Prof essi onal Tutoring Mentoring Monthly Enrichnent Sessions
Schedul e for 1999-2000

February 5, 2000

Time: 9:00a.m - 12:00 noon

Pl ace: FIU North Canpus, Wl f Center Conference Room

The students were introduced to essay witing. The
t eacher coordi nator handed out several worksheets
explaining the essay witing process. There were exercises
that were used to explain the process of reasoning through
the witing process.

The teacher coordinator described in nore detail the
essay witing process using the worksheets. She had the
students study the sheets and do some exercises. The |ast
exercise drawn froma scenario was the one she used to
assign the students homework. They were to wite a
persuasi ve essay using the guidelines on the sheet, and the
mentors were to help themthrough the process.

Since this was the | ast session before the students
took the test, the teacher coordinator asked that the group
pray for the success of the nentees as they went to take

the test. One of the nentors prayed while the group of
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students bowed their heads. After the prayer ended, the
group was di sm ssed.

Students and their nmentors fromthe Hi al eah m ddl e
school were supposed to began attendi ng nonthly enrichnment
sessions. However, there were |logistical issues that were
not yet worked out by the Agape Famly Life Center. This
center is funded by a grant for “Fam |y and Community
Vi ol ence Prevention Prograni that a professor fromthe
School of Health in the College of Uban and Public Affairs
(CUPA) on the North Canmpus had drafted.

The principal investigator received the grant to the
sum of $200, 000. The funds would go towards the
conpensation for four enployees: the director, the
principal investigator, and prevention specialist and the
adm ni strative assistant. Oher fees go to consultants who
are hired as specialists who go to the Hial eah m ddle
school to teach the students, math and reading skills anong
ot her academ c curricul a.

The following is the job description for these
posi ti ons:

“FLC Principal investigator: this position oversees
responsibility to the project and has public relations

responsibility. The Principal Investigator will spend 15%
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of his time on the project as in-kind contributor. No
charge to the grant for year 1 (16159.5 in-kind).

FLC Director (100%: the FLC director will devote
100% of his time to the project and the inplenmentation of
all program goal s and obj ectives, including design and
I npl ementation strategies, curriculumand materials
devel opnent, resources, coordinating, budget delivery of
service, hiring of staff, and evaluation. The Project
Di rector purposes and submts to the Central State
Uni versity a FCVP Principal Investigator all quarterly
reports, evaluation and nonitoring reports and annual
continuation grant applications. He is also responsible
for hiring, training, and supervising all full-time or
part-time staff nenbers, consultants, and student tutors
who carry out the activities necessary to neet the
requi rements of the office of Mnority Health Cooperative.

The Prevention Specialist will be responsible for
devel oping and inplenmenting total prevention curriculum
i ncluding a health and wel | ness education curriculumwth
t he inclusion of violence prevention and the reduction of
hi gh- risk behavi or anong youth; planning activities with
the I ocal communities; assisting the Fam|ly Center Director

i n program and resources devel opnment; collaborating with
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| ocal schools, health organizations and community based
organi zations in the target areas in the fulfillnment of the
project’s goals and objectives. This person is responsible
to FLC and to the Director”

(Found in an unpublished manuscript entitled “A Proposal
for a Fam|ly and Community Viol ence Prevention Prograni
presented by Florida International University, in Mam, FL

June 1999)

Havi ng heard MPAS had adm ni stered sim | ar prograns
usi ng as a conceptual basis the Ellison Executive Mentoring
and I nclusive Comrunity Building Program the Principal
I nvestigator contacted an executive nentor at MPAS so that
they could collaborate on the training of this new batch of
students. The AGAPE nentoring and tutoring program was
primarily school -based in that the enrichment and tutoring
activities took place directly at the Hial eah m ddle
school. Wth the collaboration with MPAS, the children
could also participate in the Saturday norning workshops.

The next enrichnment breakfast that took place in the
month of April had in attendance representatives from both
ment ori ng prograns: the Hialeah and the Opa-locka m ddl e

schools. VWhile the Opa-I| ocka students are honpbgenous in
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terns of race (they are all black), the Hial eah students
represent a m x between Hispanic children and children of

African descent.
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End Product of Ellison Mddel Mentoring Project
February 26, 2000
Time: 6:00 ppm - 11:00 p. m

Pl ace: FIU North Canmpus, Wolf Center Conference Ballroom

The Bl ack Tie Affair

The Baham an Schol arship Benefit, a Black Tie Affair,
was to serve as a substitute for the March 4 enrichment
session. The nentees fromthe Opa-locka m ddle school and
their mentors were invited to attend. The nmentees from a
sister programw th Hialeah Elenmentary were also invited.
Al so, a host of people fromthe Baham an community, the FIU
faculty, staff and students and others fromthe FIU
community attended the reception. The entrance fee was $50
per person; however, the nmentees got in free while their
parents were asked to pay $25. From6:00 p.m to 7:00 p. m,
there was a reception scheduled in the outer hall of the
ball room The guests drank and ate hors d' oeuvres as they
m ngled. Around 7:00 p.m, or alittle bit past that tine,
the guests were invited to file into the ballroomto their
t abl es.

The ball room was decorated with draping blue and gray

cloth, accentuated by dimlighting. There was a stage set
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up towards the back at the center of the roomw th a podium
at one corner. There was a wooden dance floor inmediately
before the stage. There was carpeting on the flooring
where the guests' tables were situated. The tables were
strewn in circular arrangenent around the stage and dance
floor area. The tables seated about 10 people and they were
draped with white tabl ecloths, blue napkins with an el egant
centerpiece with blue and silver coloring. The coordinator
of the program noted that the centerpiece of a hand hol di ng
an odd-shaped bl ue object fromwhich stars emanated was to
signify "The Hand" that holds the whole world from which
spring positive and beneficial works.

There were about 300 people at the affair, nost of who
were black. There were a handful of Hispanic children and
parents fromthe Hi al eah m ddl e school. The guests were
dressed in formal attire. The evening featured a guest
speaker along with a programconplete with presentati ons on
I ncl usi ve Community Building: The Ellison Mdel, a singing
performance and small skits.

For the welcone to the program the Associate Vice
Presi dent of Student Affairs spoke and the Vice Provost at
FI'U al so spoke to the audience. A student who served as one

of the coordinators for SGA projects explained the occasion
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for the Black Tie Affair. In his presentation, he
expl ained the Ellison Executive Mentoring Mddel and how it
served as the framework fromwhich the Black Tie Affair was
drawn. He enphasi zed that since The Mddel was student -
centered, students serving as nentees to the executive
ment or coordi nated the whole affair

The schol arship benefit was shown to be the first of
many col | aborative efforts with islands in the Caribbean to
sponsor students for matriculation at FIU  Since the first
relationship had been established with education officials
and civic organizations in the Bahamas, the first
applicants were Baham an. However, program coordinators
noted that in the future, they planned to expand this
programto serve students from other islands. There were
about eight Baham an students who had applied for the
schol arshi p, and the wi nner woul d be determ ned through a
raffle the follow ng week. One of the coordinators
expl ai ned the rules and procedures for their receiving the
schol arship and presented the students to the audi ence.

The guest speaker was a professor eneritus fromthe
University of Maryland. He had traveled all over the
wor |l d, speaking at sem nars and conferences and doi ng

col | aborative works with scholars and organi zati ons from
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ot her countries. He was one of the executive nmentor’s
doctoral students and now joins himsone 20 years | ater and
anot her executive nentor fromthe University of Pittsburgh
in a collaborative effort. | had occasion to sit at the
executive nentors’ table along with these professors as

t hey di scussed the evening and the inplenmentation of The
Ellison Model. The three scholars are currently working on
a book dealing with public policy initiatives.

The Baham an group froma civic organi zation from
Freeport, Bahamas gave a performance. As a young wonman
sang, another performed a dramatic interpretation of the
song. In closing, a group of students made up of two wonen
and two nmen sang the "Community Antheni witten by Deryl G
Hunt since it signifies the underlying theme for the
activities of the evening. All the while guests were
enjoying their dinner. At closing, the guests were invited
to dance acconpanied by a DJ. The program had started
around 7:30 p.m and ended around 10:40 p. m

In addition to the children from Opa-| ocka who were
asked to attend along with their parents and nentors, the
students from Hi al eah al so were invited to attend al ong
with their parents and nmentors. Approxi mately one dozen

students fromthe Opa-locka m ddle school attended and
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about half a dozen of students from Hi al eah attended. Sone
came with their parents as well

The Black Tie Affair was the end product of the
col | aboration of a nunmber of people on canpus. However,
MPAS was instrunmental in spearheading and organi zing the
event using The Ellison Mddel as a node of operation. The
executive nmentor at MPAS showed his project coordinator
what needed to be done. She was a full-tinme staff nmenber
in training, and she was responsible for seeing to it that
ot her professionals from other departnments on canpus
conpleted different tasks. She also got university
students involved in the programm ng activities. They al
| earned about the intricacies of organizing a fundraising
function of such magnitude. The Project coordinator
attested to running into sonme problens with eliciting aid
from nenbers of other departnents; however, she was able to
overconme these difficulties by applying the val ues and
princi ples she | earned through The Moddel in terms of

conflict resolution, sensitivity and diversity training.
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Prof essional Tutoring Mentoring Monthly Enrichnent Sessions
Schedul e for 1999-2000

April 1, 2000

Time: 9:00 a.m - 12:00 p. m

Pl ace: FIU North Canpus, Wl f Center Conference Ballroom

In this enrichnment particular session, there was a new
group of students in attendance. The students from a
Hi al eah m ddl e school were present along with the AGAPE
Fam |y Life Center representatives.

Al so present were sonme of the students’ nentors. This
new group made for a nore culturally diverse group. There
were a nunmber of Hispanic students in the mx. The
coordinators did a programon cultural diversity entitled
“The Game of Chairs.” This program was about rol e-playing
where three nmenbers of the audi ence were asked to read and
enact a passage.

The passage described the presuned characteristics of
a cultural/ethnic group and the audi ence (the students) was
asked to identify which group it was—the Angl os, the
Hi spanics, the African-Anmericans. This exercise helped to
initiate discussion about prejudice and feelings of ethnic

superiority anong the different groups. It also served as
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an i cebreaker since the students began to participate not
only in this short skit, but also as those fromthe

audi ence answered questi ons.
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Community Day: A Student Life Activity

March 30, 2000

Time: 9:00 aam - 5:00 p.m

Pl ace: FIU North Canmpus, Wolf Center Panther Square,
Audi tori um and Pant her Square

| began working as a graduate assistant in the Ofice
of Multicultural Progranms and Services January 2000—
essentially, | was an apprentice to an executive nmentor. |
t hought it would give nme valuable insight as to the
operations of the office and the progranms it adm nisters.
Primarily, | wanted to see how The Ellison Mdel was
carried out in the day-to-day activities of the office.

My first major project was to inplenment the “Community
Day” activity. It was to happen in March 30, 2000, and it
was only six weeks into the year that we were able to get
consensus fromconmttee nenbers as to howto carry out the
program obj ecti ves.

Heal th and Well ness agreed to coll aborate with us as
they already had a Health Expo during that day, and they
contributed materials to be distributed to the students.
They did not have to expand a | ot of nman/woman power since
a lot of their presentations were already in place; the

students had only to go visit the different booths in
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Pant her Square to participate in their programm ng. The
Departnment of Recreational Sports played a crucial role in
the activities as students were sent out to participate in
basket ball and tennis tournanents on the courts opposite
Pant her Square.

A representative fromthe Census Bureau was to speak
on “Making Every Person Count” as part of its initiative to
get people to fill out census fornms so that their needs
m ght be addressed through governnent funding allocations.
During the assenbly of students from Dade and Broward
county public schools, representatives fromthe Census
Bureau performed the Census ganme, a spoof of some popul ar
trivia game show. In this way the school children could
| earn sonme facts about the Census and U. S. denographics and
the i nportance of their encouraging their parents to fill
out the forns.

The representative fromthe Census Bureau got involved
with MPAS because the Bureau was seeking ways to reach
underrepresented mnority groups both at FIU and in the
community. Primarily, he was interested in reaching
Hai ti ans and other imm grant groups who may not fill out
the forms for fear that they m ght be adversely affected.

Wth the Census Canpaign to make everyone count canme a
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great public relations effort to educate everyone,
especially imm grant groups about the inportance of the
Census 2000 work. By collaborating with MPAS at FI U, the
Census Bureau could reach both University and public schoo
students.

There was a m xed group of 150 students at Community
Day fromthe Dade and Broward County public Schools. There
were 18 teachers and chaperones present. There were
hundreds’ of university students who participated in the

Community Day activity.
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